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Personality Psychology

VK 378.015.3-054.62:364-787.522
IMPORTANT COMPONENTS OF ADAPTATION OF INTERNATIONAL STUDENTS FOR STUDYING
AT HIGHER EDUCATIONAL INSTITUTIONS
Borysenko T.V., Shakhova O.G.

PSYCHOLSERVICE@gmail.com

The article highlights results of the most topical problems study in international students, which com-
plicate their social and psychological adaptation. Typical ways of solving these problems, by students are
revealed. Negative social phenomena which are common among students are determined. The level of need
among international students in psychological support and the degree of its awareness was studied, the most
important and interesting forms and methods of work in carrying out psychological support for them are de-
termined.

Key words: adaptation, maladjustment factors, negative phenomena, international students, psycho-
logical support, training.

VY nauiif cTarTi BHUCBITJICHI PE3yNbTaTH JOCHIIPKCHHS HaWOIIbII aKTyaJIbHHX MPOOJEeM iHO3EMHHX
CTYICHTIB, IO YCKJIAIHIOIOTH iX COIIAJBHO-TICUXOJIOTIYHY aJanTallito. BUSBICHI TUIIOBI NIISXU BUPIIICHHS
CTYICHTaMH BIIACHHX IpoOsieM. Bu3HadeHi i omnrcaHi HETaTUBHI COIiaNIbHI SBUIIA, IO € PO3MOBCIOKCHUMH
B CTYAICHTCHKOMY CEpeIOBHIIi. BUBUEHO piBeHB MOTPEON iHO3EMHUX CTYACHTIB Y IICHXOJIOTIYHOMY CYIIPOBOI
i CTymiHb ii yCBIJOMIIGHOCTI, BU3HAYCHI HAMOLIBII BayKIMBI i IiKaBi U1 HUX (JOPMH Ta METOIH POOOTH MPH
3MIACHEHH] TICUXOJIOTIYHOTO CYIIPOBOY.

KirouoBi cnoBa: amanTarnis, (akTtopu Je3ajanTarii, HEraTHBHI sIBHINA, IHO3CMHI CTYJCHTH,
TICUXOJIOTTYHUI CYIIPOBIJI, TPEHIHL.

B crartee OcCBemIeHBI pe3ynbTaThl HMCCICIOBAHMS HAMOOJNEe AaKTyalbHBIX MPOOIEM HHOCTPAHHBIX
CTYAEHTOB, OCJIOXKHSIOIINX MX COLHUAIbHO-IICUXOJIOTHYECKYIO aJallTalllulo. BIABIEHb] THIINYHBIE IIyTH pa3-
peLIeHus! CTyAeHTaMu 3TuX 1podiem. OrnpeseseHbl HeraTuBHbIE COLMAIbHBIE SIBICHHS, PACIPOCTPaHEHHBIE
B CTyJeHYECKOH cpene. M3ydyeH ypoBeHb MOTPEOHOCTH WHOCTPAHHBIX CTYIEHTOB B MCHXOJOTHYECKOM
COIIPOBOJK/ICHHH U CTETICHB €€ 0CO3HAaHHOCTH, OIIPE/ICIICHbI Hanboliee BaXKHbIE U MHTEPECHBIE I HUX (DOPMEI
1 METOJIbI pabOTHI TP OCYIIECTBIEHHH TICHXOJIOTHYECKOTO COIPOBOXKICHHUSI.

KiroueBsie cioBa: aganTamys, pakTopsl Ae3aJanTalni, HeraTHBHBIC SIBIICHUS, THOCTPAHHBIE CTYACHTBHI,
TICUXOJIOTNYECKOE COTPOBOXKCHUE, TPCHUHT.

These days, the number of young people receiving higher education outside the country is constantly
growing. The success of studying of international students and their level of professional training to a large
extent depend on adaptation in the receiving country [4], which main directions are social and cultural, so-
cial and psychological and pedagogical adaptation [2, 5, 7, §].

Social and cultural adaptation is an active process of interaction of other culture representatives and the
environment, the process of acquiring work skills and knowledge necessary for life, mastering the basic rules
by the student and samples of new environmental reality, so-called phenomenon of “entering the culture” [3].

Social and psychological adaptation is the entry of international student into the system of interpersonal
relations, building relationships in the group, formation of personal behavior in it [5, 7].

Pedagogical aspect of adaptation is connected, first of all, with learning rules and regulations of profes-
sional environment, adaptation to nature, content and conditions of educational process, formation of skills of
independent study and research work among students.

There is a strong interrelation between the nature of adaptation evaluation to the student life and social
well-being of a student: as difficult and long was the process of adaptation for students, so lower will their
social well-being be [1].

The success of adaptation to a new cultural environment is largely dependent on the achievement
of effective interpersonal relationships with representatives of other nation. A necessary condition for such
relationships is a mutual understanding between people, which depends on the success of intercultural com-
munication.

Under the conditions of escalation of interethnic conflicts, it becomes particularly relevant to search
for ways to optimize social and cultural and social and psychological adaptation of international students to
learning environment in Ukraine. An important role in this work on the part of higher education institution
can be played by psychological service of the university, the aim of which is the selection and creation of the
most effective methods of individual and group work with students and teachers, which should be “focused on
self-development, self-actualization and self-realization of personality, which will contribute to the process of
social and psychological adaptation of students” [6, p.39].

In order to identify characteristics and problems of social and psychological adaptation of international
students and determine the presence and specificity of their needs in psychological support of educational
and scientific psychological service of V.N. Karazin Kharkiv National University in cooperation with the De-
partment of Language Training for foreign citizens, a research was conducted on adaptation of international

© Borysenko T.V., Shakhova O.G., 2016
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students of different University Schools (of Medicine, Geology and Geography, Philology, Sociology, History,
Law, Economics, Foreign Languages, International Economic Relations and Travel Business).

Objectives of the study were:

1. To investigate the most topical problems of international students as potential factors of social mal-
adjustment and typical ways of their solving.

2. To determine the prevalence of negative social phenomena among students and their structure.

3. To investigate the presence of need of international students in psychological support and the degree
of its awareness.

4. To determine the most preferable for international students forms and methods of work in the carry-
ing out psychological support.

As research methods in the work there were used: questionnaire method to collect empirical data,
mathematical methods (Fisher’s angular transformation, U-Mann-Whitney test) for statistical data processing.

The questionnaire, used in the study, was divided into two substantive parts: 1) topical problems of
international students, basic ways of their solution, and the prevalence among students of certain negative
phenomena; 2) the presence of need of international students in psychological support and the desired forms
of psychologists’ work.

Task was performed anonymously, respondents indicated name of the university, course, age and
gender. During questionnaire 227 international students were interviewed of 1, 2, 3 and 4 courses of nine
schools of V.N. Karazin Kharkiv National University.

Research results

Data analysis of the first substantive part of questionnaire - topical problems of international students,
basic ways of their solution, and the prevalence among students of certain negative phenomena - has allowed
to reveal structure and nature of problems in life and study of international students, and to determine the
main possible solutions. Below are quantitative indicators of problem relevance of international students of
five schools in which the number of respondents was statistically valid for mathematical analysis. Results of
data processing for other schools, where the number of respondents was insufficient, were included in the total
sample.

Group of the most topical problems, according to the estimation of international students constitute is-
sues relating to areas such as everyday life in Ukraine, educational process, interpersonal relations with Ukrai-
nian students. So, based on a sample as a whole, a significant majority of students consider the most relevant
problems for them such as conflicts with police — 48% (Fisher’s ratio test: 9=3,924; p<0,1), understanding of
educational material at the lectures —43% (¢=3,21; p<0,1), understanding of educational material in textbooks
—33% (¢=1,754; p<0,05), communication with Ukrainian friends — 32% (¢=1,656; p<0,05) of respondents.

Among topical problems international students point out problems such as organization of educational
process (22%), financial problems (22%), problems of domestic nature in a hall of residence (20%) and social
and cultural adaptation and personal adjustment to a new city and country (19%).

Less relevant for the total sample of international students are the following problems related to mutual
relations with roommates, interaction with professors and administration of a hall of residence, etc.

A comparative analysis of topical problems of international students in schools discovered that indica-
tors of presence of topical problems of international students from different schools have unequal distribution.
The level of relevance of some problems of international students from different schools is similar (there
are no significant differences between indicators): it concerns such issues as relationships in parental family,
relationships in their own family, interaction with professors and social and cultural adaptation and personal
adjustment to a new city and country. All other mentioned problems for international students from different
schools have different levels of relevance.

Thus, the problem of conflicts with the police is significantly more important for international students
in Geology and Geography School - 70%, than for international students of Medicine School —49% (9=3,048;
p<0,1) and the School of Foreign Languages (¢=3,472; p<0,1). For students of the School of Law, this prob-
lem is less relevant — 12% (9=9,016; p<0,1).

A significant majority of international students in Geology and Geography School consider understand-
ing of educational material at the lectures as the most topical problem — 70% (¢9=9,016; p<0,1) and in the
School of Foreign Languages — 71% (¢=9,171; p<0,1), compared with international students of the School of
Law (12%), for which this problem is not significant.

The lowest level of problem relevance of understanding of educational material in the textbooks, semi-
nars and practical classes found among international students of the School of Law (6%), while for students
of Economy and Geology and Geography Schools the problem of understanding of educational material in
textbooks is —44% (9=6,76; p<0,1) and 40% (¢=6,18; p<0,1) respectively, and the problem of understanding
of educational material at seminars and practical classes is — 63% (9=9,468; p<0,1) and 65% (¢=9,758; p<0,1)
respectively are significantly more relevant and included to the most important problems of international stu-
dents of these schools.

