* The teacher should be given maximum independence to organize the class and the study content
as he sees fit,
. * The school administration should provide positive reinforcement for the teacher, in order to
increase motivation to handle pressure in the class. |

* An educational environment comfortable for both teacher and pupils

should be created, and as many pressure factors as possible should be eliminated, including noise,
crowding, inappropriate lighting, and temperatures that are too high or low. |
| * An attempt should be made to arrange convenient teacher class schedules, without large gaps of
time between lessons, and without too many classes too close together.

* Attempts should be made to bring teachers and pupils together, through joint activities and
meetings, both formal and informal. | |

* The school administration should initiate activities in order to increase teacher morale and to
improve their positive image in their own eyes and in the eyes of those around them. o

Aliza Cohen
DEFINING ""SOCIAL DEPRIVATION" IN ISRAEL

According to Elad Peled (1983), the "socially deprived" are the pupil population characterized by
"social deprivation syndrome" (Minkowitz, 1969). This syndrome is reflected in three areas: a)
scholastic achievements—serious failure in attaining accepted norms; b) scholastic ability—difficulty
in understanding, connecting, implementation, and conceptualization; ¢) motivation to learn—1lacking
motivation in studies and other intellectual matters. The use of a specific term to define the target
population demonstrates the perception upon which this educational policy is based.

The definition used to define a target population is the product of political struggle between
different groups in society. The term used for the target population, and the policy for handling it, has
changed a number of times over the last five decades. During the 1940’s, the target population was
perceived as anomalous, at the margins of society—i. e. street children (Brill, 1941). During the
1950’s, it was perceived as an immigrant population—the children of immigrants. During the early
1960’s, country of origin was added to the criteria of “immigrant"—that is, children of immigrants
from Islamic countries. |

During the 1960’s and the 70’s, the target population was viewed through an educational
perception that strove to do more than diagnose and label with names such as "underprivileged" and
“educationally disadvantaged.” The term "socially deprived” was used, which implied that proper
action on the part of the authorities could compensate for these children’s initial deprivation. In the
1980’s, an attempt was made to dissociate the stigma from the concept of "social deprivation", and a
different definition was sought. Throughout these years, special note was always made of the fact that
the target population was comprised mainly of children of "Oriental origin". |

As has been discussed, educational policy is largely the result of the interaction between the
political power of the dominant group and the target population, and of society’s current culture and
ideology. A diagnosis of a population of educationally disadvantaged pupils, who fail to attain the
accepted level of scholastic achievement, is a clear and unequivocal act. However, during the 1950’s,
this phenomenon was associated with immigration — that is, the backwardness of these pupils was
attributed to their being immigrants, a phenomenon common in countries with high immigrant
populations. Therefore, it was thought that regular immigrant absorption processes would eventually
resolve educational problems, as was the case in other countries.

During the early 1960’s, as in the previous decade, the definition based on time in Israel was still
accepted, along with an indication of the immigrant child’s origin — i.e. "children of immigrants from
Islamic countries”, “from Asia and Africa”, or, sometimes, "children of immigrants of Oriental ethnic
origin". It was during the mid-1950’s that the term “socially deprived” was first used. According to
Elad Peled’s interview with M.Smilansky (22-10-1978), this term was first formulated in 1956 by
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Yosel Rapoport, then educational director of Youth Aliyah. However, the concept was ofﬁcxall;y
recognized only in 1962, in a Knesset Speech by Abba Eban, then Minister of Education. In his
speech, he was the first to introduce the concept of "socially deprived schools”. ’

From that point forward, no more mention was made of "children of immigrants” or "c.:hildren of
Oriental immigrants.” The use of the term "socially deprived” demonstrates the rejection of the
perception that the educational deficiency of a large population group is connected to time in Israel, or
is strictly an ethnic problem. The term "socially deprived” presents the issue as a purely educational
and social problem, with no indication of any group characteristics.

Yosef Avinon (1979) claims that the concept of "socially deprived” was introduced into Israel’s
socio-cultural vocabulary in order to express a positive educational approach. According to this
educational approach, pupils with traits considered deficient can be advanced through appropriate
cultivation of their intellectual and social ability — cultivation that was lacking in the environment in
which they grew up. Thus, those who coined the term sought to express positive intentions, and to
eliminate, or at least neutralize, the negative significance that usually accompanied concepts such as
"cultural disadvantaged" or "social disadvantaged", which referred to the deficiencies of the pupils’
scholastic achievement, or even of their personalities. It was believed by calling a group "socially
deprived”, judgment would not be passed on the group’s values and modes of behavior. Nevertheless,
as we shall see, a diagnostic analysis of the concept of "social deprivation” shows that this concept is
discriminatory, and that its implementation seeks to preserve the existing educational hierarchy and
achievement gaps (Avinon, 1979).

As a concept, "social deprivation" includes two directives: a descriptive directive and a
prescriptive directive. The descriptive directive intimates the possibility of deficiency in the child or
pupil. This directive indicates a comparison, a distinction, or a difference between two different
population groups — those described as "socially deprived”, and those who are not — primarily
because these latter form the normative group and thus no special description is required. In a general
sense, this normative group represents the central group in society, and is identified with the values
and norms of the established middle class; these values and norms are perceived to be dominant in
society. Thus, the term "socially deprived" indicates "difference”. The need for "cultivation" is
demonstrated by the explicit prescriptive directive, which indicates an obligation to "assist", to
"compensate"”, and to "rehabilitate” (adapt, re-educate, shape, restore, heal) the "socially deprived"”.

After the first stage of identifying the deficiency and its symptoms comes the second, or
prognostic, stage. The central cultural group i1dentifies the "socially deprived" by means of its political
and professional agents, and determines a need to treat and advance them. Thus, again, both the
prognostic declaration and the concrete therapeutic aims and stages that go along with it would seem
to be shaped first of all by the cultural and "scientific" concepts of those with social bargaining
power. In this process of treatment and advancement, preference already exists regarding who will be
the "nurturers”, Thus, it is far from clear whether "social deprivation” is understood in the same way
by the "nurturer" and the "nurtured”. Do the "socially deprived" see themselves as such?. And if they
do, do they agree to undergoing treatment/advancement due to their different values, behavior, and
thought patterns, which fail to correspond to those demanded by the school, which is shaped by and
functions in accordance with the power of the established groups? Are they to be educated to the
values, norms, thought patterns, behaviors, and methods accepted by the school itself?

This is a paradoxical situation. On the one hand, it is admitted by all that the "socially deprived"
are different. However, on the other hand, an attempt is made to educate them using the same content
and s._tandards by ?which they were judged to be. different. It would seem that this paradox can be
explained by the discord between the formal meaning and the accepted semantic meaning of the word
"different". I.n its neutral, formal _s.e-nse,."silifferent" means "not like the others. " Nevertheless, people
tend to ascribe moral and esthetic validity to these "others”, and see "difference” as “inferiority”.
Thus, using -thf: '_Iabel of “di}fferent“, peopl’e are defined as deviant, unsuitable, problematic, and less
valuable, requiring adaptation and reshaping to fit the system of values, norms, and knowledge of
f:'l'.lose _wr?o,"m thelr” Justice, power, and purpose, aim to carry this out. In this way, not only is the

inferiority” of the "socially deprived" made possible, and not only are they denied respect and esteem

in the school, but any attempt on their part to change their classification as "inferior" is doomed to
failure. | =S |
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The concept of "social deprivation” includes a discriminatory nuance, and signifies the group’s
coltural and social marginality. This necessarily deepens and expands the hierarchy’s position, and
further solidifies educational gaps. Moreover, the suggestive power of the concept of "social
deprivation” convinces those so termed to believe that they are inferior, and that they now must seek
compensation for this inferiority by striving to be like those who so define them. Thus, they hope that
they will manage to escape their inferiority, and earn the esteem of others. However, the outcome is
quite the opposite—the result is an attempt to obscure special, unique, and different qualities, and to
draw away from, hide, and ignore the authentic values of the individual and the group does not
usually work, leading instead to an increasing sense of isolation and frustration that generates
violence. | |

Avinon (1979) sets forth four prevalent definitions of "social deprivation™:

Definition by ethnic affiliation (the definition accepted in Israel): The "socially deprived” are
"children of parents from Islamic countries", i. e. North Africa and Asia; or, more commonly, "of
Oriental origin", The definitive element in this definition is painfully obvious—no better: than
stereotypical generalization and categorization. Ethnic affiliation together with "social deprivation”
becomes a complex negative label, affecting the individual’s identity and his socio-cultural context.

Definition by social stratum and cultural characteristics: The "socially deprived" belong to a
low-level socio-economic group and live in a "culture of poverty. " Here, an attempt is made to
exchange the ethnic factor for a socio-economic and cultural factor. However, it is a well-known fact
that in Israel, these two factors are highly congruent; children born to parents of a certain origin very
often live in a "culture of poverty. " The "socially deprived" are presented here as inferior not by
virtue of their affiliation with a particular ethnic group, but by virtue of their social status, or cultural
environment—in a situation in which ethnic origin, status, and culture are very closely linked.

Definition by cognitive characteristics: The "“socially deprived" have low IQs undeveloped
language, concrete thought, and so on. The causal explanation provided is that these phenomena are
the product of environmental factors). Despite its reliance on psychological and other findings, this
characteristic is no less discriminatory than the previous definitions—intelligence and language are
highly dependent on social and cultural context. Various researchers have insisted that the attempt to
understand children termed "socially deprived” within their (the researchers’) culture and language
have shown that these children’s perceptual, conceptual, and abstraction ability are no less developed
than those of other children who are not "socially deprived". These researchers indicate that logic
itself is a social discipline shaped by society.

Definition by achievements in and opinions towards learning: "Socially deprived” do poorly in
school; they lack readiness, and motivation, suffer from low self-esteem, and so on. It would seem
that two factors create this situation: the structure of the school, and the teachers’ attitudes towards
the children:

a) As it stands today, the school is a cultural agent of the middle class. The values, norms,
thought and behavior patterns, classification processes, and expectations that the school represents,
and according to which it functions, are first of all accepted by the groups from society’s center. The
children termed "socially deprived”, who are raised in and educated to certain values, norms,
expectations and so on, are similar, yet also different, and over time find themselves alienated at
school. Their culture and life experience are not respected — in fact, these are not considered and do
not count in the educational process that actually takes place in the school, and their ability to
influence is extremely limited. Therefore, they feel helpless, alienated, and frustrated — traits that
tend to lead to failure.

b) Many teachers see "socially deprived” children as problematic, and expect low achievements
from them; they scorn them and are hostile to them. They tend to see these children’s life patterns and
system of values and norms as something that must be changed, that is, to modify them so tbat they
correspond to those of the teachers’. Since these children’s culture is perceived as, and defined as,
backward, and their parents are considered uneducated and unqualified, these teachers expect the
children to cut themselves off from their cultural patterns and to put their identities and ways of
thought behind them. -\

Since 1975, research and science publications have begun to indicate that the cause of the
educational underdevelopment of the "socially deprived” lies not their unenlightened background
(which, as has been discussed, is not backward at all, only different with regard to culture, values,
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cte.). but in the educational system itself, The term "social deprivation” is itself discnmi\natc’)ry FPo_rat,
1979): the school too labels and discriminates. This labeling leads to low expe-ctat%ons, whz;ch in turn
lead to poor achievements, In the classroom, teachers’ attitudes to "socially depxtwcd" children and
their parents are negative; the educational system blocks their unique .and different .cu-lture ‘by
imposing a uniformity that stems from the ideological foundation of the middle class. This coercion
perpetuates the "inferiority" of the "socially deprived", from which the ruling class benefits. There are
many possible reasons for this:

Liberation movements. In the US and elsewhere arose liberation movements, which fought
discrimination against repressed groups such as blacks, women, the poor, remote populations, and so
on. In such an atmosphere, a population whose children are "socially deprived" can be viewed as a
social stratum repressed by the Establishment. Education serves the Establishment, and as such is
partner to this repression.

The new wave of romanticism. Rousseau’s view of the "noble savage" was reinforced by a)
anthropological research, which showed that many primitive tribes maintain more humane societies
than can be found in the modern world, for all its technology; and b) the prevailing disappointment in
modern society and the crumbling of the traditional community structure, causing man’s alienation.
According to this approach, a "socially deprived" child is the product of a community with its own
unique values, and education seeks to transform him into part of modern estranged society. This is an
analogy of the criticism of the destruction of tribal life in new African states (Berger ef al, 1974).

Sass' psychiatric model. According to this model, society defines its own normalcy, and every
deviation from this normalcy is considered mental illness. Throughout history, intelligent and healthy
people have been defined arbitrarily as sick by religious, political, and even scientific bodies.
Similarly, emotionally healthy children who deviate from the accepted norms are arbitrarily defined
as "socially deprived", and they find it very difficult to free themselves from this stigma.

Response to failure of advancement methods used: Nearly all the conventional ideas that explain
the phenomenon of "social deprivation”, and which served as a foundation for rehabilitation
programs, have been proven unsuccessful. Thus, scientists have been forced to seek new hypotheses.

Blaming the teachers: Teachers have always been a scapegoat for all society’s ills. Even today,
education is blamed for the decline in society’s values (Schwarzberg, 1979). It is easy to release the
parents of "socially deprived” children from all responsibility and to blame teachers’ negative
attitudes towards these them.

Detachment from reality: Many "social deprivation" researchers are cut off from the reality of the
school for the "socially deprived”. The researchers do not work within the schools for the "socially
deprived", they only visit them.

Keeping these factors in mind, one thing is clear from these various forms of criticism: the
advancement programs are ineffective (Porat, 1979). The concept of "social deprivation" was defined
by the Ministry of Education in 1953, and amended in 1974, it serves an administrative purpose for
the Ministry in allocating excess resources to "socially deprived" schools in order to advance them as
much as possible.

The "socially deprived” child is defined by the State of Israel by the following characteristics:
father’s education, family size, and father’s country of origin (Elgrabli, 1975). Many studies show a -
close relationship between scholastic achievement and cultural background. These data are
characterized by socio-economic indices such as: father’s education, mother’s education, occupation,
The State of Israel, as mentioned, has seen fit to set these three criteria as an index for defining a child
as "socially deprived. "

Mi-nk.owitz., ngis, and Bashi (1979) indicate that this last definition is effective, and serves the
PWPOS'C_ for ’\'Nthh it \yas created. However, they also propose introducing certain modifications: more
distinctions in the variable of "pare’ntal origin”, and looking at the general achievement level, not at a
partmular area of knowledge or subch of st'ud_y. Yet, "social deprivation" is not a specific term (Adar,
}978) used by a small group of administrative and budget employees in the Ministry of Education; it
is a common phrase used by every educator, and ?)y’n‘lazny who are not. It has become part of written
and‘spokelﬁ He})rew vocg.b-ul?:{y. When one Israeli 01.tizen says to another, "At X school, most of the
p.uplls are "socially deprived’", he assumes that he wx.-l]-b.e understood. If we look at the general use of
the ter'm, we see that: a) o_ne__charactenstxc of the definition is immediately obvious, but it is long and
complicated and therefore it does not help the user to better understand the concept of "social

36



deprivation”; b) the definition of the term includes a negative element—poor scholastic achievement;
¢) the definition includes both cause and effect—the individual’s affiliation with a particular social
group (as defined by ethnic group, father’s education, and number of children in the family), and the
effect is scholastic failure. Since these social characteristics cause this poor achievement, they also
explain it, thus becoming negative characteristics, or characteristics of negative groups.

It can be claimed that defining any group by its low socio-economic characteristics is by nature
negative—indeed, poverty, ignorance, and crowded living conditions are negative social phenomena.
However, Israelis, and the general public, interpret the definition of "social strata in distress” as
"needing help and advancement. When it appears in the context of the term "social deprivation®, the
definition of these social strata means not only that this is a "weaker group" but that the group does
not manage to function properly in the vital task of educating its children. The definition is negative in
effect (delaying the children’s progress), not with regard to the poverty and distress.

The first characteristic trait of the definition—length and complexity—means that the individual
using the term "socially deprived" will in effect refer to another, much shorter definition that differs
slightly. or a great deal, from the official definition (Adar, 1978) because there are two common
"concise" definitions used by the Israeli public. One of these is an abbreviated definition that
preserves the major elements of the original one: "socially deprived’ children are children from the
lower socio-economic strata”, and the second is "socially deprived’ children are children of Oriental
origin". | .

Both these definitions have a negative element. The first abbreviated definition is a precise
rendition of the official definition, except for one thing: it presents the logical significance of the
definition, but not the practical significance. The official definition does not establish the social
groups that produce "socially deprived” children; it merely sets forth an index by which these groups
can be identified, i. e. the children’s actual achievements (survey, 1972). If, for example, it were to be
found that the children of University-educated European immigrant fathers who had two or three
siblings scored lowest in the survey, the Ministry of Education would include this group in its
definition of "socially deprived". In contrast, the abbreviated form of the definition used by educators
and members of the general public refers specifically to certain social groups: the poor social strata of
the Oriental ethnic groups.

Factually speaking, this is well-based. Ninety-five percent of the children defined by the Ministry
of Education as “socially deprived" do in fact belong to Oriental ethnic groups—and to the lower
socio-economic levels, not the University-educated. The second abbreviated definition is far more
problematic, as it connects scholastic backwardness solely to ethnic affiliation.Both educators and the
general public use the terms "socially deprived children" and “children of Oriental origin"
interchangeably, to the point where these two concepts have become synonymous for those, in
education and in the public, who lack information on the subject.

"Thus a typical negative stereotype is formed—and acknowledgment of the stereotype, with the
claim that there are "exceptions". An example of this is found in an article by A. Schtahl (1976): a
teacher who characterizes the parents of her pupils as "primitive”, ill-bred, uncivilized, and ignorant.
When asked, this teacher does emphasize that she has "a few nice North African pupils... " (Adar,
1978). Certainly, the negative stereotype of the Oriental immigrants held by many members of the
Israeli population would exist even if the term "socially deprived" had never been dreamed up.

However, the existence of such a term helps crystallize things, in that it is a) an "official”
negative term; b) in effect, it applies to nearly all members of Oriental ethnic groups; c) it is difficult
for the uninformed citizen to remain aware of the fact that "even if all, or the vast majority, of the
"socially deprived’ are of Oriental origin, not all citizens of Oriental origin are "socially deprived’”.
Concerning the third element in the definition, we must say (Adar, 1978) that "the systematic study of
ethnic culture will probably lead to an acknowledgment of both the positive and negative
characteristics of each ethnic group. " Nevertheless, it will not lead us to identify any of the positive
characteristics in the ethnic origin of the "socially deprived”, as they are necessarily defined in
advance as a negative group.

Singe it is negative, the concept of "social deprivation” indicates a special type of pupil, and leads
to “over-definition” of that type by researchers who seek to advance and cultivate the issue in order to
arrive at the roots of the problem, and to propose solutions. Minkowitz (1979) claims that existing
research shows “essential deficiencies” in language functions, significant inadequacy in abstraction
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and generalization ability, and developmental delays in the ability to classify‘aqd in the shaping’ of
fundamental concepts in various areas of knowledge and life. The differences in intellectual fgncmon
hetween the “socially deprived" and the regular child is not solely quantitative, it can be descnbgd‘as-
qualitative in certain areas of cognitive function. According to researchers, one of the: characteristics
setting "socially deprived" children apart from regular children is the formers orientatlop towards the
concrete, the specific, and the usual, as opposed to the abstract, the general, and the possible. "

In their article, H. Eiger and N. Konick (July, 1979 state that the thought patterns of the "socially
deprived" are characterized by following instead of initiative, dependence on external authority
instead of personal choice, and stereotypical and manipulative activity instead of discerning and direct
activity. Further, they claim that "the "socially deprived’ child is incapable of clearly differentiating
between imagination and reality, and cannot observe his feelings in an objective and critical light”.
Thus, "the teacher needs to learn that the expectations he has developed from his work with middle-
class pupils are not appropriate when working with "socially deprived’ children”.

An additional example (Adar et al, 1979) is the statement that "the "socially deprived’ are
characterized by low motivation, general slowness in thought activities, weak hypothetical thought,
and so on".All the authors quoted here would certainly not attribute these characteristics to
individuals "of Oriental origin”, or even to "members of low socio-economic strata” without
quantitative limitations when these or other characteristics are attributed to a particular social group
which has been defined according to broad and accepted criteria such as ethnic group, status,
educational level, or some combination of these. If they were to do so, it would not be possible to
attribute additional characteristics to this group, except by adding quantitative statements such as
"some", "a majority", "70%", etc.

However, the concept of "social deprivation” is essentially over-defined, as it refers to both an
ethnic and social stratum and to the consequences of belonging to this ethnic group, i. e. poor
scholastic achievement. It is therefore natural, that when an attempt is made to understand the link
between the two elements of the definition, "explanatory" causal characteristics become its
determining characteristics. The group then becomes a sort of special homogenous "entity": any
reference to it refers to the entire group, as it explains the connection between the two elements of the
twofold definition.

There are two additional contexts (Adar, 1978) in which the term "socially deprived" is used: in
assessment research, a distinction is made between a) the political context; and b) the educational
context. The political importance of the issue is that "social deprivation” is a painful social problem,
and that the educational administration, educators themselves, and the general Israeli public deserve
to know what steps are being taken to solve this problem and whether these are successful. The usual
question concerns "the gap” — whether the gap in scholastic achievements (and thus changes
promoting social advancement) between children from different social strata are decreasing, and if so
whether this is occurring by itself as a result of processes taking place in Isracli society, or as a
consequence of some form of educational intervention — for instance, educational reform and the
establishment of junior high schools.

We must, therefore, ask why the term of "social deprivation" is necessary — for purposes of
political discussion? for reporting to the general public? for processing information that serves as its
foundation? According to Adar (1978), in the political context, the right and natural (and also usually
the most accepted) way of discussing the problem is in reference to clearly defined social groups, not
to a problematic group of "socially deprived" individuals. These groups are certain ethnic groups, or
groups from low socio-economic strata. Regarding reporting to the public concerned about “the gap”
— wh(::th.e.r this public is th¢ acade-mic_: community or all Israeli citizens — statements such as the
following vfould be pex:fectly clear: "For the past ten years, the gap in scholastic achievements
between children of Orle'r"ltgl parents and children of Western parents has been decreasing at an
anpuai rate of X%", or, 'Th-e achievements of second-generation Orientals are closer to those of
;:h_lldre:n ff Wﬂestern immigrants than they are to those of children of immigrants from Oriental
cognmes .or, | Is t.he a.'chlevement gap between children of different socio-economic status decreasing
or increasing, and 1s this the result of public or educational policy?" |
e 2 o e 4 ¢ of the problem, its etiology, or ways of rehabilitating the

socially deprived" (Adar, 1978). This is the major context of all educators, including educational
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researchers, teachers, principals, superintendents, and all branches of educational administration
concerned with various types of rehabilitational programs. These people are all discussing a particular
“something™; they all seek to understand this "something", change it, and/or correct it — and this
“something” is the "socially deprived", i. €. the large group of children that have both elements of the
definition: unenlightened family background and poor scholastic achievement.The treatment of this
"something”, and the effort to understand it and to define (or "over-define") its characteristics, have
given rise to rehabilitation theories and practice meant to produce genuine advancement.

But is not this "over-definition" and the linking of cause and effect in defining "social
deprivation” in accordance with educational thought on the issue in question? Minkowitz, Davis &
Bashi (1977) view the problem as follows, and propose a suitable solution: For the educational-
scholastic aspect, as opposed to the political aspect, "social deprivation" will be defined not by his
social status or ethnic affiliation, but by his individual scholastic ability and achievements.
Nevertheless, here too the social characteristics of the “socially deprived" will be relevant in the
following senses:

~ Socio-cultural distinctions common to pupils defined as "socially deprived" will serve as a basis
for both etiologic explanations of the phenomenon and preventive action. |

Knowledge of background characteristics of the home will help determine whether the poor
scholastic performance of the pupil defined as "socially deprived” is the result of actual retardation,
emotional disturbance, or disadvantaged environmental conditions.

In other words, knowing the social background of poor achievers can help in understanding the
causes of his failure and in determining rehabilitational action based on this understanding. However,
from the moment we identify a child as "socially deprived" by his individual scholastic failure, we no
longer need this term. -

~ Obviously, the solution does not lie in exchanging one word, or set of words, for another. Other
terms have already been used to identify the "socially deprived", such as "disadvantaged","culturally
impaired” and so on. If we were to call this group "advanced" or "high-ability", these expressions too
would quickly become negative labels. The logical conclusion of the proposal to define the "socially
deprived" child individually is that we must refrain from using adjectives in order to avoid
characterizing a group of pupils. Thus, in the educational context, the use of an adjective must be
replaced by the use of an abstract noun, that indicates not the child, but the phenomenon in question
— i.e. poor scholastic achievement, in all children, not only those from the lower social strata, and not
in all children of these strata. Even if the reasons for poor achievement, and ways of overcoming it,
are different for children from different social strata, the general overview of the entire phenomenon
of failure will heighten, not obscure, the comprehension of the unique problem of the "socially
deprived".

In her article, Adar (1978) mentions of five advantages that she identifies in abandoning the use
of any adjective for indicating the group of children in question: |

When no adjective is used for indicating the group of children, they are simply children — and
children are different from each other. Attention to each individual child is important first of all to the
class teacher; however, it is also crucial for researchers and educational theorists. There has been too
much discussion on what characterizes the "socially deprived” as a group, and not enough on
individual differences within this group. Exploring these individual differences can indicate factors,
isolated or in combination, of unique importance in understanding the essence of the learning process
in pupils from lower social strata, and in identifying the cause of their relative failure (or relative
success) in school.

Poor achievement can be found even in the upper social strata, even if in such cases we do not
associate it with mental handicap or organic disorders. This fact is important because it invites us to
examine whether there may be common factors in scholastic failure, along with those unique to a
particular social strata. Such an examination of common factors can be of benefit in planning and
executing directives for integrative classes, particularly when these factors stem from the school and
the teaching in it, and not from the characteristics of the children and their parents. |

Educators and psychologists accept that the scholastic achievement levels of "socially deprived”
pupils usually do not express their actual potential, and that this potential, sabotaged by deficient
home conditions. can be rehabilitated (Frankenstein, 1970). However, it is almost certain that most
better-off pupils from the same ethnic groups also do not perform in accordance with their actual
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potential, and it is reasonable to assume that many educational patterns found in middle class families
also undermine children’s intellectual potential, such as fostering over-dependence, pampering,
materialism, restriction of individual expression, being bound by convention, and so on. If this 1s true,
it may be possible to learn about under-achievement in children from low socio-economic strata from
the nature and causes of under-achievement in middle class children. |

The parents of "socially deprived” children do not function properly as educators. A teacher
opinion questionnaire, distributed for the purposes of the assessment study, showed that teachers find
very few positive traits in these parents, and often attach negative traits to them. Minkowitz, Davis,
and Bashi (1977) claim that "the parents do not devote sufficient time and attention to their children”;
"they are helpless when faced with problems in their children’s education”, "they have unrealistic
assessments of their children’s ability and talents"; “they do not take an interest in their children’s
studies”, "they do not educate their children to be independent and responsible” and so on. However, a
look at middle class parents will show a significant degree of these same characteristics.
Obviously,the damaging influence of these characteristics will be of varying intensity in different
families, and in children with different individual traits; however, such differences can also exist
within each social stratum, and not only between them.

The same can be said for the traits of individual children. This same opinion questionnaire
(Minkowitz, Davis, and Bashi, 1977) found that teachers see "socially deprived” children as "not
striving towards succeeding in school”, "lacking confidence at school and being apprehensive about
failure”, "having deficient attention span and ability to concentrate”, "being passive and lacking
initiative", "being unimaginative", andsoon. These are traits that are also typical of large groups of
children who are not "socially deprived"—and, again, scholastic success depends on an entirety of
factors which differ from each other both within and between social strata. A genuine explanation of
the influence of familial and personality factors in scholastic success and failure would be far more
complete and accurate if it reached beyond the framework of a particular group; why, then, is the
group called "socially deprived" negatively labeled? (Adar, 1978). '
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Anat Sandler

TALKING AND LISTENING: FACTS AND RULES

Speaking and listening in contrast with writing and reading

How do we connect with what ever goes on in someone else’s mind? how will the other person
respond to your efforts? There are many ways of expression in communication. Sometimes it is done
through yelling, crying, facial expressions, gestures or other body signs. most of the time
communication passes through the use of language: Speaking and writing on one hand, reading and
listening, on the other. Those four uses of the language are "arranged" in two parallel pairs; speaking
and writing are one pair, reading and listening are another. Both parts in each pair complete each
other and create a whole. -

It is known that some people express themselves better than others. Those people have better
skills or abilities than others do. But, even the best writing is ineffective when it reaches an unskilled
reader. The ability to read demands skills and training. Here too, there are differences between
individual’s abilities. It is obvious that the consequences will not be the same.

This is also true in speaking and listening. Some individuals have a natural talent which able
them to be better speakers than others. But, they too, have to train to actualize their full potential. This
fact is also true for listening. There are four different performances needed in the process of
connecting with someone else’s mind.

For each one of these performances there are certain skills needed, so that the process will be
effective and correct.

How many of those skills are acquired at school? Writing guidance is given through out the
elementary school, continues through secondary school, high school and sometimes even beyond that.
Reading guidance is only rarely given beyond elementary school.

How about guidance in the abilities and skills of speaking? Doubtfully it exists even in
elementary school.

There are a few specific "public speaking "courses; however, there is not even one specializing in
the" art of speaking”.

Is listening being taught at any stage? It is amazing that listening is looked at as a natural ability.
One that does not need training and improving. Moreover, there is no effort put in any educating
process to acquire listening skills. Not even to a level that enables closing the circle of communication
by equating the level of listening to the level of speaking

The lack of guidance and instructions in schools in these domains is astonishing especially due to
the fact that listening and talking skills are more difficult to acquire than their "partners’ “-reading and
writing skills.

The reason for the neglect of talking and listening skills is due to the fact that most critic is about
educational institutes graduates in reading and writing proficiencies. only a little, if any, is about
listening and speaking skills. " |

In fact, today the reading and writing abilities and skills are more developed than speaking and
listening abilities and skills of graduates.

The least developed skill of all four is the listening skill. Assuming that dealing and solving
reading and writing problems, speaking and listening problems will automatically be solved too, 1s
basically wrong.

This assumption is totally wrong due to the great differences between speaking and listening -
reading and writing. Those specific differences are the reasonfor the process of acquiring listening
and speaking skills being complicated.

On the surface, it seems as both pairs totally parallel. Both pairs use language as one mind makes
contact with another mind and responds to it. If it’s possible to do it by writing, why should it be more
complicated orally, by speaking?
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I it's possible to respond and react to the written word, why should it be more complicated to
respond to the spoken words? ‘

The fluidity and fluency of the conversation is the reason for the negative answers to thﬁse
questions. When the word is written down,it is possible to read it several times ar_ld do 2 "t?gtter.qu
"understanding it. We can improve our reading by repeating and reading over again, By writing it 1s
always possible to rewrite and improve what had been written down. A writer does not have to pass
on his writing to someone else as long as he is not fully satisfied with his writing. The most important
element needed for reading and writing proficiencies, is the knowledge of improving them. This
element does not play a role in speaking and listening. We can compare the art of speaking and
listening to the art of dancing, acting or playing an instrument. This comparison is made due to the
fact that at all those activities, once the performance is over, it has been done and it is not changeable
any more. Later on, the next performance can be improved. Once the screens are down, the show is
over and nothing can be changed. This situation is similar to the art of speaking and listening. You
can not go back and improve what ever had been orally said. (in contrast with the ability to improve
writing). Every attempt to repeat and change what had been said, usually makes things more
complicated. A prepared speech can be improved before taking place. An improvised speech — cannot,

It is possible to improve and train speaking skills at the future., but at a curtain event, the
maximal performance of speaking should be presented. This is also true for listening.The listening
skill that matters is the current one. There is no option to improve listening at a specific event taking
place at the present. - -

A writer can only hope that the reader will use all the time needed to reach the best results at
reading the writer’s writings. A speaker cannot even hope. A speaker has to plan his speech so that it
will be understood the very first time it is said or heard.

Speaking and listening take place simultaneously. Both begin and end at the same time. Totally
different from the time factor in reading and writing.

Effective listening as an active process

"In every person, when he is born, there is a little genius, that is to say, someone who really
listens. He can listen and talk at the same time. Through the years, as he gets older, he gets tired and
listens less. But some people, very few, continue listening. At the end, they get so old, they stop to
listen at all, This is very sad, let’s not talk about it" (Gertwood Stein).

Ears do not have an organism parallel to the eyelids. Nevertheless, ears are able to shut down
very effectively... Sometimes, both eyes and ears are shut down. The more common situation is when
the ears are closed and eyes are open. This situation is fine as long as the attention of the mind is
focused at other stimulation rather than the ones heard or seen. At this situation, our senses absorb
meaning less sounds, voices and sights.

Listening, like reading, is based on the outcome of apprehending. When the mind is not involved,
the act will be hearing, in contrast with listening. The most common mistake is seizing listening and
reading as passive actions. This mistake does not exist when referring to speaking and writing. It is
easy to see that those two involve the use of energy, attention and effort.