International students from the School of Medicine consider communication with Ukrainian friends as
the most topical problem — 40% of respondents, a significant minority of students from Economy School —
19% (¢=3,302; p<0,1) and Geology and Geography School consider this problem important for them — 15%
(9=4,059; p<0,1); according to estimation of international students from the School of Law this problem does
not exist at all (0%).
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Thus, international students from different schools have determined a range of problems, some of
which are common to most foreigners, some of which are not.

The next step of research was to study typical ways of solving existing topical issues for international
students. Among the major means of solving own problems of international students, according to the general
sample, the top place is independent solution of problems (70%) emerging both in learning process and in
social interaction.

Significantly more international students from Law School — 94% (¢=5,897; p<0,1), School of Foreign
Languages — 92% (9=5,339; p<0,1) and the School of Economics — 81% (¢=3,019; p<0,1) try to solve their
problems independently than international students from the School of Medicine, where this rate is signifi-
cantly lower in comparison to other schools, but is also generally high — 62%.

The next place according to the general sample as a whole are such means of solving problems as ask-
ing for help from friends from their country (65%) and from professors (63%); there are no significant differ-
ences between rates of international students in different schools.

Quite popular way to solve own problems among international students is asking for help from parents
(55% of respondents according to the sample). Major quantitative indicators of asking for help from parents
are determined among international students of the Law School - 76%, the lowest - among international stu-
dents of the School of Foreign Languages — 54% (¢=3,302; p<0,1).

Large majority of international students are more likely to ask for help from friends from their country
- 65% than from Ukrainian friends - 52% (¢=1,867; p<0,05), but it>s nice to note that the percentage of asking
for help from Ukrainian friends also is not low. Most often international students from the School of Econom-
ics ask for help from Ukrainian friends — 88% (¢=6,527; p<0,1), the lowest number of asking for help from
Ukrainian friends is at the Law School — 47%.

Also very popular among international students according to the sample as a whole, were attempts to
find ways to solve problems through literature and the Internet (52%); significant differences between rates of
different schools were not found.

International students were asked to identify by 10-point scale the structure of widespread negative
social phenomena among students.

The most common negative phenomena among students, according to respondents, are the Internet ad-
diction (4.7 points), tobacco smoking (3.9 points), regular drinking of low-alcohol drinks (3.7 points) and
strong alcoholic drinks (3.4 points) and problem gambling (3.2 points).

It should be noted that all prevalence indicators of negative phenomena among international students
in general are not high, because assessment was held by ten-point scale.

According to the second substantive part of a questionnaire - the need of international students in psy-
chological support and desirable forms of psychologists for them - the following results were obtained: 29%
of international students find necessary the work of a psychologist at the University and in hall of residence,
35% of respondents answered in the negative, 36% of respondents found it difficult to answer this question.

These results probably reflect rather the degree of awareness of international students of need in
psychological support than unwillingness to cooperate with a psychologist or negative attitude towards any
type of psychological work. This is evidenced by the following results of the study of desirable forms of a
psychologist at the university, according to many international students (50% and more), they noted almost
all proposed in the questionnaire forms of work as useful and interesting for them. Thus, interviewed students
consider necessary and interesting forms of a psychologist’s work with students: group practical classes (train-
ings) - 59%, individual psychological counseling - 53%, seminars - 52%, lectures - 51% conferences - 46% of
respondents.

Analysis of the research results allows the following conclusions:

1. International students consider the following own the most topical problems: conflict with the po-
lice, understanding of educational material at lectures and in textbooks, and communication with Ukrainian
students.

2. Among key ways to solve topical problems most common for international students were attempts to
independently solve them, asking for help from friends from their country, from teachers and parents.

3. The most common negative phenomena among students, according to respondents, are Internet ad-
diction, tobacco smoking, regular drinking of low-alcohol drinks and strong alcoholic drinks and problem
gambling (computer games, slot machines, casino), but in general all indicators of negative phenomena among
international students are low. It is worth emphasizing the prevalence of Internet addiction among student and
youth, but it should be noted that the results of our study do not allow to differentiate Internet avocation and
Internet addiction, which has to become the object of special studies.

4. A low level of awareness among international students of need in psychological support was found.

5. Together with preliminary results the high level of readiness among international students to partici-
pate in various psychological activities was determined. Thus, interviewed students considered for themselves
nearly all proposed in the questionnaire forms of work necessary and interesting forms of a psychologist’s
work with students: group practical classes (trainings), individual psychological counseling, seminars, lec-
tures and conferences.

Results of the study show that the majority of international students on arrival in Ukraine faced dif-
ficulties of social and psychological nature (adaptation to environmental conditions and requirements of edu-
cational activities) and require psychological and pedagogical attention and support.
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Discovered in the study desirable forms of work in carrying out psychological support claim possi-
bility of practical classes (trainings) for international students aimed at adapting to learning process in the new
country for them. Trainings in common groups with Ukrainian students are able to help international students
to get to know better fellow students, features of culture and life of Ukrainian students, adapt to the foreign
student group, improve their spoken Russian, acquire new friends, and, in general, create favorable conditions
for further education at the University.
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HIERARCHY OF VALUES IN FIRST YEAR STUDENTS DUE TO FAMILY BRINGING UP STYLE
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The article contains the research of values’ hierarchy of first year students girls and boys due to
mother’s and father’s bringing up style. It’s revealed that the most significant values are hedonism, self-direction
and security; Culture Specific values have the least significance. Girls and youths see the prevailing mother’s
bringing up style is positive interest, but father’s bringing up styles combines positive interest and autonomy.
Correlations between values and family bringing up styles were obtained for girls and boys separately.

The key words are: hierarchy of values, bringing up style, first year students, youth age and correlation.

CraTbs NOCBSIIEHA BONPOCY HEPAPXUH LIEHHOCTEN Y CTYI€HTOB-IIEPBOKYPCHHUKOB IOHOIIEH 1 AEBYILIEK
B 3aBHCHUMOCTH OT CTHJISI BOCIIMTaHMS MaTepy M OTIHA. BBIABIEHO, 4TO Hanbosiee 3HAYMMBIMHU SBISIOTCS
LIEHHOCTH T€I0OHU3Ma, CAMOCTOATEILHOCTH 1 O€30IIaCHOCTH, HAMMEHEE — [IEHHOCTh COLMAIbHON KYJIBTYpBI.
[TpeobnagaronM CTUIIEM MAaTEPUHCKOTO BOCIUTAHUS SIBISETCS MO3UTHBHBIA MHTEpEC, OTLIOBCKUI CTHIIb
00BbeIMHSIET MMO3UTUBHBII HHTEPEC ¥ aBTOHOMUIO. [ToyueHbl KOPPEISIIMOHHBIE CBS3U MEX/Ly IEHHOCTSIMU U
CTHJISIMH CEMEHHOT0 BOCIIUTAHUS, CIIELU(PUIHBIE 1T AEBYIIEK U IOHOLICH.

KiroueBsle cnoBa: Mepapxusi LIEHHOCTEH, CTHIb BOCIHHUTAHUS, CTY[JEHT-TIEPBOKYPCHUK, FOHOIIECKUI
BO3PACT, KOPPETISLIHS.

CrarTio NMPHUCBSYEHO MUTAHHIO i€papXii IIIHHOCTEH y CTYJACHTIB-NEPIIOKYPCHHUKIB JIBYAT i XJIOMIIIB
3aJIe’KHO BiJl CTHIIIO BUXOBAHHS Marepi i 0arbKa. 3’sCOBaHO, 1110 HAHOLIBII 3HAYY MU € IIIHHOCTI T'¢/I0HI3MY,
CaMOCTIHHOCTI i Oe3IeKH, HalMeHIII — HIHHICTh COiaIbHOI KyNIbTypH [lepeBaXkHUM CcTHIIEeM BUXOBaHHS MaTepi
€ TIO3UTHBHUI IHTEpEC, CTHJIb BUXOBAaHHs OaTbKa IOEIHYE MO3UTHUBHUI iHTepec it aBToHOMIr0. OTpHMaHi
KOPEJAIiitHI 3B’ A3KH MK I[IHHOCTSMH ¥ CTHJISIMH CIMEHHOTO BUXOBAaHHS, CIICIIM(IUHI U AIBYAT Ta XJIOMIIIB.

Kiro4oBi citoBa: iepapxisi MIHHOCTEH, CTHIIb BHUXOBAHHS, CTYJACHT-TIEPIIOKYPCHUK, FOHAIBKUHN BIK,
KOPEJISILis.

Personal development is a diversified and heterochronic process because each period acquires certain
line relevance. The full personality functioning is impossible without the prevailing world outlook, which,
in turn, needs a stable values system. This causes impotence of studying of values system features and its
formation factors.

The most intense regulatory and valuable aspects of personality develop in adolescence and are the
prerequisite for such important achievements as of life perspective birth and personal self-determination [3].
It is clear that the primary terms of socialization, such as intrafamily relationships, play important role in the
development of personal values system [4], but concerning youth age they are still not fully explored.

So the aim of our research has been to study value orientations hierarchy in youth age boys and girls
first year students depending on the family bringing up style.