Communi-cation can be compared to basketball. You can be the best player or the best passer, but
your skills will not be effective if there is no one there to catch the ball. It is similar with the use of
words in communication. There will be no good “pass” if the reader or the listener will not try to
reach the mind of the "sender " — the writer or the speaker.
| If we use only our eyes and ears but not our mind, to adapt the information and try to understand
the message, we do not perform meaning full actions of reading and listening, T he consequeﬁces are
communication failures. The blame is not always on the reader or listener, Sometimes the writer’s or
the speaker’s words is meaning less or sense less. o

The importance of listening is well known. It is also well known that out of the four main
communication atcti'v.ities‘_; wr'it_i ng, rtf:adi:ng, speaking and listening, listening skills are least developed.
The reason of this situation is the time and efforts invest.ed in training and teaching reading, writing
and oral expression, in contrast to the total ignorance of the listening skills, Another reason for the
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Jack of concern to the listening skill is the thought and belief that for becoming a good listener you
need nothing more than to be quiet.

Researches have shown that out of the four basic activities of communication, keen listening is
acquired at a child’s primary development. It is at use through out his lifetime 46% of the time and is
very rarely learnt during school years. On the other hand, the ability to speak is acquired later on in
life and is being used 30% of his life. speaking skills too, don’t get much attention during school
years. Reading is acquired before writing and is being used a longer period of time — 15% of the time,
whereas, writing being in use 9% of the time. |

There is lgss guidance and attention put into reading than into writing. there are some bad habits
that interrupt and prevent keen listening. One of them is emphasizing the speaker’s habits rather than
his speech. Another bad habit is pretending to concentrated at the speech while your thoughts wonder
around, as you give your mind the option to be shifted away. An over reaction to specific words, the
emotional arousement that prevent further listening. Prejudice will also interfere listening, And last
but not least, is letting yourself not to listen because you don’t find the subject interesting. By that you
will not be able to find interest at all. The one and only sure way to deal with those bad habits is using
your mind.

The way to efficient listening can and should be similar to the way to efficient reading, due to the
similarity between them. Both proficiencies demand the mind of the receiver to react to the words
through the concept that lays beyond them.

There is a need to surmount the obstacles of the language for better understanding. The language
and the vocabulary of the speaker or the writer is only seldom similar to the language and vocabulary
of the listener or the reader. The reader must try to "get to the bottom "of the writer’s thoughts, so as
the listener to the speaker. In other words, our ambition should be to understand the ideas behind the
words, any way they are pronounced. Not all that has been said, is equally important. The listener and
the reader should be able to separate the significant ideas from the insignificant ones. They should be
able to identify the main ideas. -

* What is the subject and the content of the speech? What is the speaker trying to say and how is
he doing it? .

* What propositions, ideas and conclusions are the center line of the speech?

* What special notions are being used to emphasize the ideas?

* Do the conclusions sound right to you? Is there a connection between the propositions and the
conclusions? '

* Do the propositions actually lead to the conclusions?

* What derives out of the conclusions? What do the conclusions mean to speaker?

Just like a written document, speaking is a stage based on different parts. The reader and the
listener must put In the effort to distinguish the structure and the duration of the different parts that
build up the whole.

Understanding the content of the speaker’s speech, diagnosing the performance and the reasons
given ahead and aiming to conclude the speech.All of the above are essential for keen and effective
listening. But being essential as they are, they alone, are not enough. An effort should be made not to
set an attitude to the speech before it is over.

There are some questions a listener can ask himself while listening to a speech. By asking these
questions and searching for specific answers, listening will be more focused:

It is possible to think about those questions while the speech lasts. It is merely impossible to
answer them while listening. The answers should be given immediately when the speech is over.

Another "instrument” that might be helpful, is writing. An effective listening requires writing
down notes through out the speech and even when it ends.When the speech is over, notes should be
read and rearranged so that answers for the questions would be found.
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Habib Nasser Geries

COUNSELOR'S DUTY: THE COUNSELOR'S PERCEPTION ACTIVITY DUTY
WITHIN GALIL HIGH SCHOOL PUPILS

Introduction. The modern school is supposed to assist the learner effective competition with the
variable environment surround him swiftly.

But this assistance cannot be limited by bounds of knowledge, science, technology, and society. It
must take into account other aspects, which derives from them, such as mentality, feeling, and person
to person communication, values, positions, and human relation. The situation is created when the
teachers have to embrace simultaneously many aspects, and it is difficult for them to focus on all
those aspects satisfactorily. Because teachers and principals see their direct professional functions as
to bring the learners together in a team with the required knowledge, to an effective task in the
environment, which turns to be demanding, achieving and clever, they need to be helped by
professionals whom most of their time, training and qualifications are focused on different aspects of
behavior, science and the relation to the pupil as an individual. One of this professional is a counselor.

The combination of teaching and counseling functions creates an exclusive contradiction among-
function for counseling is Israel. There is a requirement from the ministry of education that the
counselor engage in teaching, and it is possible to create a situation in which the counselor has to
combine teaching with counseling, Mostly at school and sometimes in one class. As a teacher he has
to cope with judgments, evaluation achievement, and discipline problen_ﬁs, and to be identified by the
pupils with an image of authority, limiting and sometimes punishing, too. |

As a counselor, his duties demand an "acceptive" attitude, "supportive" "not judgmental”, "not
criticizing” and using principles and ways that are not of like nature customary with the teacher's
practice. -

Concerning the educational team at the school it complete an intermediate duty, which puts it
between the management and between them and the pupil. That is why its duty is able to put him in a
situation that obliges him to keep interests of management and its priority order, (the counselor is
subordinated to the principal of the school) despite his identity (as a teacher) with the teachers or his
professional obligation (as a counselor) towards the pupil.

(Avigdor Klingman — the counseling at the school - prevention focus)

His personal status at the school, his personality, his willingness to take the most important
initiation to advance the pupils.

The purpose of the article ‘is‘; in one h.an-d to descri}ae the main functions of the counselor and on
the other h._a-nq to check the pupil's perception of the duties of the counselor in Galil High School.
| Assu-mpnon'— Thf: .work of the counselor at school in Galil is caught when it concentrates in the
interference during crisis and for a short range, the counselor is not

involved in prevention counseling
or development. ._
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The Duties of the Counselor. The counselors see themselves responsible for professional
guidance of treatment for personal problems and for creating techniques for designing behavior
pattern. And bring to expression the maximum potential of individual.

The counseling is a development process that is fitted to every pupil and it is also a preventive
process and not only a helping process for the pupil in a crisis moment.

The main work of the counselor is seen as an idea that focuses on hard struggles of the individual,
which do not get beyond the standard, An idea which does not deal with "deep layers" of the soul, but
focuses on developing tasks of the counselor, that takes place in his natural environment. (Klingman
and Eizen, 1978)

Definition of the teacher-counselor's duties within eight functions he is involved:

To help pupils to adapt to the school and to the community.

To help pupils to reach a self-understanding,

To provide the required information for working choices.

To help pupils to understand their aspects of interests, their values and their opinions.

To help pupils person-to-person communication

To be a counselor for teachers and other professionals.

To help parents in getting decisions relating their plans for choosing a profession for their
children, and help them handle with behavior problems. '

To turn to special institutions in need.

The counselor decides the priority orders of his work in co-ordination with the school
management and the inspection. |

He focuses on certain aspects, according to the needs of the school, his academic training, his
exclusive specialization domain, and his personal view that he brings to the subject. (Klingman, 1982)

The counselor will assist with the help of the homeroom teachers to handle class problems and
pupils' problems who are not adapted: the counselor will give a supportive treatment, to individuals
according to his professional and qualifications deliberation.

A part of the counselors in Israeli schools identifies themselves with the educational team and see
the counseling as an additional educational specialization in its work in education and teaching.

Part of them identifies themselves with the principal's staff and organization and seeks help as
members of the organization and staff, to change the function of the system and improve it. Other
counselors see themselves as professionals who give individual treatment. In reality this combination
1s possible or more than those three aspects. (Avigdor Klingman — Counseling in the school -
preventative point.)

The Counselor as a Preventive Model. The preventive model of the counselor (Raviv Klingman
and Horowitz) is based on an intervention which the first stage:

Is created before the disturbance appearance in the usual functioning or before they caused the
change or the contrast of the acute emotional phenomenon.

Is intended for general population, community, or a group of community.

Is based on the interference, which occur to confront spiritual difficult factors and to provide
tools and skills of coping to the population so they can control the situation more efficiently. This way
prevents or at least reduces the difficult situations and the rate of being mentally hurt in the
community. |

In the second stage of prevention is an intervention which:

Is created in the early stages of the development difficulty.

Is intended for direct action with the individual or a small group in order to solve or bring a quick
relief to the situation problem which is found and in this way prevent aggravation which will make the
treatment more difficult later.

Is taking ways and methods of localizing, identifying, and early diagnosing and using tools and
treatment skills for treatment in crisis situations. (Aguilera and Messcik, 1978)

The third stage of prevention is an intervention which:

Is created in the relief stage of the problem

Is intended for the individual in the comeback stages to regular functioning in order to help him
integrate in the best way in the community.

Is using among other thing psychological ways and rehabilitation counseling.
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The first prevention has to be in the first priority in the means of his work focus, his
specialization and his professional identity integration of the counselor. |

The first prevention is such a broad field that the counselor has to develop, and deepen the
working pattern in the first preventive field within the school. (Klingman, 1.984)- |

Counseling is not limited and it is a treating profession, trained to give supporung treatment to
the individual, to deal with the idea that focuses on the normal individual in the time crisis. The
school counselor has to be available for the pupils at any time so that the pupil can get help from a
professional skilled person, his loyalty to help girding mental existing strength, solve problems and
get decisions. |

The counselor can serve as a counselor for the homeroom teacher in the preventing frame,
especially for those incidents in which there is no need for a clinical diagnosis. .The coun.se-k?r
provides the homeroom teacher information according to the characteristic reactions and their
interpretations, while he makes the struggle with the anxiety that makes the child's crisis easier for the
teacher. But when the child cannot form a positive relation with the homeroom teacher, or when the
homeroom teacher feels the relation between the child and himself is not sufficient, it is necessary for
the child to turn to the counselor in order to follow the principles' prevention. The counselor is
supposed to be a meaningful character in the system, a character which is easy to reach. Certain
events, especially extreme ones, demand intervention of prevention. For example, for a public
reaction on a communal disaster is need for an intervention for those who influenced in a very acute
way.

In the framework of prevention, the counseling may focus on the intervention at the time of a
crisis (Aguilera and Messcik, 1978). Intervention is supposed to assist the individual to get
intellectual comprehension of the crises he is in, to rise the feelings that are involved with his
situation and to help him check communications and possible struggle mechanism. The counseling
focuses on identifying the personal resources in effort to provide more skills needed to solve
problems, and making the right decisions in order to cope with daily problems in the leaming field, in
the professional development field, form planning life style, struggling with contrasts and personal
problems that are related with his life generally at home and especially at school. |

The Method and the Tool. Sixty pupils from grade 10,11 and 12 were chosen in random in Galil
High School. The pupils were asked to fill a form in which they had to nominate to 10 function in the
framework about the school counselor's duty and to arrange these functions in order of importance
according to the pupil. |

(It is necessary to point out that there are no more the 200 pupils in Galil High School).

The Results. The functions of the counselor in order of descended importance according to the
pupils. |

Taking care of integration problems of pupils in the class.

Providing information about universities and other institutes.

Help the pupils to register in the University and other institute.

Taking care of pupils with discipline problems.

Teaching a subject at school. -

Conclusion and Discussion. The pupils marked down cnly these functions of the school
counselor and did not mention other function. There were no pupils who marked down more than five
function despite they had the possibility to nominate to 10 function about the counselor. The pupils
marked doxyn that the counselor teaches in the school and that it is a less important function than
qt:her functions. As we hav§ seen, the pupils did not mentioned the fact that the counselor devotes
time to regular, nf?rnj_al pupils. They did not mark down that the counselor work with examinations
at}d forms for pupils in order to base on his work according these form and examinations. The pupils
did not mark down that tl?e comim.:sglor devotes time to group dynamics among pupils and in counseling
for interest development in activities in free time.

The co-un—selortdevotes -mo-§t of his time to the problem pupils, who are in crisis, and/or are a
passing prople}'n, like new pu;')ll' or a pupll who requires special attention, and most of the relation
with the pupil is based on providing information, - |

This is the picture of the counselor as seen by the pupils in Galil Hi

h School. From the pupils’
answers the counselor focused on two main working fields. : PR O TEn
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One field is work with children who are in a crises situation, new pupils and problem children.
The other field is the field of professional guidance, giving information to pupils about universities
and registration to other institutes. | | -

The counselor devotes form his time to problem pupils and not to pupils who are not so in one
way or another, The counselor does not base his work on examinations and form results that are filled
in by the pupils, that is why the counselor is not systematic and not preventive.

Summary, As we can see, from the pupil's answer, the counselor's work in Galil High School
concentrates on the intervention during crises and short range. The counselor is not involved in
‘preventive counseling or development that requires a long time. The counselor is a communicative
person of the school, he is a go-between among pupils and the school staff and he establishes the
relation between the school and institutes and people in the community. He establishes the
communications between the pupil's family and the school as well. The counselor adopts to himself a
broad function definition and surrounded which agree to the general purpose of the counseling
service. This broadening functioning definition relates to varied services, counseling, consultations,
information gathering, localizing, evaluation, grading, communication with communal institutions,
correcting teaching, treating reaching, reaching, main shafts, and duty explanation. (Klingman, 1973).

It is recommended to check the expectations of the pupils from the counselor’s duty because it is
worthwhile to balance the expectations that the service givers and to the receivers from the duty.
Expectation balance from the counselor's duty will bring clearness, central and secondary duty
identification at his work. |

In addition, it is recommended to work on the school clearness counselor's duty, from the pupils
counseling's side at school. '
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A.B. Jlonyos

OBOB'S30K I COBICTH SIK MOPAJIBHI MEXAHI3MU INOBEATHKHA
OCOBUCTOCTI

Y 38'3ky 3 HEOOGXiAHICTIO MOAANbLIOTO YAOCKOHANICHHA CHCTEMM MOPAIbHOTO  BHXOBAHHS
[iApOCTAIOHOrO NOKORIHAA i, 0c0bNBO, CTYAEHTCbKOT MONIOAI, niﬂaumeﬂggm it poni B posdynosi
BiAKPUTOrO AEMOKPATHHHOTO CYCIINbCTRA, po3pobKa TEOPETUKO-METOAOIOrTHHUX MHTAHD BUXOBaHH
[OYyTTA | CBIAOMOCTI POMaACHKOTO obGoB'a3Ky 3admae y BUXOBHOMY NpoUEC! HaMMpPHOPITETHILIE
micue. Tak BMMOra 3yMOBA€HA THUM, WO B rpoMajiCbKOMYy 060B'A3KY NPOABASIOTLCA Hacamnepen
o6OB'S3KM OCOBUCTOCTI Meped CYCHiNbCTBOM, AKi BMINIMBAIOTH 3 KOHKPETHO-ICTOPHHUHKX YMHB
po36yA0BH HE3ANEKHOT AEMOKPATHHOT ACPAKABH.
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B Aocniokenti rpomascskoro o6oB'a3Ky sk €TU4HOT KaTeropil € A€KUIbKA NMIOXOAIB. fO-NEepLIe,
rpoMaickkuil 0GOB'SI0K PO3CAAUAETBCA AK CYCNinbHA HEOOXIAHICTS, O BUILTUBAE 3 MOPATLHMX
RUMOI 10 OCOBMCTOCTI B KOHKpeTHiH cutyauii [2; 78-80]; mo-apyre, BiH pO3MIAAAETBCA K
CKOHUEHTPOBAHE BUPAKEHHS BUMOI MOpaii, AKi MOCTalOTh NEpel OCOOMCTICTIO Y BUIIIAI pO3yMHO
VCBIZIOMJIEHOT BIANOBIAANBHICTI 3a CBOK MOBEAIHKY feEpen CYCTiNILCTBOM, KOQJIEKTUBOM i cammf
coboro [4; 128]; no-tpere, 06OB'A30K PO3rNANAETLCA AK YCBIAOM/IEHA CHCTEMA rpoma_ﬂﬂficwux i
MOPATBHMX BUMOT CYCMiNbCTBA, COLiaIbHMX CRUILHOT Ta OcOOHUCTICTI 8 IX 83AEMO36'A3KYy md
npumupeunocmi GiOHOCUH, IO BWITMBANOTh 3 noTped couianshoi HeobxianocTi [5; 42]. Takum
YUHKUM, B TPOMAICLKOMY OOOB'A3KY MICTUTLCH ICTOpUYHA HeoOXiAHICTE NPOrpeCUBHUX MEPETBOPEHD,
wo Bupakae ob'ekTHBHY HeoGXiaHICTh i NoTpeby nepexoly HanexHoro B cyuie. Hum 3HAYHile y
cycninbHil cBigomMocTi Gyne BUpakaTHCh 06'€KTHBHA CYTHICTb FPOMAZCLKOro 00OB'A3KY, THM Oinbin
iHTeHCHBHIiWe Gye BiAGYyBaTHCh peanisallis ydeieHb Npo 00OB'A30K B COUia/NbHIA NpaKTHll, fKka
y10CKOHATIOIOYHUCh BUCYBAE HOBI BUMOTH OO HOro 3MICTY.

CriBBIAHOWEHHS MidK HANEKHAM | CyLUM, O0'€EKTHBHOK i CyG'€KTHBHOIO CYTHICTBIO O0OB'A3KY
MatoTb GYTH NPUBIAHMMHK y AOCHIIKEHHI MHTAHb BUXOBaHHA MOPAJbHOI MOBEAIHKH OCOOHCTOCTI.
BigHOWEHHA A0 rpoManchbkoro OGOB'A3KY PO3KPUBAE LIy CHUCTeMY MPOTHPIY MiX 30BHILIHIMH
06'€EKTHBHUMHM BUMOTAMH Ha€KHOrO | BHYTpIlIHIMM MOTHBaMHW noBeiHKH. Takui miaxia A03BOASE
PO3MEXKYBATH TMOHATTA "rpomaichkuli 00OB'A30K, K CYKYMHICTh B3a€MHMX OOOB'A3KIB MOAEH |
CniALHOT, 1 "MOpanbHKUi 06OB'A30K" K cHCTeMa BiAHOCHH NtoAeH N0 0DOB'A3KIB, 1it0 BHHHKAIOTH
00'€KTUBHO | BHMKOHYIOTbCA Yy BIANOBIAHOCTI 3 BHYTPILIHBOK MOPAILHOK MNEPEKOHAHICTIO
0COOUCTOCTI.

Y  mopaibHOMy 000B'A3Ky BioOpaXkatoTbCsi BHUCOKOPO3BUHEHI CBIAOMICTb |  MOYYTTA
rpoMancekorootos'szky. MopaabHuii 000B'130K XapakTepusyeTbes Ak (popmMa palioHalIBHOro i
eMOUIAHOTO CNpUHHATTA OCOOUCTICTIO CBOIX OOOB'A3KIB MEped CYCMUILCTBOM, WO BUIUIMBAIOTH 3
00'eKTHBHOT HEOOXIAHOCTI YAOCKOHAAEHHS MOPalibHHUX BIAHOCHH. _

Cneumdika 060B'a3Ky AK NPOBIAHOrO MOPANLHOrO MEXaHi3My NOBEAIHKH 0COOMCTOCTI MoJArac B
OpraHiYHOMY MOEAHAHHI EMOUIMHKX | pauioHaIbHUX KOMMOHEHTIB B 1T MOpasbHili CBinomMocTi. AKLIo
cBiAOMICTI OOOB'A3KY XapaKTepU3ye HafABHICTb MEBHUX €TUYHUX 3HAHb | NMepPeKoHaHb B HEOOXiAHOCTI
CYMJIHHOTO BHMKOHAHHA CBOIX CIMEHHMX, CiTy>k6OBMX Ta rpomMaacbkux OOOB'S3KiB, TO B MOYYTTI
0008'93Ky NposasnfseThea 6€3nocepenHa 3aneXKHICTb 0COOUCTOCTI Bid THX CYCMINIbHUX BiIHOCHUH, B SKi
BOHA 3a1y4I0€TbCA B Npoueci couianidauil. B nouytri 060B's13ky NposBAsSE€TbLCA €MOLiHE CTaBAEHHS
OCOBHCTOCTI A0 HEOOXIAHOCTI HOro BMKOHAHHA AK 11 BHYTpilLHA MopaibHa notpeba. Konu ycsigom-
JIeHe | MepexnTe NnovyTTs 000B'A3Ky HalbyBae BJACTHBOCTI €TUHHOI NOTpe6H, TO JHLIE 3a L€l YMOBH
BUKOHAHHA O0OB'A3KY BMIKJIIOYAE MPUMYCOBE BHYTPILUHE 01b08e, a60 30BHIlLIHE HACWIBCTBO Haj
0COOUCTICTIO.

[Nepexin 06'ekTHBHOT CYTHOCTI 06OB'A3KY B MOPaNbHO-NCHXONONIYHY CTPYKTYPY OCOGHCTOCTI,
MOB'A3aHHH 3 PO3BUTKOM i MOpaibHHX NOTPel, 3a10BONCHHA AKHUX BHUKIIHKAE MOYUYTTH MOpPAIbHO-
NCUXOAOriYHOro  koMQopTy. MopanbHi  noTpeOu  yTBOPIOIOTHCS HA  MIAIPYHTI  COLIATBHMX
BNaCTUBOCTEH 0COOMCTOCTI, TOMy OGOB'I30K AK MEXaHi3M YTBOPEHHS MOPATbHO-MCUXONOriYHOT
MOTHBALLT NOBEAIHKW OCOOUCTOCTI CAiA PO3riAfaTU B KOHTEKCTI Nepexony 30BHIIUHIX €JEMEHTIB
MOpPajlbHO! CBIAOMOCT! Y BHYTPILIHI, palllOHANBHOTO B GMO.uiﬁH.ﬁ, IICONOTIYHOrO B H-CHXOJ]OTi"lHG,
TEOPETHUYHOrO B NPaKTHYHE, ‘

Y mocnimkeHHi npobnemu BWXOBaHHA NOYYTTA i CBIIOMOCTI rpoMamchkoro 0boB'13Ky
BUAIAAOTBCA TaKl HaMpAMKH, sik OpPraHisauis iHTENeKTyanbHol i Gi3UUHOT AifNbHOCTI 0COBHUCTOCTI 3
ypaxyBaHHAM OCOOAMBOCTEH PO3BMTKY 11 IHTENEKTYANbHHUX, eMOWiHUX | BOJIbOBUX MNCUXIUHHX
npouecie (A.5.Kpuepa), cucremMaTHuHe 3aiyyeHHs YYHiB A0 CYCRLIBHO KOPHUCHOT RifKNbHOCTI .
MiArpYHTI po3BuTKY ix i'HTCpeC‘:iB i notpe6 (I.Orno6aiHa), CTBOpeHHS nenaroriuxmx yMOE s
GopmyBaHHs CYCnUIbHUX MOTHBIB MUSABHOCTI | NepekoHaHb B MpoBiHii Poii CycrinbHUX iHTepecis
(A.Apnnenc-bxnﬁ), LIIECTPSIMOBAHE BUKOPHCTAHHS ICPOBOT, HaBYANLHOT Ta TPYAOBOT
nepeabayae nNEpexia BAACHOTO BIAHOWEHHA IUOAO BWKOHAHHS OGOB'S3KiE ue
CMPUAHATTA LUMX OOOB'A3KIB ik 3BOPOTHLOT MO3UTUBHOT peakuii (T.I".Ypanosa).

. [TouyrTs 00OOB'A3KY HAIeIKUTE 1}0 Tpynu Hgﬁﬁin_bm MIAHECEHHX MOPANbHUX SKOCTEH |
OpPMYETLCA MOCTYNOBO B NpoLEct couianizauii ocodbucTocTi. 3acroel T ' ]
ui-Hl:{-O)é’F&ﬁ', HaKO.I?lfH:quHﬂ )Euweao-ro nocail):iy. mmJSﬁ?’iﬁfﬁZ? e MOpaﬂbﬂHx:mle

N _ - - rpomManckbkoro OGOB'A3KYy 3
30BHIIHLOT POPMH MOPATBHO-TICUXOMONIYHOIO NPHUMYLLEHHS ocobucrocTi y BHYTPitUHiH
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NCHXOAONTYHUH CTUMYA 11 AISNBHOCTI AK OAWH 3 BMCOKO3HAYMMMX MOTUBIB 1i NOBEdiHKM Mae
00'ekTHBHI | cyO'exTuBHI ocobmuBuceTi. Tlo-nepuwe, B pe3ynbTaTi po3LUIMPEHHS COLIANBLHUX 3B'I2KIB
0COOMCTOCTI 3 CEepenoBULIEM HE 3aBKAW BiaOYBaecTbCsi 3aCBOEHHS YABJEHb MPO OOOB'A30K K
CYKYNMHICTbL HaWOINbI QOUIALHUX | HANEKHKUX cnocobiB MOBEAIHKM, MParMaTHYHUI CEHC Aif/IbHOCTI
BCTYHAE B NPOTHPiyya 3 Oinbul BiJAAJIGHHMH 3aBAGHHAMM, NMEPCNEKTHBAMHU | MOPAJIBHUMH BUMOTaMHM.
Io-npyre, npouec BHUXOBaHHA NOuyTTs OOOB'SISKY TOPKAETBCA CaMOCBIZOMOCTI ocobucTvcTi, 11
UIHHICHKUX OpIEHTalii, CUCTEMHU IHAMBIAYANbHUX 3HAUYE€Hb TAa MOTWBALII TIOBEAIHKH. TOMY BHBUYEHHA
BAACTHUBOCTEH ODOB'A3KY K MEXaHIZMY NOBEAIHKH OCOOHCTOCTI HEMOXIMUBE 0€3 ypaxyBaHHS 3MiH, LIO
BiaAOyBatOTLCA HA 11 NCHXIYHOMY PIBHI.

HocnipxeHHs MopanbHOro 00OB'A3KY K MEeXaHi3My MoBeaAiHKW ocoOHUCcTOCTI Hemoxnuse 0Oe3
ypaxyBaHHA CHCTEMW NETEpPMIHOBAHMX 3B'A3KiB. AHaNi3 HEMyTHIX AETEPMIHOBAHWX YMHHHWKIB, LLO
BIJINBAIOTL HAa OCOOMCTICTL AAacTb MOMNUJIMBICTb: MAO-NEpile, BUACHUTH OCOOAMBOCTI NMepexomy BiA
HHWKMX "piBHIB A06POBIILHOCTI" BHKOHAHHS 0GOB'A3KY, A0 OiAbLI BUCOKMX, MO-APYre, BU3HAYUUTH
ColianbHO-NEAaronytHi YMOBM YTBOPEHHs BUCOKO3HAYMMOT MOTHBALIT MOBEAIHKY 1, NO-TPETE, BUBYH-
TH JOTIOMDKHI NPOUECH, 3aBASKH AKUM BiaOyBaeThCs nepexin Bif 000B'S3Ky 3 cMCTeMH OO0'€KTHBHUX
MOpaIbHUX LIHHOCTEHN B NCUXONAOTIMHO APUIHATY MOPaNbHY LiHHICTL 0COOUCTOCTI.

Ina nocniakeHHs UMX TWTaHb HEOOXIAHO TaKoX BWACHWTH AKMM. YMHOM B3aEMOAIIOTH:
CycmijibHa | iHAMBiIAyalbHA MOpaJibHa CBIAOMICTb, KyNbTypHa AisJIbHICTL B3araiai i MopajibHa
RiAAbRICTL OCOOHUCTOCTI AK CK/IAA0BA YaCTHHA KY/NbTYPHOT MifANLHOCTI, ika NPOABNAECTLCA B 3arajibHiN
CTPYKTYpPi couianbHOU perynsuii moBeaiHky, L0 BkJItO4ae B cebe sk MOAAbHY Peryasuilo, TaK |
MCUXIYHI MEXaHI3MH PErynsiTUBHOI AiIbHOCTI OCOOUCTOCTI. | -

JleTepmiHaliis MOBENiHKH OCOOMCTOCTI 3aJIeXXHTh BiZX TPBOX 3arajibHUX YMHHHUKIB. CHCTEMH
BUXOBaHHA, BIUIMBY HABKOJMWIUHBLOTO CEPEAOBHLUA 1 BHYTPILIHIX TNCHUXIYHHX BIACTHBOCTEH
ocobucrocTi. Lli uMBHUKM caMi o coBi BUCTYNAKOTh AK BHYTPillHI Ta 30BHILIHI 3arajbHi MeXaHI3MM
perynauii AisAbHOCTI Ta NOBEAIHKH 0COOUCTOCTI. |

Ha aymKy ncuxonoris nia BHYTPIIHIMW MeXaHi3MamK perynsuil AisnbHOCTI CiA po3ryianard
neBHy MOTHBaUiliHY CTPYKTYpy ocofucrocTi. mpuqoMy "BHYTpiliHS poboTa NO YCBIAOMICHHIO,
06'ekTHUBALT CYD €EKTMBHMX OCOOMCTICHWUX CTOCYHKIB 3 JiHCHICTIO B CHMCTeMI CycHinbHe
HANPaUbOBAHHX 3HAYEHb... € FIMOHHHKIA OCOOUCTICHHMI piBeHb perynauii aisnbHoCTi moauuu" [6;
240]. TakuM uMHOM, OCHOBHa Ais O0OB'S3KY AK MeXaHi3My MOpanbHOrO PO3BUTKY 0COGUCTOCTI
nonsrac B TOMY, L0 HOro OG'€KTMBHMI 3MIiCT y mpoueci iHTepiopusauii cyb'exmusayii sk UUTICHOI
CHCTEMM MOpPadbHMX HOPM i LIHHOCTEH NiA Ai€0 BUXOBHOTO BI/IMBY BifoOpaXkaeTbCs y BHYTpIlUHIA
COUIaNbHO-NCUXOJIOTIUHI! CTPYKTYpi 0COOUCTOCTI.

Konu 06'€KTHBHO aKTyani30BaHWH 3MICT 0GOB'A3KY MNEPEXOAMTb uepe3 eMOLiiiHy coepy
0CcOBMCTOCTI, WO nepenbavae He TibKKM HOro YCBIZOMIIEHHS, a H TNEpeXHUBaHHA sK ICTHHHO
JOCTOBIPHOTO, TO AMILE 3aBASKHM UMX YMOB 0GOB'A30K CTae BHYTpPiUIHIM HaabaHHAM 0COOMCTOCTI i
CTIPUHMAETHCA HK MOPaJibHA LIHHICTD,

[pu ranbMyBaHHi MPOLECY HAKONUYEHHS MOPAbHUX UIHHOCTEH Ha OCOOHUCTICHOMY PiBHI
MOPabHO-TICHXOJIOT4YHA OpiEHTALlis OCODUCTICTI NPU3YNEHSEThCA, a 32 HEIO raibMy€eThCs I npouec
cyG'ekTHRALT OBOB'I3KY K OAMH 3 MEXaHI3MIB caMoperyJisuii noseaiHkH. I'py BIACYTHOCTI Ha/I€KHO1
BUXOBHOI pOOOTH | HaABHOCTI HECTIPHATIMBUX COLLIANIbHO-MEAArOMYHUX yMOB JOMIHYIOYE F0JIOKEHHS
OYMHAIOTh 3aMaTH iHLI CNOHYKAaAbHO-NPUMYCOBI MeXaHi3MH MOBeAiHku (CTpax, 0OAry3cTso,
cTyp60BaHiCTh), AKi 32 CBOEKO CYTHICTIO HE Hanexarb A0 MOpanbHWX MEXaHi3MiB ToBeNiHKH, 00
HECYTb B CODI MNCUXOJIOFi4HE MPHrHIYEHHA JIOAWHM, OOMEXYIOTh ii NpaBo y suGopi Ti€l, 4M 1HWOT
(popMU NOBEAIHKH. PYHHYIOTB 1T MCHUXIKY.

OcoBauBOCTI  MOpanbHOi  peryasuii  MoBeAiHKM OCOGHMCTOCTI  Ha BiAMIHY BiJ  IHIIKX
piBHiBperynsauil BM3Ha4yarOTbCA 1l ETHYHMM 3MICTOM i Ge3mocepeiHiMKA 3B'A3KaMH 3 COLIANbHO-
NCHUXOJIOTIYHNUMY | IHAMBIAYAAbHO-ICUXONOTIYHUMY MEXaHI3MaMH camoperynsaull MoBEAIHKH, ne
npoBiaHUM Mae OyTH 0G'€KTHBHO aKTyali30BaHH# 3MICT MOPASILHOTO.