To achieve the aim we have set out the following tasks: 1) study of value orientations hierarchy in youth
age boys and girls first year students; 2) study of father and mother bringing up styles, how boys and girls
identify them; 3) find interconnections between father and mother bringing up styles and value orientations
hierarchy in youth age boys and girls first year students.

The subjects were students of first year of Economic, Mechanics and Mathematics and the Faculty of
Psychology of Kharkiv National University. Age of subjects was 17-18 years, the number of subjects: 37 boys
and 37 girls.

To collect data, we used such psychodiagnostic methods: value questionnaire by S.Schwartz,
questionnaire «Parents behavior and attitudes of adolescents to them» in adaptation by L.I.Vassermana,
[.A.Horkovoyi, Ye.Ye.Romitsynoyi. Student’s t-criterion of significance differences and Pearson correlation
coefficient were used for statistical analysis.

According to the S. Schwartz questionnaire there were considered such scales as: Hedonism (sense
pleasure), Achievement (personal success according to social standards), Social Power (social status,
dominance over people and resources), Self-Direction (independence of thought and action), Stimulation (desire
excitement and novelty), Conformity (actions and motives restriction that may make harm to others and do
not meet social expectations), Sociality (Universalism') (understanding, tolerance and protection of the welfare
of all people and nature), Security (stability of society, relationship and yourself), Spirituality (Benevolence')
(preserve and improve the welfare of loved ones), Traditions Maintenance (respect and responsibility for
cultural and religious customs), Culture Specific values” (adequate perception of own environment cultural
norms), Maturity? (abilities development, constructive dialogue, adequate perception of reality, the needs of
socially acceptable way).

Questionnaire «Parents behavior and attitudes of adolescents to them» studies attitudes, behavior and
methods of bringing up separately by mother and father as they see teens: style positive interest (scale POZ,
psychological child adoption, warm friendships, consistency in requirements), style hostility (scale HOS,

1 - values that are not in Karandashev’s adaptation
2 - values that are not in Karandashev’s adaptation
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aggression and excessive severity in a relationship with a child), style autonomy (scale AUT, full parents
dictation), style directivity (scale DIR, control and correction of the child’s behavior in that case despotism),
style inconsistency nemocmimoBHocTi (scale NED, alternation of display of strength and ambitions, then
obedience; delicacy and superaltruism, then disbelief and suspicion. If the scale amounts 1-2 standardized
points, this style is weak, 3 points — expressed medium degree, in case of 4-5 points — the style is expressed
largely distinctly.

This article provided empirical data obtained in the diploma investigation of Psychological department
student Novytska Y.O., which was carried out under our direction.

Summary data, obtained in groups of girls and boys first course students by S. Schwartz’s questionnaire,
are presented in table 1.

Table 1
Average data on S. Schwartz’s questionnaire indicators of value orientation
Values Girls Boys p
Hedonism 5,20 5,31
Achievement 4,12 4,58 <0,05
Social Power 3,45 4,11 <0,05
Self-Direction 5,10 493
Stimulation 4,64 4,20
Conformity 3,56 3,57
Traditions Maintenance 4,15 3,72
Sociality 4,46 3,98
Security 5,03 4,97
Spirituality 4,24 3,97
Maturity 4,89 4,49 <0,05
Culture Specific values 3,18 3,19

On the assumption of the obtained data we can note, that in values system both girls and boys the
most important was Hedonism, pleasure. Then in girls there are arranged values of Self-Direction, Security
and Maturity, but in boys there are disposed values of Security and Self-Direction. These values are significant
on above average level. Average in importance for girls are values of Stimulation, Sociality (Universalism),
Spirituality (Benevolence), Traditions Support and Achievement, for boys — values of Achievement, Maturity,
Stimulation, Social Power, Sociality, Spirituality and Traditions Maintenance. For girls relatively weak
importance have values of Conformity and Social Power, for boys — Conformity. In both groups Culture Specific
values were the least significant.

Thus the value orientation of Hedonism in boys and girls in adolescence is expressed most strongly.
This means that they are aimed at getting joy from life, saturation of positive emotions and experiences that
bring them pleasure: «and hurry to live, both hasten to feel». Values of Self-Direction and Security are very
important too. Note, values of Hedonism and Security recall lower levels of Maslow’s pyramid, and their
strong expression means dominating correspondence needs, which is natural for early stages of personality
development. As to value of Self-Direction that significance is displayed in young wishing for independent
thinking and choice of action modes associated with age task to emancipate from parents. Self-Direction as
self-determination is also connected with another age task to find own identity. In their turn value of Security
is connected with identity functioning because it consists of own stability aspect.

However, the trio of values that the young put on the first three positions — Hedonism, Security and
Self-Direction — testifies about tendency towards consumer-type existence. Boys and girls tend to consume life
benefits, for having easy, secure life, to possibility to act at their own discretion without following anyone
else’s rules, and at the same time they want to be protected from all adverse consequences of their actions.
Instead, in girls that tendency slightly softens Maturity location in the hierarchy of values in a fairly signified
position.

Along with this, lower average importance value of Conformity is quite characteristic: youth doesn’t
care about the matter of social expectations and the consequences of own actions to others very much. There
are also model in terms of gender that girls are relatively little measure oriented to dominance, then boys — to
support the traditions and customs.

It is important, that youth are not interested in social culture, and it is not an essential element in their
system of values. This is evident that young people are not very concerned about the problems of culture and
society understanding norms. Nowadays more attraction is drawn to focus only on themselves and detachment
in socio-cultural terms. On the one side, this trend of our time was still discussed by E.Fromm, on the other
side this coincides with the position of Conformity and Traditions Maintenance values, and youth tendency to
negativism.

For Student’s t-criterion in girls, compared with boys, value of Maturity is significantly more important,
and values of Achievement and Social Power are more important for boys. That is a girl is more focused on
self-development, openness to experience, partnership, and social acceptability. Boys are more interested
in personal success, opportunity to conquer people and circumstances, high social status. It seems that this
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difference coincides with certain gender institutions: young men focused on the image of an ambitious and
dominant masculine man, and girls - in the image of sociable and versatile advanced androgynous woman.
Summary data, obtained in groups of girls and boys first course students by questionnaire «Parents
behavior and attitudes of adolescents to themy, are presented in table 2.
Table 2
Average data on questionnaire «Parents behavior
and attitudes of adolescents to them» scales

Scales PZO DIR HOS AUT NED
Girls father 3,713 2 1,4 3,7 2
mother 431! 2,3 1,4 3,4 1,9
Boys father 3,123 2,3 1,5 3,1 1,9
mother 3,92 2.5 1,6 3,4 1,7

— 123 —1indices displays between which parameters are significant differences.

For Student’s t-criterion girls perceive mother’s bringing up style as significantly more positive, than
in father (p<0,05), boys also feel significantly more interest and warm care from mother, than from father
(p<0,05). However, if to compare boys with girls, the girls appreciate the father’s style of positive interest
as expressed significantly more (p<0,05), than boys. That father shows more kindness and tenderness to a
daughter, but to a son — more severity and demands. This may be caused by gender attitudes in bringing up:
boy should follow his father and be a role model in any situation, therefore he feels more pressure.

On a scale of autonomy girls feel more of such style of relation from father, than from mother. Boys, on
the contrary, see more autonomy from mother, than from father, although this difference is not significant. As
to directivity, both boys, and girls again see declining to this style of bringing up in mother more, than in father.
Inconsistent bringing up style both in girls, and boys is marked more in father, than in mother. Regarding the
scale of hostility, both girls, and boys note this bringing up style as weakly expressed from both parents. More
detail parenting styles are discussed in our other materials [1].

Data of correlation analysis of relations between father’s and mother’s bringing up styles and values
that support girls and boys are presented in table 3 i 4.

Table 3
Significant correlations between scales of bringing up styles
father and mother and values in girls’ group

Scales Mother’s Mother’s Mother’s Father’s Father’s Father’s
DIR HOS NED HOS DIR NED

Social ,481 ,532 479 ,532 ,481 ,479

Power p<0,01 p< 0,001 p< 0,01 p<0,001 | p<0,01 p<0,01

In girls, as it appeared, value of Social Power is connected with parents bringing up styles only (table
3). That girls’ orientation on dominance over people and material resources, on achievement of certain social
position is formed in connection with hostile, directive and inconsistent styles both of mother, and father. The
strongest aspiration of the authorities is associated with the hostility of both parents. Probably that severe
restrictions, punishments, authoritarian demands are combined with cold estrangement of daughter, which also
alternated with flashes of indulgence, lay the basis for a similar model of girls interaction with the world. The
second, it causes problems with control function, because the behavior and attitude of parents in some respects
appear unpredictable, while the others which a child can not influence them, due to which a girl can form an
exaggerated compensatory desire to dominate, manage all other people and other circumstances of her life.

In boys correlations appeared somewhat different (table 4). Value of Social Power is connected with
hostile, directive and inconsistent styles of a mother, as in girls, but it is connected inversely with hostile style
of a father. That is, unlike girls, father’s restrictions and punishments suppress aspiration to dominate in boys.