Cepea yMOB, 3aBASKM AKWM BiAOYyBaETbCA Nepexia 06'eKTUBHOIO 3MICTY OGOB'S3KY Y BHYTPILLHIO
MOPaNbHO-NCHXONONIYHY CTPYKTYpY OCODMCTOCTI, Ha Hawy AyMmKy, € MNpouec 36araqeﬁna
3MICTOBHOTO piBHA criakysaHHs. Came CrinKyBaHHS CTBOPIOE HanifiHe NiArpyHTs Ana OOMIHY
MOPATBHUMH UIHHOCTAMH Ha MDKOCOGHCTICHOMY pisHi. TakuM HHHOM, iHTEpiOpH3aUlis 0603'5!35:-)1
TicHo moB'a3aHa 3 npouecom QopmyBaHHS Ta (yHKLUIOHYBaHHA rpoMaachbkol OYMKH B3aram, i,
30KpeMa, Ti€T COLIanbHOT CriIbHOTH, ab0 KONEKTUBY, AU AKOrO HAIEKUTD OCOOHCTICTD.
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KoslekruBHa UAJILHICTh 3aBXKAK ONoCceEpeKoBaHa MOpaibHUMH Biﬂ.HOCHH&Mﬁ, mci,. B CBUIO Yepry,
3A1CKATL BIA CTAHy I'POMAACLKOT AYMKH KOACKTUBY. AJie CBOK) PEIyIATUBHY d)ygxuwo KONCKTHBHA
AYMKA  MOME HAAIRHO BMKOMYBATH JMWIE TOAI, KOAM €THYHI HOPMH, Akl FEHEpytoTbCA
HIATPUMYIOTHCA TPOMAACHKOI0 AYMKOIO KOMEKTHBY HE MaiOTh CYTTEBUX PO3DLKHOCTEH 3 BIKaMH
BIANPAUBOBAHUMHU MOPATbHHMH HOPMamH CyCrinbcTBa. ToMy po3BKHICTE MK BY3bKOTPYNOBHMHU,
KOAEKTUBHUMH, KIAHOBUMU Ta CYCTIIbHUMU MOPAbHUMH HOPMaMH, SKi BUTIIHBAIOTD 3 o0'eKTUBHOT
CYTHOCTI HAJIEXKIHOTG € OCUMAHOKD MPUUNHOK MOPATTbHO-TICUXOOTTHHOT nepopmallif ocobucTocTi.

B npoueci 0o6MiHy aymMkamu nposBaseTbcs Bubopua aKTUBHICTb MOpPaIbHOI CBiAOMOCTI
0COBUCTOCTI, OCKiIbKM CaMe uepe3 CIiAKyBaHHs BiAOYBaEThCA aHaliz CycrnijibHe 3HavyiluX
MOPaibHUX LIHHOCTER 3 "0CcOOMUCTICHUX" MO3MLLIH, NPOABAAETLCA CUCTEMA BiAHOLIEHHA OCOOUCTOCTI
[0 HUX, B SKiH, B pe3ynbTaTi BiaGoOpy, OAHI LiHHOCTI CpUAMAIOTbCA AK OCOOHCTICHO 3Ha4YWMI, IHILI
WiHHOCTI BiakuaatoTbes. Bubopua akTHBHICTL MOpasbHOI cBiomocTi ocobucTocTi Garato B oMy
3a1€XKMTb BiJ PiBHA PO3BUTKY 11 couialibHUX noTped.

CouianbHi norpebu BigirpatoTs ocobaumsy ponb y (OpMyBaHHI COLIAIBHO-NICHXONOTTHHOT
CTPYKTYPM OCOBUCTOCTI i € OMIHIEI0 3 MPOBIAHMX 30YIKYFOUHX CHIl B YTBOPEHH| MOTHBALlIT MOBEAIHKH,
"notpebu BUKOHYIOTh 30yMKyrouy i peryastusHy GyHKUil, BOHH iHTerpytoTh B c00i Haibinb
CYTTEBI XapaKTEPUCTUKH OCOBHCTOCTI, I munoei enacmugocmi 'y iX BiZHOWUEHH] 10 HABKOIMULUIHBOIO
cBiTY. Ha iX OCHOBiI YTBOPIOETLCA CHCTEMa IHTEpECiB, MOTHBIB, LiHHICHMX Opi€HTaLil, YCTaHOBOK,
uined Ta ineaniB ocobuctocTti, B nortpeGax npuxosani "eHepreTvdHi KOMOpL" OCOOMCTOCTI, fKi
BW3HAYAOTL CHJTY 11 NOTATIB | npucTpacTeil. Bonu iHTErpytoTh NOUYTTH | PO3YM JTIOAHHH, — 3a3Ha4ae
JL.T.Byesa. [lcuxonoru XapakTepusyloTb notpebu AK BIAHOCHO CTIMKMA NCHXIYHWHA CTaH
0CcOOKCTOCTI, AKHI BU3HAYAE T1 MOTAT A0 peuel | ABMLL, 1X MEepeXKHBaHHA AK HEOOXIAHOI yMOBH ICHY-
BaHHs ntoanHM [1; 154].

OaHi€eto 3 NPOsBiB COUIaNbHOT CYTHOCTI JIFOAWHH € 1T NparHeHHs A0 CaMOCTBEPIKEHHS, MoBara 3
OOKy OTOUYYHOUMX € OAWH 3 HaWBaXUMBIWMX 30YMKYHOUWX MOTHBIB caMopeaii3aun BHYTPILLHIX
MOpPAbHUX AKOCTEH OCOOMCTOCTI, fAKi L€ He MNPOABUIWCH B il NPAaKTUUHIM aisnbHocTi. Lle
NOSACHIOETLCS TUM, WO NOOMH IHAUBIA MOPSR 3 IHIWKWMH couiaibHUMH noTtpebamu Mae notpely B
HaZ0aHHI MEBHOroO COLIANbHO-NICHXONONIYHOrO CTaTyCy, AKHH NPOABAAETLCA B Pe3yNbTaTi PO3BUTKY
MDKOCOOUCTICHMX CTOCYHKIB.

CTBOpeHHS YMOB AJiA HaHOLIbLI NOBHOrO 3a40BOJIEHHA NOTPE6 0COBUCTOCTI B CAMOCTBEPIHKEHHI
€ BAKJIMBOIO NEPEAYMOBOK YTBOPEHHs Oifbll BUCOKMX MOpanbHUX MoTpeb i, 30Kpema, moTpedu B
ob'ekTHBaLll rpOMAACHKOro 000B'A3KY. MexaHi3mM Takoro nepexony L€ JOCTATHLO He JOCHiMKeHHI,
ane BOAYaETbCA LIJIKOM OYEBMAHMM, WO Oinbli riuboke HOro BUBUEHHS HeMOMUTHUBE 6e3 BCeBGIyHOro
aHasnisy posli KOJIEKTUBHOT 1yMKH B LIbOMY NPOUECi, NPOABH 1T KOHTPONBLHO-PEry o0l GyHKLIT,

IMoHaTTs coBicTi mopaa 3 060B'A3KOM TaKOX TOPKAETbCA PI3HWX PiBHIB MOPANbLHOI CBiAOMOCTI
ocobuctocTi. BOHO xapakTepusye CHIBBIJHOLIEHHS MK ideabHUMKH HAYKOBMMM 3HAHHAMH |
peanisiMu >KUTTS, MK [JEKJIapaTHUBHICTbIO TPaB JIOAMHU | 1T pe-aﬂbnouj» COLIANTBHOK 3aXMUISHICTIO.
JeCTPpYKTHUBHICTE PO3BUTKY CYCMiNbHUX MOpaibHMX BIIHOCMH HEraTMBHO BIUIHBAE HA PO3BHTOK
MOpa/ibHOT CBIAOMOCTI OcoOMCTOCTI. MeTtononoriyHa HEeBU3HAYEHICTh CBIAOMOrO | emowuiliHoro
CTABAEHHS OCOOMCTOCTI [0 MOPaNbHUX HOPM CYCMiNbCTBA' MOJATAE B TOMy, IO BOHM, nopsg 3
IHAMBILYaNbHHMH MOPATbHUMU  HOpMAMH, TaKoXk 30aTHI A0 MIHAMBOCTI Ha piBHI GyaeHHO! i
TEOPETUYHOT MOPaNbHOT CBIAOMOCTI CyCninbCTBA.

Oc.HpBHuM, Hali0tbl  O0'€KTUBHHUM KPUTEPIEM COBICTI € yCBIZOMJIEHHS i NepeKUBaHHA
OCOOMCTICTIO THX MOPAIBHUX HOPM, AKi BUMNMBAIOTL 3 06'€KTHBHOI HEOBXimHOCTI BUPILLEHHS
MEPLIOUEProBUX MOPAILHUX 3aBAAHB, WO CTOATH NEPeA OCOOMCTICTIO i BUNMANBAIOTL 3 MOpaNbHHX
BUMOT CYCMINLCTBA. AKIWO MOHATTS COBICTI i 0OOB'A3KY CNPUIMAIOTLCS OCOBUCTICTIO Sk MOpAaJbHi
LLIHHO-ETI, Ta nep‘?'faopio}o’rbcsa Y BHYTPILHI lMl:lepaTH!BM 11 NOBEXiHKH, TO B TAKOMY past BOHH MOXYTb
OyTu OUTbLL HaMIHHUMHU PerynsTopaMu NOBEAIHKH HiX 30BHILUHI BNAMBOBI AT 3 Goky FPOMaaChKOT
AYMKH KONEKTUBY, a00 aAMIHICTPATMBHO-TIPABOBOTO NPUMYLLEHHS TIOAHHHY,

KONEKTHBHI MOpAibHi HOPMHU HE 3aBXKIK CTAIOTh eeKTUBHUM 3aC06OM BOpMYBaHHsS MOPAThHUX
HKOCT(?-H 0COOHCTOCTI, ocmnblm_ BOHW MOXYTb }fe BIANOBIAATH O6'€KTUBHUM BUMOramM HaleXHO1
“ﬁ;ﬁﬁ‘fgmﬁ&;ﬁjr ;‘?:0:;;00)1**?;0 Goky, COBICTb € HACMIAKOM yCBiOMAEHHS | NepPeIKUBAHHS
0COBUCTI Te - HaHbMIKIOro .. - 3 ,

[HLLOTO, € PE3YJI laTZTOM BHYTPHUHbLOT 60p01~b6-140{?£g?42222’?i r?;;cqz::: : --'2'160 B%m "Gycn-fﬂbcma’ ’
MOTHBAMM NOBEAIHKH, B SKil AOMHYIOYHMH B‘H-C’l‘ynaw'rb aﬂpry'i'cqu‘pyICT“HHM” 1 EroICTHYHUMH
- - I MOTHBH.
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CoBicTb TICHO NOB'S3aHA 3 NOUYTTAM COPOMY, af€ SKIO COPOM XapakTepusye BRacHWH
MOPBJ!bHO-fICH-XOﬂ'O{“iLIHHﬁ auckoMdopT ocobKrcToCTi Bill peanbHoro abo MOXKIMBOTO 11 3aCYKEHHA 3
GOKY IHLIMX, TO COBICTL MOXE BUCTYNATH BHYTPILUHIM aBTOHOMHUM PEryssTOpoM noseginku. [.Kant
PO3rNaAas COBICTb AK "CBIAOMICTb BHYTPIIHBOrO CYAMNMLIA B moauHi", a 0e3COoBICHICTL 1K
CXMABHICTb He 3BepTaTh YBaru Ha CyMkeHHs cosicTi. Taky CXWAbHICTb BiH NOB'A3YBaB 3 HEYLTBOM i
HE3AATHICTIO MIOACLKOTO PO3yMy 3ariMOIIOBAaTHCL Y CTAH peueH.

BUXOLSUY 3 UbOTO, CiA 3a3HAYNUTH, L0 COBICTL NMPOSBASETLCA IMILE HA OCHOBI BUCOKOTO piBHA
PO3BUTKY ABTOHOMHOFO MOPANbHOTO MUCNEHHS OCOOMCTOCTI, AKE B CBOIO HEpry yTBODIOETLCA HA
MIArPYHTH YCBIAOMASHOTO NOYYTTA rPOMAACHKOTO 060B'A3KY, "MOYaTOK BCAKOT IHOACHKOT MYOpPOCTi, —
za3nauas 1.KaHT, — € MOpanbHe CaMOIi3HAHHA, AKe NparHe NPOHWUKHYTH B TPYAHOROCTYNHI rinbunu
cepusa” [8; 290].

BHyTpilIHi MexaHi3MW MOBEAIHKM OCOOMCTOCTI PO3BHBAIOTLCA NHLLE TIPH yMOBi Ti 4aCTKOBOIO
3BiNbHEHHS BiA MEXaHi3MiB 30BHIWHLOTO COUIANBLHOTO  KOHTPOJIO | HagaHHA 11 MOMUTMBOCTI
caMocTiiiHOro MopanbHoro BuWGOpY. MexaHisM COBICTI MIAKIIOHAETBCS B MOpajbHY peryasuito
[OBEdiHKM Nullle TOAi, KOAY BOHA Ma€ CBIJOMi, YMTKI NMEPEKOHAHHS Npo cyTHicTb aobpa i 3na,
repoiyHoro i raveGHoro. "Hemae mopasnbHOT NOGPOUMHHOCTI MPH BiACYTHOCTI YMTKKX ySAB/ICHD
3aranbHOro 6Aara i YCBIIOMIEHHOrO 3HAHHA TOro, W0 100pe abo norane B MOpaibHOMY CEeHCI, 110
rioHe 3aXOMJEeHHS, a 1O HEHABUCTI, WO CMpaBeiNuBo, a Lo necnpasemineo” — nucas JIJinpo [2;
83} .
[ouyTTs COBICTI € OAHWM 3 HalBAKIMBILIMX MOpalbHUX KpUTepiiB, fAKi XapakTepu3yloThb
BiIHOLIEHHA OCOOMCTOCTI HE TUILKH A0 CBOrO HAMBIMKYOrO COLianbHOTO OTOYEHHH, a H A0 CBOIX
oGoB'a3KiB, 10 Gi3NYHOT | po3yMOBOT npaui, MPUpOAK, cycnisibeTa TOWO. TOMY COBICTb B IIMPOKOMY
PO3YMiHHI BHIIUBAE 3 YCBIAOMJIEHOIO | NepeXUTOro MOHATTA HANEKHOTO, AK iAeanbHOI MOpasIBHOI
cyGeTanuii, IK OCHOBHOT Kpanku BIApaxyBaHHs, ika, B CBOKO 4Cpry, MAa€ NOYMHATUCH 3 MpParHeHHA
0coBuCTOCTI 40 CycniibHOro bnara. -

CoBicTh He BHKIIOYAE MOMUIMBOCTI YTBOPEHHS BHYTPILIHBOTO MOPATBHOTO KOHDNIKTY
ocobucTocTi 3 cycniibeteoM. CycnijbHi MOpaJibHi BIAHOCHHM 4acTill 32 BCE BiJOOpaxaroTh He
HanexXHe, a cytue, TOOTO peanii XUTTA, ajle came HaneKHE KOHUCHTPYE B co6i HeoOXiaHICTb MiAKO-
PEHHS NHOACHKOT AiSIBHOCTI AOCATHEHHIO HAHBHLLOTO cycninpHoro 6nara.

BHYTpiLIHiH MOpaibHHH KOHPNIKT 0coBUCTOCTI 3 CYCNIILCTBOM NPUTHIYYE YTBOPEHHS MOUYTTH
cOBICTI MO BiAHOLWEHHIO A0 HLOTO. Lle € OAHIEI0 3 OCHOBHHX MPHYKH po36bKHOCTI MK OCOBHCTUMH |
CYCTITLHUMU [HTEpecaMu 6 ceioomocmi MOOUHU.,

BipHe po3yMiHHS OO'€KTHBHHMX KPUTEpIiB MOpaNbHOIO CEHCY cycminbHoro Giara € HaaiiHUM
niArpyHTAM 0G'€KTHBHOTO OUIHIOBATILHOIO CTaBICHHA 0COBUCTOCTI A0 CBOIX BUMHKIB. B MpOTUBHOMY
pa3i, KoK OCOGHCTICTb He HabyBae CTIMKMX MOPaJIbHO-CBITOMIAAHMX OpieHTaLli#, 1T Mo4yTTA COBICTI
3aTOPMOXKYETbCA TMid  BIUIMBOM PI3HOMAHITHUX MOTHBIB MOPabHOTOro  CNpaB/KyBaHHA CBOET
noseninky, YacTiw 3a Bce ue BinbyBaeTbCs came TOAl, KOJH 0COBUCTICTb OPIEHTYETHCS HA HETATHBHI
BUMHKM [HLIWX, AKi B NEBHi# colianbHii CNUILHOTI CTaH HOPMOIO.

[TouyTTs COBICTi 3aBXAM MOB'A3aHE 3 AKTMUBHOIO PO3yMOBOIO AigsibHiCTIO ocobucrocTi, 3 11
NOCTIMHWM noLlyKaM iCTMHUX KpUTEpiiB MOpabHOI MOBEAIHKH. SKWO Yy [HOAWHH YTHAITApPHO-
MparMaTHYHe MHCAEHHSA MEePeBaxye Hal 3aCBOCHHIM ryMaHiCTHUYHHMX MOPaBHUX HOPM I LliHHOCTEH,
10 33 TaKUX OBCTABHH MPHTYIMAETHCA | MOUYTTA COBICTI. Koxkna alonnHa, He3aNeXHO Bi PiBHA i1

MOPATLHOTO PO3BHTKY, MOBHHHA BiA4yBaTH JOKOPH coBicTi. SIKIIO cepen NCHXONOriMHUX MOTHBIB NO-
BeaiHKH COBICTh He HabyBa€ HANEKHOTO MICLS, TO 38 AAHUX YMOB CripalbOBY€E MEXaHi3M 3BOPOTHBOL
MOPa/IbHO-TTCHXOAOTIHHOT aerpajauii ArOANHA. |

CoBicTs SK MOTHB BHYTPILIHBOI camoperynsuii HOBEMiHKN OCOGMCTOCTI MPUrHIMYEThCA Ml
BMAMBOM CaM03aa0BOEHRS COBOI0, a0 HaaAMIPHOT BMEBHEHOCT] y G€3MOMMIIKOBICTb CBOIX CY/KeHD i
nepexonats. [louyTTa COBICTI MOXKE NPUrHiYyBaTHCh | TOAI, KOAH OCOBMCTICTb MOCTIHHO BIAYYBAE
HECNpaBeTUBE BIAHOWEHHA 10 Hel 3 6OKy iHLIMX, KOAW BIACYTHA o6'ekTvBHA MOpanbHa OLlIHKA 1
Bu3HaHHA T A06pUX BUMHKIB. Y TakoMmy BHOAAKY BHHWKAE MOHYTTH npUrHiveHocTi i obpasH, a Bill
(bOTY 3HWIKYETHCA | MOBara JIOAXHK 20 CBOTO HalBAMKYOrO COUiabHOr0 OTOYCHHSA, NOHYTTH COBICTI
MPUrHI4YETRCS Came TOAl, KO olliHKa AifSABHOCTI AIOAMHK HE BiANOBiAaE HOTO camoouinui. 1o Ta-
KOO MEXAaHI3MY MOKHA MOACHHTH TUM, WO OCOBUCTICTD, NepebyBaroUM Nijl THCKOM HEOD'€KTHBHOTO
cTapAeHHS A0 HEl 3 BOKY iHWIHKX, MOXKE He BiaYyBaTH [OKOPiB COBICTi y CTiJIBHOTI noaen, sKMxX BOHa

e nopaskae., Takum YMHOM, CEPE CIIPUATIHBHX YMOB BAXOBAHHA NOYYTTH COBIiC-TI MOXKHA BHALIHTH
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ROBPOIHWIMBICTL B CTOCYHKAX, FyMaHHE CTaBIEHHR 40 TIOAWHH, JA0POBHH MOpa bHO-NICUXONOTTYHUH
KAIMaT KONCKTHUBY., ,

[{a OCHOBI CMIBRAJMAHHS OUIHKK | CAMOOLIIHKHM YTBOPHOETLCA MOUYTTH CNPaBEIMBOCT!. B
NPOTMBHOMY pasi BAXKKO BMXOBATH MOYYTTA CNPaBeIMBOCTI Y JOAWHH, 110 AKOT BECH HYac CAREINGE
Hecnpaseaineo. Xova ryMaHi3m i JIOAAHICTb Y BMXOBaHHI HE MOBHHHI BUK/IIOHATH BUMOTIHBOCTI.
AKe BIACYTHICTE BMMOT/IMBOCTI TaKOX HEraTMBHO BIUIMBA€ Ha CTaH [AHCUHTUIIHH, 3HAKYE
IHTENeKTYaNbHY AKTUBHICTL 0cOBHCTOCTI, hopmye 6€3BiANOBIAATIBHICTE. ' N .

YHiBepcanbHuii XapakTep COBICTI NOMArae B TOMY, UIO BOHA MOCAHYE PALIOHA/IbHI 1 EMOLIKHI,
CBIAOMI | HaACBIAOMI, MOpa/ibHi | €CTETUYHI KOMIIOHEHTH MOPAJIbHOT PEryasALlil TMOBEAIHKH
ocobuctocTi. Y GopMyBaHHi MOYYTTA COBICTI MPOBiAHe MicLE rociac iHTepiopH3aUis MOPalTbHUX
HOPM i LIIHHOCTEM Ha CBIZOMOMY i HAaACBiAOMOMY piBHSX, 60 BOHA 3aBXAH (iKCye 00'€eKTHBHI BUMOTH
10 0COOUCTOCTI.

[puTynaeHHa nouyTTa cosicTi BinOyBaeTbCs 3 ABOX NPHYMH: NO-NEpilie, KOAHM NOCNabsSIOTECS
MEXaHI3MM COLLIaIbHOrO | MOPaIbHOrO KOHTPOMO 38 JisIbHICTIO OCODMCTOCTI 1 (OPMYETBCH
6essianosiganbHicTs. [o-apyre, konu MopaibHi BUMOTH A0 OCOOMCTOCTI 3 OOKY iHIIWX AKOACH, 4H
CoUia/ibHUX CMiTbHOT € HEOOFPYHTOBAHHMM, AaekMMM Bif O0'€KTUBHOCTI, 3aHAATO 3aBHLUCHHMH |
CYMepedaTh 3arajibHUM FYMaHiCTHYHWM NpHHLKHNAM (OpMYBaHHA MOPaJbHUX BIAHOCHH. 38 Takux
couianbHe HECTIPUATAMBUX YMOB JIFOAUHA MPUIHIYYETHCA MOPANbHO | RCUXOJOTIYHO, B 1T BHYTPILIHIO
PETYIATUBHY CTPYKTYPY BKANOHAKOTLCA [HIMI YMHHMKH, CEpeA AKUX AOMIHYHOHE NOAOXKEHHA 3aiimac
CTpax K OAWH 3 IHCTUHKTIB CaMO30EpEeIKEHHS.

BuxoBaHHs NMOYYTTS COBICTI HEMOXJIMBE, KOJAW BUXOBHHH BIJIMB MOB'A3aHUN 3 MOPaII3yBaHHAM,
MPUHHKEHHSAM TiAHOCTI ocobucTtocTi, norposamMu B i1 aapecy. Taki BnAMBOBI Aii 3HA4YHO
3aTOPMOXYIOTb PO3BUTOK BHYTPILIHIX IMNEPaTHBIB FOBEAIHKM, fIKi MalOTh KOHUEHTPYBATHCh Ha
MIATPYHT] YCBIAOMJIEHHA 1 NEPEeXHBaHHA CBOro OOOB'A3KY Mneped POZMHOI, APY3SAMH, IHIIKMHU
AKOABMHU, NEpes caMHM COO0HO | CYCMiILCTBOM.

Crpax,nepexuBaHts nepel MOXIMBAM MOpPaIbHUM 3aCy/KEHHAM OCOBHCTOCTI 3 GOKy iHIMX
YTBOPIOE Hacamnepesn He CoBicTb, a copoM. Lli nNOHATTA TiCHO noB'ssaHi MibX coBow, Xoua
COPOM'A3IMBICTE K MOPasibHA AKICTL OCOOUCTOCTI Ha BiAMIHY BiJl COBICTI BIAPI3HAETLCA HECTIHKICTIO
| cTocyeTbess HaWbinbli iHTUMHUX chep xuTTeaisnbHocTi. FO.M. JloTMaH xapakrepusye cTpax, SK
IHCTUHKTHBHO-0IONOriuHE yTBOPEHHS, AKE MPHUTaMaHHe BCIM TBAapWHAM, K HACTOPOXKIHBE
BIHOLIEHHS [0 MOTEHUIHHO BOPOXHX i HEOE3NMEUHHX BOPOXKHX CHJI, @ COPOM, AK CheLubiunmii
MIOACLKMA MEXaHI3M, AKUM rapaHTye AOTPUMaHHS NEBHUX HOPM i 000B'A3KIB MO BiAHOLHEHHIO 1O
"cBoix" [3; 98-101].

[lposBa nO4yTTA COpOMY MOB'3aHa 3 cerpeauifiHiM KOMMOHEHTOM MOpPaJIbHOrO PO3BHTKY
OCOOUCTOCTI HE TIILKH M0 BIAHOWEHHIO 10 HOPMATHBHKX 0COGNMBOCTEH MOpaJti, & # MO BiAHOMEHHIO
[0 COUiaNbHUX HOCITB MOpafbHUX HOPM. Y 3B'A3KY 3 LM BHHHKAE npobaema CriBBiAHOLIEHHS, 3
ogHoro Goky; 0O'€kTHBHOT MOpanbHOI OuiHku abcTpakTHOi ocobHCTOCTI | MOpaibHOT OLIHKH
NOBEAIHKM KOHKPETHOT MHOAWHH, 11 BLAHOWEHHS AW IHWHMX COLiaibHUX CTIILHOT — 3 IHLIOTO,

Bnaue couianbHOro oToueHHs Ha GOpMYBaHHS NMOYYTTS COBICTI i 000B'A3KY 3aBXWKAU 3yMOB/IEHUH
NOMEPEAHIM PO3BUTKOM MOpANbHUX BIAHOCHH, 60 INA KOXKHOT JIIOAMHU Mac BeMKE 3HAYCHHS
BiﬂffOlUB-HHﬂ R0 Hel 3 OOKy 1i COwianbHOrO OTOYEHHS Ta IHIIMX COLIABHUX CHUIbHOT. YUuM BULLA
couiaibHa 3HAUYLINCTL Ta aBTOPHTET OTOMYIOMMX ANA OCOOMCTOCTI, TiM Ginblu 3HauHuMm Gyae ix
BIIMB Ha (OPMyBaHHA Tiel ui iHWOT Gopmu nosenikky. Baxuineo, mo6 ueil BrIMB Mas couianbhe
OpIEHTOBAHY, I'YMaHICTUYHY OCHOBY.

BrxoBaHHA nouyTTs COBICTI i 060B'A3KY He MOxe GyTH edexTHBHUM Ge3 PO3BUTKY 3arajbHuX
O?HOE.!. Mopaﬂfaﬂo-ecwmquqi‘ KYJAbTYpH oco6uc*rop1*i, MoBOBI | NOBArK A0 HIIMX MOael He3aNEKHO
BIL IX COLIATLHMX, ETHIYHMX, CTaTeBHX, BIKOBMX, MCHXONOTMMHMX Ta [HWMX COLiaTbHO-
nemgrpaq):.qunx 0COONUBOCTEM, 3aCBOECHHS .rymachlelq_Hux | €CTETUUHUX HOPM, NPUHLMNIB | ixeanis €
FASLIHEN. TapaitoM " BOROIRNGS OCOGWCT ICTIO COWIANLHO-ACMOrpaditHuX o6MexKeHb, NepeRUTKIB
MHHY/IOTO y PO3BHTKY BIACHOI HOPMOTBOPHOCTI, ika MA€ BUIIIMBATH 3 MOTIHUGICHONO YCBiAOMJIEHHS
HaJIEXKHOrO. - -
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Y ael Nissenbaum
WOMEN’S PHYSICAL ACTIVITIES: LEISURE & RECREATION

Do women engage in physical activities in their free time? Are there differences between men
and women in this area too, because of the accepted (or previously accepted) image of women in
society. - » o=

In earlier centuries only women from the upper classes — the aristocracy — engaged in sport in
their free time. For the upper classes, "leisure was the rule of life" (J. Hargreaves). But even among
the upper classes, sport was controlled by men and women only took part in sports for social reasons
and very rarely participated in competitive sports. They engaged in sport in a "feminine” way that
preserved their feminine image, particularly in branches of sport that were considered more
masculine. Women were considered weaker and more delicate and it was felt that they were unable to
perform difficult physical tasks. | :

The ability to enjoy freedom of movement was partly due to changes in women’s clothing.
Changes in clothing allowed women’s sport to develop quickly — discarding corsets, hoped skirts and
‘numerous petticoats in favor of loose, comfortable garments gave women much more freedom of
movement, which increased their enjoyment and allowed a much wider range of movement. Women
still did not have complete freedom of movement, as the body was still seen as the source of sin and
free, pleasurable movements could be interpreted as sexually erotic and provocative. For women from
the middle and lower classes, purity and virginity were important "values” if they wished to marry and
raise a family.

When the first public swimming pool opened in London, women demanded to be allowed to use
it on a "women only" basis. After much discussion and pressure on the management, which consisted
entirely of men, the request was granted for one day a week, but as a favor, not a right!

This permit motivated women to try to obtain permission to make use of other sporting facilities,
but even here we can see differences between various groups of women.

“Working women" were financially unable to use the pool, and so for a long time only women
with means could allow themselves the luxury of using the pool. Tennis and golf were two other
games that only members of high society and those with means in England, America and the colonies
could take part in.

In the bourgeois culture, leisure was seen as a corrupting influence which threatened the
discipline of the middle-class world. Leisure was opposed t0 the value of work, both at home and in
the work place. Sport was essential to release tension, to store up energy, to preserve the body, for
better health ~ all in preparation for the next day’s work, not as a pleasurable activity for free hours.

At the end of the 19th Century, sport became more accessible for girls and women in the working
classes as well as for their sisters in the middle classes. Women began to be more involved in
community life and in voluntary work, and leisure was no longer a bad word. It was permissible for
women to have some free time.
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in the 20s and 30s, developments in the entertainment industry - cinema, transport,
communications and so on — made sport more popular. Sport was seen as pa.rt of the entertainment
industry. Radio in particular brought sport into every home, yet even at this time most of those who
enpaged 1n sport were still men. o _ ‘

This was also true of those who were involved in physical activities in their leisure time — In
clubs, at meetings and in games. Women began to be more involved, but mainly as spectators or, in
the clubs, as the organizers of refreshments or of parties to raise funds for the sports clubs to which
their husbands belonged. '

During and after the second World War many women started working outside the home.
Productivity is cne of the most important aims of industry in a capitalistic society, and in the last 50
vears there have been tremendous advances in productivity in the western world. Many people now
work 4-5 days a week, leaving more time for leisure activities. Women are a growing section of the
working population, but they too work shorter hours.

We can even see changes in housework with all the modern electric appliances: housework has
become easier and demands less time.

In her article "Marketing Recreation & Physical Activity Programs for Females”, Karla A.
Henderson suggest ways of marketing these activities to women, indicating a new development. For
about 100 years women have had the opportunity to engage in physical activities, and yet still the
number of women involved in sports is relatively small. Few women take part in organized sport of
physical activities outside the home. For many women their only physical activity is in programs
aimed at the whole family.

So why do women choose not to participate in recreation activities? The writer claims that first
we should try to identify women’s needs and areas of interest in order to motivate them to participate.
Some women do not wish to take part in activities organized and run by men. Others don’t like game
rules — they would prefer more flexible rules. The male model where friendship, relationships and
cooperation are unimportant, only competition and winning count, is unacceptable to some women.
Worship of the body — youth and beauty — is also not accepted by everyone.

We can find solutions to some of these problems in "Women Only Philosophy" (J. Hargreaves).
Leisure time physical activities do not have to be expensive: walking does not cost anything; bicycles
are not expensive and provide a means of transport for many people as well as exercise. But
recreational sport does require money and so again we see that women from the lower classes hardly
participate. In addition, some of them are simply tired after their hard daily work.

Today more and more working women have their own income, which does not depend on their
husbands, and of course single women also have their own money, but they still do not take part in
sport. Perhaps the fact that after work they have to do housework doesn’t leave them the time or the
energy to do so? |

A program for women must give them confidence, in a friendly environment, rather than a hostile
or threatening one. The male model doesn’t interest them. Many females seek social experiences in
their leisure pursuits. Of course, women looking for different type of activity — aerobics, body
shaping, competitions — must also be catered for. ; |

The women’s movement, the fitness boom, legislation of Title IX and the female sports role-
models that we see — all these have created awareness and more opportunities for women to take part
in sport. Yet all this progress in the status of women, in the attempt to achieve equal opportunities, has
led to a new prgb'[em. Tf)day both women and men in western societies are the family breadwinners,
but the woman is also still the one who does most of the housework. In other words, she works more
hours i':han her partner. Sheisa rgo—ther, a wife, a housewife and a salaried worker: with all these jobs
to do, it’s not surprising that she is left with little time or energy for recreational activities.

In "All Work z}-nd No Play" by R.Deem we again see that although sport is a leisure activity and
al-though women stzl} do not cE}oose to follow it, sport is of national interest and significance: sport is
given full coverage 1n t-hp medlum, far more than any other leisure pursuit. It is taught in schools, and
is closely connected to‘ﬁtness and h-ezftl.t’h. BuF sport is also usually associated with competition!