Table 4
Significant correlations between scales of bringing up styles

father and mother and values in boys’ group

Scales Mother’s Mother’s Mother’s Mother’s | Mother’s Father’s Father’s
POZ DIR HOS AUT NED NED HOS

Hedonism ,340% ,382%* AT79%*
Achievement ,515%* ,659% %%
Social Power ,532% %% ,A450%* A467%* -,408*
Stimulation ,514%* ,555%**
Conformity LA22%* ,385% A410% ,409%*
Sociality -,335% -, 424%* -,419%*
Security -,327* - 431%*
Maturity ,328%*
Spirituality -,446** -, 476%*

%~ 50,05, FF 20,01, FHF 20,001
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In boys value of Achievement is directly connected, but value of Security and Spirituality is connected
inversely with hostility and inconsistency of a mother. Value of Sociality is connected inversely with
inconsistency of a mother and with inconsistency and hostility of a father. Value of Stimulation is connected
with positive interest and directivity of a mother, value of Conformity — with positive interest, directivity,
hostility and autonomy of a mother. Value of Hedonism in boys is connected with hostility of a mother and
hostility and inconsistency of a father. Finally, value of Maturity is correlated with positive interest of a mother.

Actually, most of the correlations in this structure are rather predictable and understandable, and only
some require comments. Thus mother’s excessive tendency to command over the son (style of directivity)
simultaneously forms connections with the desire of power, novelty and conformism, for which control
function can be an integrating factor. Only in some cases, control is directed outward (to power), in the
others — by himself (conformism), but in the third case control serves as superfluous (novelty). The positive
interest from the mother correlates simultaneously with attitudes on the maturity, conformity and excitement
and novelty, which combines sensitivity to different aspects of life: or to relations, social expectations, or
something unusual.

But the most interesting is that, in boys connections value orientations with mother’s bringing up styles
is three and a half times greater, than that of the father. This makes us suggest that mother, even in adolescence,
not only loses her influence, but possibly also enhances its in comparison with father. That is boys are a lot
more, in sense of assimilation of values and formation of attitudes, related (if not dependent) with mother.

Conclusions.

1. In values system of first year students the most important is Hedonism, followed by values of Security
and Self-Direction, which are significant on above average level. On the one side, such set of more expressed
values characterizes early stages of personality development and corresponds to age task of youth: emancipating
from parents, determination own identity and rooting in life. But it means that there is a tendency of somewhat
infantile, consumer-type existence in modern youth. This tendency is more inherent for boys, because in girls
Maturity in the hierarchy of values is expressed fairly significantly too.

Values of Stimulation, Achievement, Sociality, Spirituality and Traditions Maintenance appeared to be
moderately important for both groups first year students, besides values of Maturity and Power have moderate
importance for boys. Value of Conformity is relatively little important for first year students, in addition values
of Social Power is relatively low important for girls. The least important values for both groups are Culture
Specific values.

Girls are significantly more oriented on value of Maturity, and boys more oriented on values of
Achievement and Social Power, which obviously coincides with modern attitudes according to androgyny and
masculinity.

2. In relation both girls and boys leading mother’s bringing up style is positive interest. Mother’s style
autonomy is expressed at a lesser extent, but quite markedly. Mother’s style directivity is expressed lower then
at average level; styles inconsistency and hostility are expressed weakly.

There are some contradictions in the relationship with father both in girls and boys, because his style
combines autonomy with positive interest.

It is revealed that both girls and boys see significantly more positive interest from mother than from
father. However, girls perceive the expressiveness of father’s positive interest as more significant than boys.
As to the others styles, both on a father, as in a mother, style directivity is expressed below average, but styles
inconsistency and hostility are expressed weakly.

3. In girls value of Social Power as dominance in position of a certain social status is connected with
hostile, directive and inconsistent styles both mother, and father, that is, most likely, based on the mechanism
of compensation.

In boys structure connections values with family bringing up styles are much more diverse. So mothers’
bringing up styles appeared to be more significant, forming more numerous and stronger connections,
comparatively with father’s styles.

Thus, we have shown that system of values of first year students is connected rather clearly with styles
of family bringing up, that offers the prospect of further study of this issue.
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SELF-REGULATION AS A METHOD OF ACHIEVING PSYCHOLOGICAL WELL-BEING
Kryvokon N. I., Pavlenko A. V.
ubk.nat@mail.ru

The article is devoted to the problem of self-regulation and psychological well-being. Self-regulation is
understood as a conscious process of human mental activity that constructs, maintains and manages its arbitrary
activity aimed at achieving the goals. Psychological well-being is treated as a set of personal resources, which
provide a harmonious relationship as a system «subject-environment». The relevance of the phenomenon
of self-regulation research is examined, the examples of foreign and domestic researches are given, the key
scientific positions on the issue of self-regulation and psychological well-being are presented. The need for
further theoretical and experimental studies of the phenomenon of self-regulation is stressed.

Key words: self-regulation, arbitrary activity, psychological well-being, mental health

CTaTTI0 MPUCBIYCHO MPOoOIeMaM CaMOPEryISIlil Ta IICHXOIOTiYHOro Omaromonyyds. CaMoperymsiis
PO3YMI€ETHCS K YCBIIOMIICHHUH TPOIIEC IICHX19HOT aKTUBHOCTI JIIONUHHY 3 TIOOYIOBH, i ITPUMII Ta YIPaBIiHHI
CBOEIO JIOBUILHOIO aKTHBHICTIO, sIKa CHPSMOBaHa Ha JOCSTHEeHHs wmijed. [lcuxonoriune Omaromnosmy4ds
TPAKTYETHCS K CYKYITHICTh OCOOHMCTICHUX PecypciB, sKi 3a0e3NeuyloTh FApPMOHINHICTh B3aEMHH Y CHUCTEMI
«cy0’€eKT-cepe/IoBUINE». PO3MISHYTO aKTyallbHICTh JIOCTI/DKEHHS (EHOMEHY CaMOperyisiiii, HaBeieHi
MPUKIAAA 3apyOKHUX Ta BITYM3HSHUX HOCIIKCHBb, BUCBITICHI OCHOBHI HAyKOBI ITOJIOKCHHS 3 MPOOIEM
CaMOPETYIALI Ta IICHXOJIOTIYHOTO Onaromonyyys. Haromomeno Ha HEOOXiZHOCTI B MOJANBIIAX TEOPETUIHUX
Ta eKCTIEPUMEHTAIBHUX JOCITIHKEHHIX (PeHOMEHa CaMOPETYIIALII.

KitrouoBi ¢ioBa: camMoperysisiiisi, [0BiJIbHA aKTUBHICTD, IICHXOJIOTIYHE OJIaromnoayyus, ICUXOJOTIuHE
310pOB’51.

Crarbs OCBSIIEHA ITPOOJIEMaM CaMOPETYIISIINH 1 IICHXOJIOTHYecKoro Onaromnonydns. CaMoperyIsius
MOHUMAETCsl KaK OCO3HAHHBIN MPOLECC NCUXWIECKON aKTHMBHOCTH YEJIOBEKA MO IMOCTPOCHHUIO, TIONIEPIKKE
YIPABJIEHUIO CBOEH NMPOU3BOJILHON aKTUBHOCTH, HAIIPABJICHHOM Ha JocTwxeHue neneil. Ilcuxonornueckoe
6naromoay4yre TPaKTyeTCs] KaK COBOKYIHOCTH JIMYHOCTHBIX PECYpCOB, 0OECIIEUMBAIOIINX TapMOHUYHOCTD
B3aMMOOTHOILIECHUH B CHUCTeMe «CyObeKT-cpela». PaccMoTpeHa axTyalbHOCTb HCCIENOBaHUS (peHoMeHa
CaMOpETYJISILUH, IPUBE/ICHBI TPUMEPHI 3apYOEKHBIX U OTEUECTBEHHBIX HCCIIEIOBAHUHN, OCBEIIEHBI OCHOBHBIC
Hay4yHbIC TIOJIOKEHHUS TI0 IpolJieMaM CcaMOpEeryjsiiid W IICHXOJIorHdYeckoro Omaronosyuus. OTmedeHa
HEOOXOAMMOCTh B JAJbHEHIIMX TEOPETHUECKUX M OKCIICPUMEHTAIbHBIX MCCIIEIOBaHUAX (heHoMeHa
CaMOPETYIISAIHH.

KiroueBble cioBa: caMOperyisiius, NPOU3BOJIbHAS aKTUBHOCTb, ICHUXOJIOTHUECKOE O1aromnoiy4ue,
MICUXOJIOTNYECKOE 3/I0POBBE.

In conditions when socio-political and economic situation of the social development is quite volatile,
actualize the problems, which are connected with psychological well-being preservation. Psychological
well-being is understood as socio-psychological formation, which characterizes the positive operation of the
personality and is expressed in indirect dominant relationship (with other people, the world and themselves),
in the subjective sense of life satisfaction, the realization of their own potential and a high degree of integration
[18]. Psychological well-being is a totality of personal resources, which provides harmonic relations in the
system «subject-environment». The totality of personal resources often exposes to changing depending on
degree of influence of outward things. Therefore for maintaining harmony of the system «subject-environment
in different conditions of vital functions clear self-control, high self-possession, the ability to control their
behavior and emotions are essential. In this regard, there is a critical problem of research of self-regulation as
a method of achieving mental health.

The aim of the article is to cover some theoretical aspects of the concept of self-regulation in the
context of maintaining psychological well-being of personality.

The concept of “well-being” in western psychology is determined in broad meaning, as a multifactorial
construct, which is a complex interrelation of cultural, social, psychological, physical, economic and spiritual
factors [26].