Many women Qeczde not to partlclp.ate'm sport t?.ecause of the masculine image associated with
T;Letes dzﬁde szgg:lg ;;51:1:;?3} leadershll;?; asseﬁ'tweness, striving for excellence and victory,
1 , a8 2181 V¢ e | . b
femii?;:e mgans bein gweak df:1 e"nedngsi”:;z;é t ad ﬂ'lgse c-lulah-m% R e

g 5 o » unable to decide or lead. Yet today women who are leaders,
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make decisions, have strong personalities and are independent are far more accepted by society and
can reach high achievements. In this situation, physical activities for women become more and more
legitimate.

But we still see that sport as it is today, with its male-dominated image, is not suitable for many
women. The sports that women tend to participate in are quite different from "male” sports. For this
reason, Karla A. Henderson’s article is important, as it deals with the need to identify women’s needs
and wishes as the first step towards marketing recreational activities to them. By identifying these
needs and wishes maybe we will be able to persuade more women to participate in leisure time
recreational sports and physical activities.

In support of all the foregoing, Dr. Helen J. Lensky, in her article "Women, Sport and Physical
Activity"”, claims that the literature on sport and sociology shows that women have different areas of
interest, different priorities and different values, as well as a different approach to sport and
recreation,

There is also the problem of leadership in this area as in other areas, and an urgent need for
female leaders in sport, to combat the growing violence found among young supporters of various
sports, and to promote more female participation in leisure sports and recreation. Women are not
interested in being part of the male sporting model, but will be aware of women’s different needs.

So far I have referred to articles from a number of countries dealing with leisure and recreation,
and if I have to sum them up, I would have to say that it still seems as if a fairly low proportion of
women engage in physical activity during their free time, and again we are speaking about fairly well
defined social groups: white women belonging to the socioeconomic middle class and upwards. Of
course there are specific problems in certain societies which limit women, such as religion or cultural
norms leading to religious and/or social taboos.

[ tried to find material on the subject of leisure and recreation in Israel in relation to women, but
according to the head of the Association of Women in Sport, the last study on this subject was carried
out in the 1970s and has not value today.

At present another study is being conducted, and after a lot of lobbying, the Sports’ Authority
agreed to set aside a place for women only. This study has not yet finished and there are no results
meanwhile. . |

One article in the collection "Psychological and sociological characteristics of physical education
and sport" talks about Community Center which provide physical activities for many different types
of people. |

The report of the 2nd National Convention on Psychology and Sociology of Sport and Physical
Education describes a study — "Selected factors relating to male participation in physical and sporting
activities in free time". Women are only mentioned as wives or as part of something, not as an
independent section of the population. The study contains a very interesting model, which I have
reproduced below, as it lead me to construct a short questionnaire of 8 questions, using some of the
elements in this model, in order to try and see what is happening around me: do Israeli women choose
physical activities in their free time? If so, why? Which do they prefer?
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Seventy eight women answered this questionnaire. Out of these 78, the majority were aged 30-50.

They are all working women, apart from three students, married
socioeconomic situation is average to good. I have not related to ethnic

and with children. Their
origin or religious practice,

but I should point out that most of them belong to the agricultural sector — they are members of
kibbutzim or moshavim, while very few are city dwellers. In all the places where they live physical
activities are easily accessible to anyone who 1is interested, with sports clubs etc. (A sample

questionnaire is attached to this paper).

Responses

L. Do you engage | in Ehxsmal activities in your free time?

[ Yes No Sometimes Total
I 24 !30.8% 31 %7% |23 29.5% |78 |100%
2.What is your preferred type of physical activity?
Dancing | Walking Running Swimming | Ball games | Exercises '
20 39 14 21 |27 2 |

3.If you don’t engage in physical activities, what is the reason? (Some of those questioned did not

answer this questions, and some marked two reasons).
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4. 1f you do engage in physical activities, what is the reason? (Again, some people marked more
than one reason, including 10 out of the 31 who answered "No" to the first question!):

Health | Fitness o | Enjoxment | Friendship Good appearance
29 408 127 19 11 !

_5. If you had the chance, would you j-o'i_n_'a physical activities group?
Yes | No | Maybe | P_‘ No reply

44 5641% |7 [897% |23 [29.48% |4 5.12%

I felt it would be useful to see how the responses to this question related to the responses to the
first question, The breakdown was as follows;

___11fyou had the chance, would you join a physical activities group?
| ResponsetoQ1 [Yes ~ INo | Maybe No reply
Yes |16 | 16.66% 2 1833% 3 112.50% 3 12.50%
No 115 14838% |4 | 12.90% 11 [3548% |1 3.22%
Sometimes |13 [5454% |1 |4.54% 9 14090% |0 (0% |

This shows how groups could attract more women to take part in physical activities. The group
provides confidence, support and encouragement as well as social contacts, all things that many
women are looking for in physical activities. Conversely, we often see that where women lack
confidence, support and encouragement, they do not take part in physical activities in their free time.

Do you think physical activity gives you anything? (Some people marked more than one
response):

Health ___ | Fitness _| Enjoyment Friendship Better appearance _I
33 54 34 19 13 | |

What would help you to keep up your physical activities? (9 out of those who answered "No" to
the first question, responded to this question, while again, some people marked more than one
response): |

Awareness 33| Selfdiscipline |25 | Groupsupport |6 l

What is your favorite leisure pursuit?

| Te!evision | .34 | Reading | 33 _§Eort l 12 | Doing nothing 4 |

Summary of responses

To summarize the results of this survey, we can see that the majority of women do not engage in
physical activities. (Probably half of those who answered "sometimes" do not really engage In
physical activities on any meaningful basis.)

Health, fitness and enjoyment — these are the main reason for physical activity. Nearly all the
women questioned answered this question, even if they themselves do not participate in physical
activities, showing that there is a very high level of awareness of the value of such activity, but in
practice this awareness does not drive women to become actively involved.

" Their favorite spare time activities are reading and watching TV. Even though physical activities
are accessible and the women are aware of their importance, they are not a preferred pastime. Which
leads us to question 3: Why? Although I did not go into this question in depth, I feel that the reasons
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are fargely cultural and social. In recent years we have seen a rise in the number of !women
participating in physical activities, particularly among younger women. I also know that "golden
agers”, particularly those living in sheltered frameworks such as Old Agg Homes, are encouraged to
participate in physical activities. The amount of physical activity drops in the 20s and 30s (among
young mothers) and only starts to rise again in the 40s.

There is still a lot to be done in order to encourage more women to take part in physical activities.
Lack of exercise due to modern living — cars, electrical labor-saving appliances in the home, robots,
computers, long hours spent watching TV — all these cause the body to degenerate and lead to many
health problems, which affect the ability to work and therefore affect the national economy. That is
why it is so important to make people aware of the role of physical activity in modern life

But apart from being healthy, physical activity can also bring a lot of pleasure. It is a form of
entertainment for the whole family.

Physical education is taught right from the first years of school. In order for women to see
physical activity not as something "silly” but rather as something good, healthy, fun and another way
of making friends, perhaps we have to change the approach in schools by separating competitive
sports for outstanding athletes from general physical education, and giving non-athletes more of a
chance to take part and enjoy activities.
| We should not focus only on competitions and winning, because we can see that competitions
and winning are not the reasons why women choose to engage in physical activities. On the contrary,
many women are put off participating in physical activities and sport for this very reason.

Another factor which might encourage more women to take part in physical activities may be a
change in attitude to them as children. The following passage is taken from "Leisure today” by Dr.
Joseph Levy (p.36):

Daughters deserve equal opportunity

As a father of two very active daughters, I thought I would address this column to all those
fathers who do not think it appropriate to play chess, collect stamps, throw a baseball, kick a soccer
ball or take their daughter to a junior hockey game on a Sunday afternoon. In an era when both males
and females are encouraged to strive for personal bests in vocational and avocational fields, fathers
would be fulfilling their role as parent and educator by equipping their daughters with the same social,
emotional and intellectual aptitudes as their sons are receiving.”

But I think that, even adopting Dr. Levy's approach, the best way is the “"Women only" approach,
or more accurately, finding out what women want and on that basis providing centers offering a range
of possibilities so that each woman can find something that suits her — whether it be competition,
aerobics for body shaping, or just pleasurable physical activity to provide vigor and energy, based on
the female model, not on the male model.

Bibliography

I. Deem, R. "All Work and No Play" "Proceedings of the Second national Conference on Psychology and
Sociology of Sport and Physical Education”, Netanya, Wingate Institute (1985)

2. Levy, Dr. Joseph: "Leisure Today"
3. Hargreaves, Jennifer: "Sporting Females"
4. Lensky, Dr. Helen J.: "Women, Sport and Physical Activity" (1994)

5. Henderson, Karla A.: "Marketing Recreation & Physical Activity Programs for Females" (Joperd, August

58



ISSN 0453-8048

MIHICTEPCTBO OCBITH TA HAVKH YKPATHU

BICHUK

XAPKIBCBKOT'O HALIIOHAJTLHOT'O
VHIBEPCUTETY IM.B.HKAPA3IHA

Ne 5052

Cepis: "Teopis KynsTypH i pinocodis Hayku"

3acHoBanui y 1991 poui

XapkKiB
2001

59



YJIK 882 1" (82.091+13.2 +7.046.3)

Po3srnsnaloThes akTyadbHi MUTaHHS KYNbTYpOsorii, Teopii, icTopii Ta Qinocodil KyabTypH,

HayKO3HaBcTRa, Giocodil HayKku Ta OCBITH. _
Jns Buiaanayis, acNipaHTiB, CTYAEHTIB Ta BCIX, XTO LUIKaBUTLCA Cy4aCHUMH npobnemamy Teopii

KyJabTypu Ta Hinocodhii HayKH.

Penakuiiina koaeris:

[.3. LexmicTpo, a-p Pinoc.H. (KEPIBHUK)
Mouwe Lnatinep, a-p ¢inoc.H. (I3pains)
B.B.LLikoaa, n-p Gpinoc.H.

Hoceda Dpaiiman, a-p dinoc.H. (I3pains)
B.I.LLtaHbKO, A-p (iSOC.H.
J1.C.HeuunopeHrko, ﬁ-p NeA.H.

Xaivm @paiiman, a-p. ginoc. H. (I3painb)
b.A.Myrau, a-p dinoc.H.

O.K.Bypoga, a-p. ®110C.H. AOUEHT
A.B.JloHuoB, K.NeA.H., AOUEHT

PenakTtopu-yknagadi sunycky: k. pinoc. #. 51.B.bouman, x. ¢inoc. H. [I.B. I'opaescekuii

Anpeca peakonerii: 310077, m.Xapkis, M.CoGonu 4, XapkiBcbkuit HalliOHANTBbHHUI YHIBEPCUTET,
Kaeapa Teopii KyabTypH Ta dinocodii Hayku.

Ten.: (0572) 457-572

Fax: (0572) 140-929

E-mail: Ivan.Z. Tsekhmistro@univer.kharkov.ua

30ipHHK HayKOBUX CTaTeH MIAroTOBNEHWH pazoMm 3 akanemiyHum uentpom "Education and
Degree" (m.beep-Lllesa, I3pains).

ApykyeTbes 3a pilieHHsm Buenoi pann Xapkiscbkoro HaLioHanbHOrO YHiBEPCHTETY, MPOTOKON
Nel Bin 26 ciunsa 2001 p. |

Csigourso npo aepxasHy peectpauito KB Ned4063 Big 02.03.2000.

© XapkiBcbkuii HauioHanbHMI] yHiBepcuteT im.B.H.Kapasina, 2001

60



PA3JIEJ 3. COUMAJIBHASA MEJATOTMKA

PART 3. SOCIAL PEDAGOGIC

Viktoria Sukovataya

THE FEMINIST POLITICS IN UKRAINIAN EDUCATION:
TOWARD THE LIBERTY AND DEMOCRACY VALUES?

Identity problem is a central issue in modern feminist theory. Its practical ties with the higher and
secondary education are evident. Higher and secondary education are the corner-stones in personal
self-consciousness forming together with politics of mass-media, cinema, folklore and official
propaganda. Exactly feminist criticism of 80-90s started to insist the revision perverting traditional
education system because of the realization in it politics of early genderization on the basis of sexual
stereotypes which were widely legalized in educational and scientific texts.

The politics from the Soviet spelling book can serve as a classic illustration of our assertion.
These pictures are always accompanied by an appropriate descriptions such as "Mother was cleaning
windows (or washing Masha, the daughter)" while at the same time "Father was of labor in the family
reading newspaper”. Those descriptions force into the child's consciousness sexist perception of the
division of labor in the family. On feminism researchers views the patriarchal school is responsible
for woman's narrow-minded ideas, for complexity of professional insolvency, fear of success and
forming social deprivation of female student.The process of predestination of females by males starts
with their "producing instinct" of motherhood, etc. by them. It has denied women the due place in
politics and decision making as the women opted for active professional careers an the cost of their
family, motherhood and other socially ascribed responsibilities labeled as "defective” and "woman,
who has not fulfilled her duty". This situation implicitly demonstrates the practice of the "etatisation”
of female body, when the subject is deprived of the cultural choice of whether to have or not to have
children since there is assumed to be no alternative for "reproductive function"” for a "real", "normal”,
"natural” woman. In this manner the state penetrates the private sphere by depriving the woman of her
private space (domain) and resuming the ancient discriminating policy — from menstrual taboos to
prohibition of abortions. - |

Exactly in schools the providing of woman reproducing instincts through exploitation of political
myths about maternity, as the basis of woman public status, has its place. Further it gives an
opportunity for culture obstruction of woman who makes a choice in professional carrier favor or who
has no children because of different reasons as defective and woman, who has not fulfilled her duty.
The merit of feminist critics is the discourse about "glass ceiling" existing, gender separatism and
sexual harassment in school, researchers articulated a phenomenon which was called "simply life""
only few years ago. It is well known fact that Soviet school giving powerful intellectual package of
knowledge often does it at the expense of "individuality infringement”, training citizens who are
socially convenient and obedient to the power, substituting the personal responsibility by the

" See: bell hooks. Teaching 10 Tramgress:Educmfdn as a Practice of Freedom. New York and London:Routledge,
1994. )

" Qee: Steinem Gloria. Outrageous Acts and Everyday Rebellions, —~ New York: Holy, Rinehart and Winston, 1983,
p.149.



collective one’ and giving priority to scientific values. Post-soviet woman in many respects is the
product of disciplinary measures of higher and secondary schools which have even nowadays phallus-
centered orientation and often use totalitarian education method. In traditional sc‘:hOO'I' system the
principles of gender equality, progress of woman subjectivity and identity are d‘nven back to the
periphery. In this process they have deprived or available filling and not included in development of
education plans, programs, methods.

In this situation provision of gender courses into the higher and secondary education system is an
important step not only with respect to specialization humanities and social sciences courses. It 1s also
a phenomenon which can transform the politics of the totalitarian education to the direction of greater
tolerance. The aim of gender courses is not only restricted to professional function, their sense is
wider: using of feminist criticism and deconstruction of stereotypes t0 construct a new person who
can comfortably and adequately enter the democratic society conceptions.

This concept considers rejection of "congealed” identity, continuous re-orientation of social
symbols, constant production of new practices, values and alternative form of cultural life as
reflection of tolerance and multiculturalism in society, priority of the personal over the public,
widening of the scope of the racial, sexual, migration minorities and property _rightsT. Such democratic
- ideas were introduced by Julia Kristeva's ideas about intelligentsia's cosmopolitanism and special
status of intellectual person in modemn life, "dissidents" as regards to any systems of Power" and also
with Rosi Braidotti's philosophy of feminist subject who considers that main characteristics of modern
philosophy consciousness are interdisciplinary, post-humanism, mobile way of life, polyglotism,
rejection of stable identity§. So we can affirm that these ideas are mostly presented in gender courses
philosophy. Because of that gender courses have more wider possibilities in forming the new,
alternative identity in postmodern situation.

Which ways realization of democratic potential of gender courses are optimal and acceptable? A
number of ideas about the feasible possibilities, were accepted while giving lectures on gender
courses in Kharkov National University students' audience in 1996-2000 years . From teaching of
University experience that the process of teaching itself, using Rosi Braidotti's, bell hooks's, Zilla
Aizenstein's, Erik Erikson's, Karen Horni's, feminist psychoanalysis and psychotherapeutics can
transform student's consciousness into a new level of its quality which in totality corresponds to
identity of Postmodern situation. This is due to the gender theory itself as it is appealing to
investigations of many disciplines and variety of cognition's forms is the product of postmodern
interdisciplinary thinking.