In foreign literature psychological well-being is determined as a dynamic characteristic of the
individual, which includes subjective and psychological components, and is also connected with adapted
(healthy) behavior. To this issue devoted works of foreign researchers N.Bradburn, E.Diener, C.Riff and
others, and in native psychology there were A.A.Kronik, I.V.Dubovina, A.V.Voronina, P.P.Fesenko, T.D.
Shevelenkova and others.

The beginning for studying of psychological well-being was laid by N.Bradburn, who introduced this
concept to the academic community. He considered, that psychological well-being is determined by state of
happiness or unhappiness, subjective feelings of satisfaction or dissatisfaction with their lives.

The structure of psychological well-being according to N.Bradburn consists of two interacting
affects: positive and negative. The positive affect is all that events, which make a person happy, feeling of
satisfaction. The negative affect is vice versa the events that negatively stained - anger, fear, frustration. The
index of psychological well-being is a difference between positive and negative affects. In this way, the high
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level of psychological well-being is observed, if the positive affect exceeds the negative one, and this is
characterized by feeling of happiness. The low level of psychological well-being is observed in case, when the
negative affect exceeds the positive experiences [8].

The concept of psychological well-being is described most extensively by C.Riff, who interprets it as
basic subjective construct, which reflects perception and estimation of its operation, from the point of view of
the top of the potential human capabilities. Also, C.Riff marks out the structure, which consists in six factors
of psychological well-being [13]:

1) Positive relationships with others — trust and care, empathy;

2) Autonomy — the independence from social pressure and self-regulation, the ability to follow own
persuasion;

3) Environmental Mastery — the presence of self-control feeling, the ability to choose and create
situations, which agree with own needs and values;

4) Purposein Life

5) Personal Growth — the believe in own ability to realize the personal potential, self-realization.

6) Self-Acceptance — the positive attitude to yourself and your past.

Further E.Diener was actively engaged in study of the phenomenon of “psychological well-being”,
and he introduced and used for the first time the concept of “subjective well-being”, which consists of three
components: pleasure, pleasant emotions, and unpleasant emotions. These three components form in total the
index of subjective well-being [9]. In its turn, each of three components of subjective well-being structure
can be divided into separate components. Total pleasure divides into satisfaction with a variety of individual
areas of life: family, friendship, work, etc. Pleasant emotions can include happiness, love, joy, and unpleasant
emotions can appear grief, guilt, anxiety and others. E.Diener considers, that subjective well-being is only a
part of psychological well-being, despite the similarity of the treatment of these ideas.

Deeply discussed the concept of psychological well-being in the concept of tiered model developed
A.V.Voronina [10, 11]. In her opinion, the concepts of “psychological health” and “mental health” are grades
of psychological well-being, which in its turn, reflects the inner integrity of a person, his agreement with
himself is a system quality of a person, which he finds in the process off life.

For N.A. Baturin and co-authors [5] psychological well-being of personality is a factor of personal self-
regulation, the result of self-regulation of mental states, perception of life.

P.P.Fesenko and T.D. Shevelenkova distinguish the relevant psychological well-being (the degree of
main components of positive functioning feasibility) and perfect psychological well-being (the degree of focus
on the implementation of positive functioning components). The authors also point out that the structure of
psychological well-being is unique for each person [21].

Generally, psychological well-being can be understood as a conscious state, reflecting the cognitive
and emotional evaluation of satisfaction with different aspects of life. According to many researchers, it is
expressed in the subjective sense of happiness and inner balance and general life satisfaction.

In various psychological approaches authors identify the components that determine psychological
well-being achievement. For example, in psychoanalysis the components that contribute to the achievement
of psychological well-being are the presence in human healthy and constructive interpersonal relations of life,
awareness of the value of self and other, social interest, initiative and self-realization (A.Adler, J.Bowlby,
D.Winnicott, H.S.Sullivan, E.Fromm, K.Horney and others). Within the framework of existential and
humanistic approaches it’s distinguished: healthy, open and sincere interpersonal relations (C.Rogers), the
presence of meaning and goals in life (DA Leontiev, V. Frankl) and so on.

In native psychology a person is considered to be psychologically safe, when he actively transforms
reality and has an ability to personal development self-determination and the ability to self-management his
own resources (K.A.Abulhanova-Slavskaya, BG Ananiev, Bozhovich, A.M.Leontev, V.F.Petrenko and others).

It is significant that some reseachers [21] in their works point to the following things: people with
high level of psychological well-being differ from people with low level of psychological well-being, that
they have a higher level of life meanfulness and orientations sapidity, as well as their structure of important
terminal values is characterized by a more specific and has in advance more easily realized character.

In summary, we conclude that modern researchers consider it possible to achieve psychological well-
being through: 1) physical and mental health; 2) knowing and understanding the world; 3) good job: 4) material
well-being; 5) freedom and self-definition; 6) satisfactory interpersonal relationships [18].

The specific role in achieving psychological well-being plays self-regulation, which is in general
understood as a process of a person managing his own psychological and physiological conditions and
actions [14, 18, 24]. The success of activity is provided by a complete and formed system of self-regulation,
which includes: planning, modeling, programming, evaluation, flexibility, independence. The most important
characteristic of each self-regulation component is flexibility, as a possibility of making corrections into
different regulatory blocks functioning, when it’s demanded by activity conditions.

The phenomenon of personality self-regulation takes one of the central positions in health psychology,
psychology of personality and social psychology. The problem of self-regulation was actively studied by
0.A.Konopkin, V.I.Morosanova, A.K.Osnitsky, K.A.Abulhanova, T.V.Kornilova and others.

Self-regulation in the context of health psychology is understood as psychological mechanisms of
human activities, which are aimed at maintaining and improving health, as well as the rapid recovery in the
situation of the disease [20].
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According to P.K.Anohin, self-regulation is a universal feature of organism, which determines the
adaptive and protective attitude towards outside extreme influences [2]. So, self-regulation is a physiological
basis of many rehabilitation programs, which are aimed at helping people who exposed stress influences. On
the physiological side self-regulation is pointed to balance the ratios organism-environment. In the research
[23] it was shown, that because of engaging self-regulation in the rehabilitation process, rearrangement in
system mechanisms of the whole organism happens, for example, autonomic function normalizes, decreases
the level of emotional stress.

Traditionally, self-regulation is treated as a person’s ability to ensure stable functioning during the
different conditions of life. This is a compound, multi-function, multi-level and dynamic complex.

Studies of self-regulation explain patterns of construction and realization by human any voluntary
activity, decision-making and achieving their goals. For example, 1.S.Kon [6] explained the features of self-
regulation, that it not only fits a person to certain conditions, but also contributes to the development of
effective life orientation, a sense of integrity and self-esteem.

The psychological literature identifies several types of self-regulation. For example, Bandura excreted
personal self-regulation as a separate unit of human mental activity. He denoted that there are two groups
of self-regulation factors: external and internal. The man, in his turn, can only affect the external factors
and evaluate his own behavior in pursuit of his goals. External regulation factors include the standards and
reinforcements. The standards allow the person to assess his behavior and reinforcement is a stimulus from
the environment, “more than self-satisfaction” [22]. These incentives, for example, may be the approval and
encouragement from other people, moral and material assistance, etc. Personal factors of self-regulation the
author (A. Bandura) binds with three conditions: self-observation, the process of making judgments, the active
self-reaction.

In the Soviet psychology the understanding and idea of self-regulation developed gradually. The
problem of self-regulation was studied by L.S.Vygotsky, A.N.Leontiev, S.L.Rubinstein, B.V.Zeygarnik
and others. In their scientific works, they described the role of conscious human activity in self-regulatory
activities [16]. Ya.Reykovskaya, A.Chebykin described the emotional self-regulation, and P.M.Yakobson
B.S.Bratus — the moral one. V.A.Ivaknnikov, V.I.Selivanov, A.A.Fayzulaev in their works observed volitional
and motivational regulation of behavior. Volitional self-regulation examined in detail by K.A.Abulhanova-
Slavskaya, N.V.Nemova. E.P.Ilin, Yu.Ya.Strelkov, V..Medvedev and others, who involved mental self-
regulation in the structure of activities, and treated it as a human activity, aimed at the transformation of its
state. S.I.Krapivnitseva considered self-regulation as an activity aimed at enhancing human resources and
the restoration of human power. A.A.Konopkin [14] within the structured approach developed the concept of
conscious self-regulation of any random activity of a person in achieving their goals in a variety of activities,
which is based on subjective human integrity and purposeful activity and has some personal meaning in relation
to which a person acts as a the initiator, the creator. From the activity approach point of view (M.Bobneva,
E.Shorohova, V.Yadov) [16] self-regulation is a system-organized process of internal mental activity of man
of construction, maintenance and management of various types and forms of any activity, directly aimed at
achieving the human purposes. V.P.Boyarintsev [16] understood self-regulation as a mechanism for internal
human mental activity with various means, where activity and self-regulation provide the stability and steadiness
of this activity. N.I.Yarushin said, that “social human behavior is controled by the processes of self-regulation,
where self-regulation provides social and psychological adaptation of personality and self-organization
does its relative autonomy, independence and self-organization”. V.I.Morosanova [17] actively develops the
problem of individual style of person self-regulation. Self-regulation is seen as a conscious process of internal
mental activity of man, by construction, maintenance and management of various forms and any activity that
directly implements the achievement of goals. The concept of self-regulation by V.I.Morosanova represents
such regulatory processes as planning, modeling, programming and evaluation, as well as regulatory and
personal characteristics like flexibility and independence [17]. The author also highlights three self-regulation
styles: independent in planning and monitoring, flexible in accounting conditions and actions programming,
sustained in the evaluation of results.

0.V.Konopkin noted that certain manifestations of self-regulation were studied in isolation from
an integrated regulatory system, with the result that it is difficult to understand the true relationship of the
structural elements. He managed to describe the most general model of person self-regulation [14, 19]:

1) The accepted by a subject aim of activity:

2) The subjective model of its significant conditions:

3) The program of performing actions:

4) The subjective system of criteria of successful activity:

5) Control and evaluation of real results;

6) The decision of self-regulation system correction.

Self-regulation is implemented by various mental components: images (S.D.Smirnov, N.D.Zavalova),
concepts and feelings (E.A.Klimov, E.L.Yakovleva), plants (E.V.Shorohova, VV Novikov), values of
significant others (D.A.Leontev) and others. Based on that we can say that self-regulation is a system that
ensures consistency and coordination of mental tools and identity systems, and is a “specific form of human
activity, which implements the prevailing influence of personality structures of different levels of personality
features on a purposeful activity” [16, 20]. The feeling of subjective well-being shows the effectiveness of the
interaction of mental means of self-regulation.



Cepis “Tlcuxomnoris”, Bumyck 60, 2016 19

So it should be noted that self-regulation is one of the most effective methods of achieving and
maintaining psychological well-being.

Self-regulation is carried out at both the physiological and the psychological levels. At the physiological
level, for example, negative emotions that undermine the psychological well-being, well being overcome by
physical self-control, which helps to restore calm state: relaxed posture, slow, deep breathing, relaxation of
muscles of the face and body. All such relaxation techniques are based on conscious relaxation of muscles,
and as increased muscle tension leads to mental stress, so relaxation of muscles in its turn, leads to reduction
of emotional stress.

Psychological self-regulation covers all mental phenomena which are peculiar to person. For example,
self-regulation of mental processes: sensation, perception, thinking; self-regulation of emotional processes;
self-regulation of their status and the ability to manage them; self-regulation of social behavior.

As a result, we can say that, depending on at what separate component of psychological well-being
should be directed self-regulation, different methods are used: the emotional and volitional, motivational,
corrective ones.

If person’s stress is associated with emotional and volitional areas, then to eliminate it and to achieve
harmony, well-being, the following methods of self-regulation will be used: self-confession, self-persuasion,
self-hypnosis and others.

The keeping of psychological well-being is possible also through motivational sphere. Self-regulation
will be implemented through unmediated and indirect methods. The unmediated methods of self-regulation
include self-hypnosis, autogenic training. And, as mediated method of self-regulation will be the meditation.

A.A Kronik [11], describes the psychological well-being as a form of fullness of life experiences,
linked with self-realization, which occurs in case of the transformation the world motivation of human into
the greatest quantity. In this case, the way for achieving psychological well-being is a man self-regulation of
motivation to the world. The author identifies two forms of self-motivation to the world: increasing importance
of human peace and strengthening its capabilities.

Maintaining of psychological well-being is possible with corrective methods of self-regulation: self-
organization, self-assertion, self-actualization.

As aresult of self-regulation three major effects should occur: calming effect (elimination of emotional
tension); restoration of psychic powers (weakening of the manifestations of fatigue and stress); activation
effect (increase in psycho-physical activity).

Therefore, self-regulation is one of the basic means, which prevents emotional tension, stress, directs
human activity on the implementation of the plans, support of significant values and, thus, creates and
maintains psychological well-being of man.

The necessity for further studying of the problem of self-regulation is the formation of the complex
techniques, which allow realizing self-regulation in the context of psychological well-being.
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INTELLECTUAL-PERSONAL POTENTIAL AND THE DYNAMICS OF STUDENT’S STATE OF
ANXIETYIN CONDITIONS OF EXAMINATION STRESS
Olefir V.A.
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The article discusses the results of a longitudinal study of anxiety state dynamics in students in a situa-
tion of examination stress. With the help of a of modeling method the latent changes revealed non-linear form
of changes individual trajectories in the state of anxiety. Intellectual and personal potential is considered as a
covariate to explain the dispersion at the initial level and the speed of changes in the state of anxiety among
students.

Key words: state anxiety, intellectual - personal potential, latent growth modeling.

VY cTarTi pO3MINAOTHCS PE3yNIbTAaTH JIOHTITIOMHOTO JIOCIIJDKEHHS JUHAMIKM CTaHy TPHBOXKHOCTI
CTYAEHTIB B CHTYyallil €K3aMEHAIIHHOro CTpecy. 3a JONMOMOIOI0 METOAy MOJICNIOBAHHS JIATEHTHUX 3MiH
BUSBJICHO HENiHINHY (GOpMy IHIWBIAYyambHUX TPAEKTOPIH 3MiH CTaHy TPHUBOKHOCTI. IHTeIeKTyaahHO-
OCOOWCTICHHI TIOTEHITIaT PO3TISAAETHCS K KOBapiara, M0 TOSCHIOE AUCIIEPCIIO SK Ha MOYaTKOBOMY PiBHI,
TaK 1 MBUIKICTh 3MiH CTaHy TPUBOXKHOCTI CE€pell CTYICHTIB.

KitrouoBi ¢i0Ba: CTaH TPUBOXKHOCTI, 1HTEIEKTYaabHO-OCOOUCTICHUI MOTEHITia)l, MOJICIIOBAHHS Jia-
TEHTHHX 3MiH.

B crarbe paccMmarpuBaroTcsi pe3ysibTaTbl MUHH JIOHTUTIOAHOTO MCCIIEAOBAHUS JTUHAMUKU COCTOSTHUS
TPEBOXKHOCTH CTYACHTOB B CHUTYAIlMH SK3aMEHAIIMOHHOTO cTpecca. C MOMOIIBI0 METOAa MOACTHPOBAHUS
JIATEHTHBIX N3MEHEHHH BBISIBIICHO HEJMHEIHY0 (OpMY HHIMBUYaIbHBIX TPACKTOPHIA H3MEHEHHUI COCTOSIHUS
TPEBOXKHOCTH. MHTEIICKTYaIbHO-IMYHOCTHBIA MOTCHIIMAT PAacCMAaTPUBAETCSl KaK KoBapHara, OOBSICHSIO-
masi JUCIEepPCUI0 KaKk Ha HayaJIbHOM YPOBHE, TaK U CKOPOCTh MU3MEHEHUU COCTOSIHUSI TPEBOXKHOCTH Cpenu
CTYJCHTOB.

KiroueBsie ciioBa: COCTOSIHUE TPEBOXKHOCTH, HHTEIUIEKTYaIbHO-IMYHOCTHBIN NOTEHIMAN, MOAEIUPO-
BaHUE JIATEHTHBIX U3MEHEHU.

The psychical states of students in conditions of examination stress have been the subject of many stud-
ies [7, 10, 11]. They show that the examination stress causes the students psychical state, the subjective aspect
of which is characterized by a sense of tension, anxiety, gloomy apprehension, and the objective aspect of
stress is expressed in the increase of pulsus and blood pressure, as well as in significant changes in the cardial
rhythm. Described condition is commonly believedas the state of anxiety [8]. Consequently, the situation of
exam requires a high exertionof self-regulation resources of the subject of educational activity.

As the resources of self-regulation of the activity subject are most commonly considered a variety
of integrative qualities of personality: the personal adaptive capacity [5], the personal potential [1, 4], the
intellectual-personal potential [2, 6], the intellectual resource [9].

The term «potential” has become widespread in the psychology in the past decade. Its implementation
is due to the need for such an integral representation of the person that would be: 1) theoretically justified, 2)
was the subject to operationalize, 3) have quantitative expression. The person in the concept of “potential” is
regarded, on the one hand, as a resource of consumption, but a special kind of resource, which is capable of
detecting the non-deterministic activity.

D. A. Leontiev proposed a theoretical model in which the number of variables, which are the compo-
nents of personal potential, correlatewith different levels of responsiveness to external negativeinterferences
such as resistance, psychological defenses, coping [4].

The studies of M.A. Holodnaya and A.A. Aleksapolskiy had found out that individuals with a high
level of intellectual resources are characterized by greater flexibility and variability in the choice of a wide
range of coping strategies [9].

T.V. Kornilova had shown that intellectual-personal potential is a resource, actualized in styles and cop-
ing strategies, which manifests itself in the choice of its focus and methods of actions in difficult situations [2].

In this way, the analysis of works shows that the integrative individual constitutives are predictors of
the stress. At the same time, the unknown question is how these variables are related to stress dynamic, in
particular, its initial level and individual variability in time.

The Object of the research is to study the impact of the intellectual-personalpotential on the inter-
individual variability of the initial status and trajectories of change in the state of anxiety of students in the
conditions ofexamination stress.

Method

The study involved 98 test persons (52 males and 46 females) agefrom 17 to 26 years (M = 20,6, SD =
1,18). Previously, they were participants in the study of verification of the intellectual-personal potential [6],
which made it possible to recieve factor scores for each test persons.

The study was organized by the mini longitudinal scheme. To measure the anxiety state Spielberger
scale was used. The measurement was carried out for four times: the first time was for 2.5 weeks before the
examination session, the second was before the first exam, the third was after the end of the final exam, but be-
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fore the announcement of grades, and the fourth was after 2.5 weeks after the exam session. All four “waves”
of measuring of anxiety state were carried out with the same time interval.