One of teaching aspects is a fact that traditional teaching in modern schools comes from
paradigms of Middle Ages scholastics and scientific binaries of enlightenment which represents
antinomic  thinking:  subject/object,  independent/dependent,  disciplining/is  disciplined,
knowing/cognizing, etc. that are concentrated in pair Teacher/Pupil. In that pair the Teacher has right

*

The tradition of the "collective responsibility* has emerged in Russian rural communities as early as in the middle of
the 19" century. Its principles of “general interdependence” has been activated during the period of Stalin®s repressions.,
During those years the alleged guilt of one member of the family used to lead to the impositionof the punishment dn his/her
relatives. This principle was reflected in the abbreviation "Ch.S.I.R.“( "Member of the Family of the Motherland Traitor*)
created by the "language of power", This formulation allowed the state to impose imprisonment not only on the state, public
or political leaders, artists and scientists but also on the members of their families.

" See: West Cornell. The American Evasion Of Philosophy: a Genealogy of Pragmatism.

, _ S , ' -Madison University of
Wisconsin Press, 1989: Kymlinska Will. Multicultural Citizenship.— Oxford:Clarendon Press 1998

” ’ .

" Kristeva Julia. Strangers to Ourselves, transl. Leon S. Roudiez. - New York.Columbia U niversity Press, 1991

¥ Braidotti Rosi. Nomadic Subjects: Embodiment and Sexual Difference in Contemprora
York: Columbia University Press, 1986.

ek

ry Feminist Theory. — New

During the past four years | have been lectuing at Kharkov State U-niversity
Science Department on the following topics: “Introduction to Gender Studies*
"National images of Love in the World culture:gender aspect, "Feminist ethics®.
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to punish and eval—uate*i.e. to provide phullistic power principle, he knows all "right" answers and has
a monopoly on speech . . | |

Formal expression of such monopoly is lecture, representing account of information as
monologue. "Reverse side" of lecture is seminar concentrated on interrogation of students the aim of
which is to determine how they "learn” the material, i.e. how they join to the "authorities”, canonized
knowledge of books, In difference of totalitarian education appealing to the "authorities” and
"monologue" in gender course dialogue, performance, polylogue should substitute the lecture. It can
be social-communicative training, script and role games, psychodrama (G. Morreno), psychosynthesis
(R. Assagioli), heuristic dialogue, exercises which extend consciousness, and other forms existing in
arsenal of modern practice of self-actualization. It does not cancel traditional lecture but essentially
modifies it, expands possibilities of influence of educational material on students’ consciousness,
causes it perception on deeper level of mentality which are responsible for identity forming. As shows
experience such nonstandard (for educational audience) exercises and methods causes alive and
interested students” reaction not only in aspect of new information but also as appeared possibility to
change leader's roles and make deconstruction of stereotypes as on intellectual-logical as on body-
existence level. It is very important factor ascending to idea, that while accounting gender theory it is
necessary to use body and emotion as building material, to construct microspace of Gender Freedom
in audience and Alternative Identity, to involve students into psychosomatic reaction, creative
impromptu, mini-discussion during process of lecture. Collateral effect of such actions is
psychotherapeutics relaxation: taking off suppressions and complexes, past experience of traumas,
connected with gender stratification of all culture fields which "legalized" delimitation of human
essence in Spirit and Body, or Intellect, Emotions and Flesh, or Rational and Intuitional man's origin
with their successive opposition to each other.

Corporal essence is one of Postmodernism attention center in philosophy of Feminism gives
equal cultural rights to categories of Mental and Spiritual that affirms necessity of harmonious union
between different spheres of man's subjectivity expression. Traditional "white, Christian,
heterosexual, masculine-centered”" civilization, dictating Flesh as a "sin thing" and ignorance of
Spirit's mystical enlightening. It constructs unprecedented monster professor Dowel's head’, a subject
who does not need body, whose intellect is the only anthropological origin. This head was the symbol
of all spectrum of cultural existence. For Europeans and for a majority of Americans, coming from
roots of European culture, Logic substitutes all other methods of world cognition, Education comes to
Science and Culture to possessing the limited set of socialized techniques ascending to pragmatism of
phallic-centered ethics: Weapon = Power = Success®. Aspiration of alternative identities searching
which we can see in ethnic philosophy of Homi Bhabha®, Franz Fenon Leopold Sengor Mis
supported by such thinkers of XX century as Jean-Poule Sartre®*, Erik Erikson in revealing of special,
more integrative world outlook inherent to representatives of "black" consciousness and “black”
identity.

Feminist deconstruction of gender stereotypes is being used In gender education system that
allows to legitimize sensual experience of subject as a necessary part of education and forming of
culture identity. The method of Performance (training, psychodrama), using on lessons, haunts three-
united aim: firstly, this is an existential aim, in aspiration to unite on practice Mental, Spiritual, and

In Roland Bart"s analysis of the texts by de Sade the juxt a position between the Narrator and Listener represents at
its utmost the machanism of Power. The Master is one to speak, and the Subject is silent and is deprived of any access 0

speech. _
T A hero of Alexander Beliaev"s novell "A Head of the Professor Douel*, which did not have a body, but had very
strong intellect

* See about the concepts of the masculine pperception of success in modern art; Creed Barbara. The Monstrous-
Feminine: Film, Feminism, Psychoanalyses. — New York, Routledge, 1994, others.

§ Bhabha Homi. The Location of Culture. - New York: Routledge, 1994.

** Fanon Frantz. Black Skin, White Masks, transl. Charles Lam Markmann. — New York:Grove Weidenfeld,1967. -

i Senghor Leopold. Liberte 1. Negritude et Humanisme. — Paris, 1964.

# Sartre J.-P. Orfee noir. - Situations., 111.
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Societal levels and inculeate feminist ideology of integrity not only as 'int'ell'ectu:«.ll C-ongr'uctiaﬁ,
requiting “new thinking” but as of mind and body. It correlates to Rosl Bratdotg's thesis ai?gut
feminism, which is "going away from thickened identity” and about rf,productlon of feminist
consciousness in daily practice, in the consciousness creation of "nomadism” |
The second aim is socialization, which is reached through exercises of se}f:-presen.tatlon,
including in lesson structure. For example, some tasks can be provocative from the point of view of

traditional education methods and "Soviet” psychology of communication in gf&:nerallr |

However, holding with proper tact and humor they can bring revolution as in students” world
outlook as in their socially adapted ideas. Dominance of "collective bail", while escaping of personal
responsibility, has deep roots in Post-soviet consciousness. Even in scientific discourse there is a
tradition to use pronoun "we" instead of "I" while writing article or book which indicates as if on
"objectivity and allow to hide for the authority of "many": "there is an opinion" this indefinite
formula, like boxer of heavy weight, tramples many creative fates. It is difficult for pro-Slav and pro-
Soviet oriented consciousness, trained on orthodox values of ascetics and wishes to perfect oneself, to
‘accept in its spiritual world pragmatism of Thomas Hobbs or irresponsible selfishness of Epicure. At
the same time, forming the self-respect starts with details, which are seemed unimportant, but sub-
consciousness is very sensible to them. For example, in culture of English speaking countries pronoun
“I" is always written as capital letter. That reflects certain type of thinking as modern ethnolinguistic
theories say*. In that clue one can consider such peculiarity of Western countries as, for example,
indicating in post address name at first, then surname, data of post office and at last country. Such
way of marking is directly contrary to Soviet system of address indicating, which have existed many
years and where priority is given to the country (state) and subject was driven back.

The other effect of feminist methodology in accordance with gender courses is strengthening of
woman's subjectivity. In traditions, legalized by Christianity, the woman can visualize her existence
only through figure of man: God's Mother, Virgin Maria becomes known only because she gives birth
to son, to God-man, i.e. man. Other figure, Eve, becomes famous because she was a wife of the first
man. Keeping woman's names culture marks them as "daughter" of so-and-so man, or "sister”, or
“nurse”, or "one hundred thirteenth love"’, etc.

That is why the main practical aspect of gender stereotypes deconstruction is student-girls
training in order to teach them to express themselves not through Other-man, husband, father, lover,
company of friends, authority of teacher or chief, but through construction of her own individuality.
This situation can be also turned out important for youth: assertion and defending position that is not
canonized by "“authorities of many".

Such method has world's outlook sense, because it "challenges" moral patriarchic ideas,
inculcating feminist values into consciousness of young people future administrative, scientific,
business, creative intelligentsia. If ideal of patriarchal society is social Success, laying on "three
whales": Money, Force, Power, synonyms of which could be Sexuality, Aggression, Scientific
recognition, and so on. Feminism introduces in public use values of other range — Health, Love,
Family, Delight, Responsibility, developing ideas of Multiculturalism, "peaceful coexistence"” of
different ethnic nations and ideals: traditional — masculine and alternative — egalitarian.

And, at last, one more strategy, which can be successfully used in teaching of gender courses
because of its signiﬁca_nt‘transforming_ influence, is making abstracts by students with using of
original literature and its further discussion. Besides indirect consequences — developing of foreign

*
Braidotti Rosi. Nomadic Subjects: Embodiment and Sexual Difference in Contemprorary Feminist Theory. - New
York: Columbia University Press, 1986, |

For example, a teacher poses the following questions: "Definite, please, what strong (“‘weak') gualities of your
personality can support your professional success”, or "What kind of the transformation in yourself have you T
context of getting of new knowledge?" | |

+ . _ = K "

The recognition of the fact that the language has an influence on our perception of the world and on the formation of

the cultural identity served as a cornestone for powerful philosophical theories such as logical analysis of language

philosophy, germenevtics. poststructurulist critics of meaning, semantics of grammar, etc.
§

linguistic

Used by Alexander Pushkin to address his bride, in conversation with Countesse Vyasemskaya, See: Guber Pavel

Pushkin®s list of "Don-Guan®. (in Russian). = Kharkov, 1993, p. 14-15, 19-21.
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language skills and increasing of students professionalism. Such method decides cultural and political
tasks. namely: forming in students audience more tolerant gender-creative discourse, which allows to
discuss the problems, usually are difficult to discuss in open forum in patriarchic society, for example,
problems of sexual culture, etiquette of marriage and family, phenomenon of Love, Sexual freedom,
change of sex, different types of Desire and Delight, lesbian, homosexual, bisexual orientations,
gender equality and sexual harassment on working places, which are presented in foreign editions in
academic discourse. Unfortunately, the literature on such thematic and competent representation of
these themes are rare in Russian (Ukrainian, Byelorussian) press, on TV, in scientific communication.
Meanwhile these problems are actual for modern society consciousness and actively developed in
Western Culture and require adequate formulas of discussion in Russian speaking world. "Absence of
language" in culture for verbalization themes of that sort and, as a result, difficulties with accepting
them into the structure of own identity. It requires filing of this locus by working out terminology and
patterns of expressions which are adequate to Western sources. Such approaches, in one hand
"legalizes" marginal status of "sexual discourse" in common culture field by reference on "precedent”;
in the other hand it gives a push to development of own patterns of expressions on native language of
students. In the issue, it should promote more tolerant and humane attitude of students to position of
Other, which is realized by them in their own life, marriage, sexual and family scenario. Besides
informative and developing-language function, work with the original texts, not retold in books,
‘stimulates creative imagination of students, immersing them while process of translation into daily
occurrence of foreign culture. This method has much in common with Reframing neuro-linguistic
conception, one of the component of heuristic thinking. In order to understand the card of reality of
other people, one should learn to look at the world by their eyes, and to understand people of other
sex, class, race, in this case one can make the choice of social rules more wider. Reframing means
extending of "contextual frames" and including "foreign languages” models of world perception into
own internal reality. Students gains the habit of speaking about situation, which are actual as for
personal sexual experience as for phenomenon of post-totalitarian culture such as "juridical
consciousness”, "gender equality", "woman picture of life", "woman subjectivity”, etc. -

Are the existing teaching-learning methods are really altered? Are they really valued in replacing
the other methods in the history of education? Let' s start from the very beginning. At the end of XX
century our education were oriented mostly on uniform and absolute method of knowledge
transference: verbal-logical, which is built on processing of existing book information and its further
reproduction. Such approach makes all European education somewhat virtual, separated of every day
practices and dependent on sign connotations. Taking that into consideration one should recall that
other principles of knowledge transference are known in culture. For example, Master in Middle Ages
makes nonverbal craft teaching, through their own examples and experiences of discipline of
"ordinary": Pupil stirs paints, dilutes glue, accepts the customers and during that time trained
sharpness of eye and accuracy of arm, comparing his spiritual world to that image of subject, actions
and situations. which were the core of selected way. It was the way of finding his "own” place in flow
of life, " growing" into rhythm of selected speciality.

Eastern culture of Zen monastery offers other example of teaching, where initial strategy 1s
simulated by not giving a certain content, but as destruction of Pupil's mental stereotypes, which
prevents his spiritual progress. More effective ways of providing renewal of senses, as tutors of Zen
monastery considered, were irony, shock, traunce, and respiratory exercises.

Another alternative of European "book's" education is "oral" culture of archaic societies and
modern African, Chinese, Slavic villages, which oriented on giving information "by word of mouth” —
through signs, recipes, etc.

For a long time Travelling was one more form of cultural education as the way of world outlook
extending. In this form cognition of Unknown world and adaptation to its values quite often was the
main condition of subject’s survival. Role of Teacher belonged to Interpreter, Guide, local Native,
who did not teach anything directly, but showed the direction and can explain definition of those or
others things, basing on situation of communication and his own understanding of needs of Asking
Person. | _
Marriage, friendship, working in groups under certain conditions can also be the forms of mutual
teaching, as any other forms of partnership; however, this idea is not popular in modern culture.
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It seems to me that forming of alternative identity in process of gender edf.fcatior} happens not
only with students but also with tutor, the methodology of "femninist education” ,rts:,elf is not de-ﬁngd
once and forever. Aspiration to constant renewal and reinterpretation makes fem.mls?*n the "synthetic
genre", including on equal rights its own methods and academic lecture, provocation i Zen style, gnd
psychosomatic exercises for gender stereotypes producing, which look like traveling in gnother
reality, where youth learns to accept woman picture of life, where girls learn to state their own
position in world of gender ideals. | _ _

Using of feminist methodology in gender education of higher education represents creating a new
stage of culture mechanisms. It does not call doubts that just system of education gnfl training, their
internal policy are the main producer of "rules of culture” and types of gender identities. In 1998 one
of my acquaintances, professor of Yell University, Ukrainian by his origin, in private talk said, that
there are different levels of education. The first one is " train”. This is lowest one: dog is trained in
such way: “this is impossible, that is possible”, but people also can be trained by such way. The
second type is "learn”, it's slogan: "Do it as I do!". Pupil repeats all teacher's actions step by step. The
third one is "educate”. It is contained in "support” of pupil's gains without any prohibition. Teacher
only helps them as if saying: "You have done it yourself, well done, do it further!". And at last, the
highest level of education is so called "explore”. There is no direct teaching, pupil must find all
answers himself, understand situation, investigate it, but just that type of training stimulates creative
thinking and forces to move forward, Many former "Soviets", living in West and knowing English,
has another thinking in a comparison with Americans, Canadians, English, and continue to be people
with "Soviet" identity. On opinion of that American professor " Soviet" education is based on fear of
punishment, it comes to " train" system and crippled souls of people turning them into " moral
invalids" even before old age who constantly requires social help and state privileges. Is such help
necessary, when it turns man into irresponsible dependent person, who is waiting for instructions
"what and how to do" during all his life? It is very favorable for totalitarian power, but such person
can never adopt to democratic society. At largest Western Universities in Yell, Harvard students are
taught not technologies, but methodologies, affirmed professor, They should master heuristic methods
of thinking with reference to world which can be called "explore” and "educate", i.e. understand
possibilities of their potential applying to surrounding reality, searching of affirmation and realization
ways of their individuality. Because, — American professor finished his thought, — usual municipal
school or University teaches technical parameters, but University of Yell's diploma is "a ticket to
world", because it teaches Freedom". _ﬂ

Analyzing the mentioned above, can be proposed the idea of "democratic education”, thus on my
opinion, it is necessary to recognize that in situation of post-Soviet, post-totalitarian disorder in higher
education system, the future belongs to gender courses which use feminist deconstruction,
performance and polylogue, and these courses are able to perform function of "teaching of Freedom".
Feminism as philosophy of life does not propose "finished" recipes. It just allows variety of forms;
interdisciplinary and multiculturalism of gender theory supply optimum tolerance of thinking. So, the
aim of gender education is development of identity which is alternative to totalitarian values of
patriarchal society, only gender education due to its nature can manage this role.

Moshe Schneider

A UNIQUE PROGRAM FOR THE ADVANCEMENT OF ETHIOPIAN YOUTH

In most Israeli educational institutions, principals and teaching staffs invest a great deal of effort
goodwill, and "heart” in their work with Ethiopian pupils. Nevertheless, the dropout rate among thé
Ethiopians in Israel is exceptionally high by any standards—fewer than one-tenth of all Ethif)piah
pupils earn matriculation .certiﬁcates._ In order to improve this situation, there is a n.eed o s
reaching changes in the absorption of Ethiopian immigrants; such changes must be translated into
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