In the data processing and statistical hypothesis revision descriptive statistics methods were used, cor-
relation analysis, the method of latent growth modeling (LGM) [13]. LGM method allows to describe the
dynamic process of changing of one or more variables in a complex in the presence of a small number of time
samples. The calculations were carried out by means of a package SPSS 21.0 and AMOS 21.0. for Windows
[12].

Results and Analysis

The results shown in table 2 are saying that the indicators of state anxiety are positively correlated
with each other from stage to stage of measuring. Correlation coefficients are in diapason from 0,508 to 0,582
(p < 0,05). Intellectual-personalpotential is negatively correlated with anxiety state at all stages of measure-
ment (p <0,05).

Table 1

Descriptive statistics and correlations between indicators of the state of anxiety and personal-intellec-
tual potentialover the period of four “waves” measurement

S S S S IPP
Anx1 Anx2 | Anx3 | Anx4
S Anxl1 1
S Anx2 ,576 1
S Anx3 ,535 ,582 1
S Anx4 ,508 518 ,580 1
IPP -,351 -,398 | -,388 -,341 1
SD 5,202 | 5,945 | 5,606 | 5,435 |,450
M 38,516 | 43,335 | 42,780 | 37,340 | ,500
Note. S Anxl —S_Anx4 — state of anxiety over the four “waves” measurement.

An additional point is that, the individual averaged trajectories of students’ anxiety stateallow us to
suggest thequadratic functional form of growth.

Before modeling the primary data were tested for normal multivariate distribution. Asymmetry es-
timates ranged from -0,006 to 0,173, and kurtosis estimates ranged from -0,345 to -0,769. These values do
not reflect the strong deviations from normality. Normalized score of multidimensional kurtosis was equal to
0,817. Considering that it is less than the critical value of 1,96 we can assume that multivariate distribution of
theresearchdata does not deviate from the normal. It allowed us to use the method of maximum believability
for the receiving of values of model parameters.

Fig. 1 shows the basic model of LGM, which was used to evaluate the hypothesis of a quadratic form
of the growth of anxiety state during the four measurement stages. The first factor (F1) is the initial status
(intercept) and contains information about the selectiveaverage values(Mi) and the variance (Di) of plurality
of individual intercepts. In each of the four observed variables of the state of anxiety during four “waves”
of measurement (S_Anx1-S_Anx4) the factor loadings were fixed to 1 in F1 to limit the height of the initial
status of the growth curve. Factors 2 (F2) and Factor 3 (F3) are components of forming trajectories of growth
for anxiety statesthrough time. F2 is a factor which is the linear component of individual trajectories growth
and F3 is the quadratic component of the trajectories of anxiety state. Each of these factors also have two
parameters, M1 and DI,Mq and Dq, respectively, which represent the average value and variances of total indi-
vidual linear and quadratic components, which are describing the growth curve of each test person. The linear
component in the model was set by fixing the linearly increasing forces of observed variables: 0; 1; 2; 3. In the
quadratic component of the model the forces of the observed variables were increasing in accordance with a
quadratic dependence: 0; 1; 4; 9. Factors are correlated with each other (rF1F2, rF1F3 and rF2F3). The remain-
ing members (from E1 to E4) are measurement errors associated with the four indicators of the state of anxiety.

0, Var 0, Var o

Quadratic
componen

F1F3

Fig. 1. The model of the latent growth of student’s state of anxiety in conditions of examination
stress.
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The first research question was focused on the LGM form for the state of anxiety and the adequacy
of the proposed quadratic form of growth. The results showed that the assumed quadratic form of growth of
anxiety state of latent growth model provided an acceptable match on sample data. Minimum value y*= 3,380;
df=4; p=0,496, CFI = 1,00, RMSEA = 0,000 with a lower limit of 90% of bilateral confidence interval 0,00
and the top of 0,094.

Estimated average values associated with each of the latent factors (i.e., intercept, linear and quadratic
components), were statistically significant (see table 2). The average value for the intercept is equal to 38,540
(p <0,0001). The latent average value for linear component is equal to 7,286 (p < 0,0001), and quadratic is
equal to 2,565 (p <0,0001). Intercept points to a statistically significant average value of anxiety state before
the exam. The average slope (linear component) indicates a significant average increase through the linear
functional form of anxiety state values, and the average value of the quadratic component of the model shows
its significant change according to the quadraticfunctional form over four «waves» measurement. According
to the model, the value of students’state of anxietywill increase on 7,286 units for the linear component and
on -2,565 units for quadratic component from phase to phase of measurement starting from the average value
of 38,540.

Table 2
Estimates of the average values of the factors in the model of the latent changes in the student’s state
of anxiety
Estimate S.E C.R P Label
Initial status 38,540 ,350 110,047 | ,000 Mi
Linear 7,286 386 | 18,859 | 000 MI
Components
Quadratic
-2,565 ,125 -20,520 | ,000 Mq
component

The next question concerns the extent to which the individual values of the state of anxiety in the
sample vary around the trajectory of their group average value. The dispersion of the latent factors was found
out statistically significant only for the initial status and point to interindividual variability, which is evident
at the primary level.

In addition to the estimation of parameters of average values and variance parameters of the model of
the latent changes in the student’s state of anxiety there were assessed the correlations between the latent fac-
tors. Statistically significant associations were found between factors 1 and 2, 1 and 3. Correlation of Factor
1 and Factor 2 is 0,98 (p <0,05) and is indicating that a high average initial status of situational anxiety corre-
sponds to a faster average growth rate throughout the study, according to the linear component. Correlation of
Factor 1 and Factor 3 is -0,89 (p < 0,05) and it indicates that the highest average initial status of anxiety condi-
tion is associated with a slow rate of growth, according to the quadratic component of the model of the state of
anxietychanges. Calculated according to the model, the correlation between the linear component (Factor 2)
and a quadratic component (Factor 3) was -0,80 and indicates that higher average levels of anxiety states, ob-
tained according to the linear growth, associated with its slow decrease according toquadratic component dur-
ing the study. In other words, this correlationindicates that students with higher initial levels of anxiety state
are prone to its higher growth before the start of the exam and a slower decline in the after examination period.

A modified model of anxiety state dynamics complemented by variable predictor which is calledin-
tellectual-personal potential.Its visual image along with estimates of the parameters is shown in Fig. 2. The
indexes of correspondenceof the growth model of anxiety state to sample data show its adequacy. Minimum
value y*> = 7,311, df= 2, p = 0,525, CFI = 1,00, RMSEA = 0,000 with a lower limit of 90% of bilateral confi-
dence interval 0,00, and the top of 0,073.

This model shows the fact that the higher the level of intellectual-personalpotentialis, the lower the
initial level of the student’s state of anxiety is before an exam (= -0,47; p <0,0001). Also, students with
high levels of intellectual-personalpotentialare characterized by slower average growth rate of anxiety states
(B=-0,89; p <0,101) and more rapid decline tothe initial level (f = 0,80; p <0,082).

N A S

[s_Anx1] [samc2] [sAna]  [s_Anxd]

89

i 89
Intellectual - personal
potential

Fig. 2. The modified model of latent changes in the students’state of anxietyin conditions of examina-
tion stress.
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To obtain the expected average value of the state of anxiety E (M), during each stage of measurement,
we have the following:
EM)=EM, ) + EMM_ ) xa, + E(M_,) xo?,
E(M) = 38,54+ 7,20%0 + -2,26x0 238,54
E(M) 38,54 + 7,29%x1 +-2,26x1 = 43,26
E(M3) =38,54+ 7,29x2 +-2,26'4=42,55
EM,) = 38,54 + 7,29x3 +-2,26'9 = 37,32
Projected values are shown in Figure 3, and they show a non-linear growth trend of the students’anxiety
state during the four "waves" of measurement.

a5
14
13

a4z

0 0.5 1 L5 2 2.5 3 3.5 4 4.5
—— Ohservations = 4@= Forecast

Fig. 3.The observed and predicted by the model assessments of student’s anxiety state

The discussion of the results

Based on the developed structural model of intellectual-personalpotential, we obtained estimates of its
latent variablefor each tested person, so this allowed us to include it as a predictor in the latent growth model
(LGM), predefining the nonlinear dynamics of the students’state of anxiety under exam conditions. In fact, the
regulate impact of intellectual-personal potentialon the state of students in the conditions of intense learning
activityhas been proven.

Based on these data, we were able to accept the hypothesis of a non-linear (quadratic) functional form
of anxiety state changes during four “waves” of data collection in a situation of examination stress.

The results largely confirm the published data about the increase of mental tension of students in a
situation of assessment. However, our study allowed us to obtain much more information about the impact of
stress on the mental state of students during the examination process. Firstly, the differences were identified
in the initial level of anxiety state among the students that raised the question also about the reason of these
differences. It has been shown that the students’intellectual-personal potentialexplains the variance of the
initial level of anxiety state in the exams conditions. The higher level of intellectual-personal potential, the
lower level of anxiety state, i.e., intellectual-personal potentialcan be considered as a factor in stress stability.
Secondly, we received theanswer to the question, what is the average rate of change in the state of anxiety,
and whether there are differences in the growth rates of different students. Thirdly, it is shown that students
who have a higher initial level of anxiety state also have its higher growth rates, and students with lower initial
levels, respectively, lower average growth rates.

The model of latent changes of anxiety state allows us to predict the level of mental tension of students
in a given period of examinations and to carry out the corrective arrangements on this basis.

Conclusions

1.It was revealedthe quadratic functional form of the temporal dynamics of the students’state of anxi-
etyin conditions of examination stress.

2. It has been shown the influence of the intellectual-personal potentialboth to the initial level of the
students’state of anxiety, and also on the average rate of its growth.

3. It was found the influence of the initial status of students’ anxiety state on the average rate of its
growth. Students with a higher initial level of anxiety state also have a higher growth rates of anxiety and vice
versa.
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UDC 159.942:159.923.2
STRUCTURE OF EMOTIONAL AND DEFENSIVE PATTERNS AMONG PEOPLE WITH DIFFERENT
LEVELS OF EMOTIONAL MATURITY
Piven M. A.
margarita-piven@mail.ru

The article investigates features and manifestation of psychological defense mechanisms and stable
emotional characteristics among test persons with different levels of emotional maturity. The dominant
psychological defense mechanisms in both groups are considered. The differences in terms of psychological
defense mechanisms in groups of people with high and low emotional maturity of personality are show.
Four-factor structure of emotionally protective patterns in emotional maturity of personality is presented.
The specific manifestation of the emotionally protective structure depending on the severity of the studied
phenomenon is found.

Key words: emotional maturity, personality, stress factors, psychological defense mechanisms.

CrarTs mpHUCBSUCHA JOCITIHKEHHIO 0COONMBOCTEH MPOSBY MEXaHI3MIB MCHXOJOTIYHOTO 3aXHCTy Ta
CTIMKMX €MOLIMHUX PUC Y BUIIPOOOBYBaHUX 3 PI3HUM piBHEM eMOIIiiiHOi 3piocti. Po3misiHyTi noMiHyr04i
MEXaHI3MH TCHXOJIOTIYHOIO 3axHcTy B 000X rpymax. [lokazaHi po30DKHOCTI B IOKa3HUKAaX MeEXaHi3MIB
TICHXOJIOTTYHOTO 3aXHCTy B Ipynax oci0 3 BUCOKMM Ta HM3bKHM DPIBHEM EMOIHOI 3piiocTi 0cOOMCTOCTI.
[Ipencrapnera 90THPHOX(PAKTOPHA CTPYKTYPa EMOIIHO-3aXUCHIX ITaTePHIB eMOIIHHOT 3pLIIOCTI 0COOMCTOCTI.
Bussnena crnenmgika mMposBy BHIICHOT eMOIIHHO-3aXUCHOI CTPYKTYpPH 3aJIe)KHO BiJl PIBHS BHPaKCHOCTI
JOCTIKYyBaHOTO (PeHOMEHY.

KirouoBi cioBa: emolliiiHa 3pinicTb, 0COOUCTICTh, CTPECOBI (HaKTOPH, MEXaHI3MH MCHUXOJIOTTYHOTO
3aXUCTY.

Crarpsi TOCBSIIEHA WCCIEIOBAHHIO OCOOCHHOCTEH IPOSBICHUS MEXaHM3MOB IICHXOJIOTHYECKOH
3aMIUTHl M CTOHKUX 3MOIMOHAIBHBIX YEPT Y HCIBITYEMbIX C Pa3HbIM yPOBHEM 3MOIIMOHAIBHON 3PENOCTH.
PaccMoTpeHbI JOMUHUPYIOIINE MEXaHI3HBI [ICUXOJI0TMIECKOH 3alUThI B 00enx rpymnmnax. [lokazansl pasnuans
B ITOKA3aTeNIAX MEXaHN3MOB IICHXOJOTHUECKON 3aIlIUTHl B TPYIIAX JIIOAEH C BBICOKUM M HHU3KHM YPOBHEM
SMOIMOHAIBHON 3pEJOCTH JHMYHOCTH. [lpencraBieHa wyerblpex(akTopHas CTPYKTYpa SMOIMOHAIBHO-
3alIUTHBIX TaTEPHOB SMOIMOHAIBEHOMN 3PENIOCTH JTMYHOCTH. BhIsiBNeHa crienn(uKa NposIBICHHS BbIICICHHON
SMOIMOHAIBHO-3aIUTHON CTPYKTYPBI B 3aBUCMOCTH OT YPOBHSI BBIPAKEHHOCTH HCCIIETyeMOro (heHOMeHa.

KiroueBbie croBa: SMOLIMOHANBHAS 3PENIOCTh, JIMYHOCTD, JIMYHOCTHBIE OCOOCHHOCTH, COLIMAJIBHO-
TICUXOJIOTHYECKas aJanTanus.

Significance. Investigation of the emotional maturity and its components is driven by purely theoretical
and practical aspects of modern psychological science. Obviously, the high level of emotional maturity
contributes to effective social functioning of people. Their adaptation in society affects the establishment
of constructive, mutually productive, open interpersonal relations that are implemented in a mature form
of friendship, love and the ability to create emotionally close harmonious family relationships. At the same
time immaturity contributes to the creation of infantile phenomena of communication, such as interpersonal
dependence/counter dependence [6], the devaluation of maturity and inflation of courage [4], the fear of
psychological intimacy [2], the syndrome of «emotional cold» among girls [1], loneliness and other. Therefore
the concept of emotional maturity can be a key to create the best quality of life.

Problem analysis.

Based on our theoretical analysis of the most popular psychological concepts the following basic
models of individual emotional maturity were allocated: a) partial models (identification of emotional maturity
and emotional competence; emotional maturity versus emotional intelligence; emotional maturity as a feature
of a certain age, emotional maturity as a social norm); b) generative models (emotionally mature identity as a
«fully functioning persony», as a man who goes to self-actualization, as a genuine person, a child, as an adult,
as a person, which is included in the transpersonal structures).

The most thoroughly and comprehensively the problem of emotional maturity is presented in the works
among representatives of humanist paradigm, namely — client-centered approach [10]. Emotionally mature
person, according to Rogers is a man who is open for understanding of his own feelings and reasons that
caused them, and their contents; who trusts his feelings, accepts them; who is able to experience emotions of
different range, depth and intensity; who can express in words his own emotional experiences; who is capable
of empathy.

In our opinion (O.S.Kocharyan [5]) emotionally mature person is sensitive to his emotions and
understands them. The emotionally mature person is able to see the depth of his experience, he has the courage
to come into contact with his own emotions and keep those emotions and experiences that are authentic. Also,
emotionally mature person is able to move away from the usual strategies for infantile emotional response that
is a response to a traumatic situation, herewith the response becomes habitual and spontaneous and determined
situation. Emotionally mature human has «fluid» and not static emotions which are dynamic in nature. If the
fixation of emotions in one form or another happens it shows their absence in the expanded sense. It is the
evidence that the man faced a traumatic experience since childhood.

© Piven M. A., 2016
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Such characteristic of emotionally mature person was the theoretical model to introduce the concept
of «emotional maturity», which we define as a certain level of adult personality, characterized by openness
of emotional experience, awareness of his own feelings and accepting them, developed emotional sphere and
emotional self-control, the ability to show and express emotions and feelings adequately and according to
situation and experiences.

Based on model of emotionally mature person as a «fully functioning person» one stands five main
structural components of emotional maturity in personality: reflection of emotions, emotional self-regulation,
empathy, emotional expressiveness and accepting your own emotions.

According to this concept, it is considered necessary to study features and manifestation of psychological
defense mechanisms and stable emotional characteristics among test persons with different levels of emotional
maturity.

The aim was to analyze the patterns of emotional protection among persons with different levels of
emotional maturity.

For empirical study we used the following methods and techniques:

1.Testing method of individual emotional maturity TMIEM (O.S.Kocharyan, M.A.Piven);

2.Testing method of typologies in psychological defense, R. Plutchik (adaptation of L.I.Vasserman,
O.F.Yerysheva, E.B.Klubova, and others).

3.Scale of differential emotions by K. Izard.

We used procedure of dimension reduction for mathematical and statistical data —factor analysis
(method of principal components, rotation of Varimax raw) and reliability evaluation of differences (t-Student
criterion and U-criterion of Wilcoxon-Mann-Whitney for large samples).

The research sample was 197 people (114 women, 83 men) — students of humanitarian and technical
specialties in National Aerospace University named by N.E. Zhukovsky «HAI»,who have 4 and 5 year of
study and aged 20 to 23 years. To achieve this goal there were created two research sections by extreme
groups, using techniques TMIEM of this sample. So the first group consisted of 65 people with high emotional
maturity (33 men, 32 women), the second group consisted of 65 men with low emotional maturity (24 men,
41 women).

Research results.

We know that the idea of psychological defense is one of the fundamental concepts when describing
individual adaptation to difficult situations. It has great explanatory power tools in the study of coping and
adaptive personal reserves which allow optimal social and personal adaptation.

For clarity, the severity of psychological defense mechanisms in groups of test persons with high and
low levels of emotional maturity is presented as a graphic image (Fig. 1).

=—4—1group
2group

Fig.1. The intensity of the main psychological defense mechanisms among groups of people with
high (group 1) and low (group 2) severity level of emotional maturity.

Note: A —denial, B — displacement, C — regression, D — compensation, E — projection, F — substitution,
G — intellectualization, H — jet formation.

The figure shows that PDM indices dominate in a group of people with a low level of emotional
maturity, so they are characterized by a high degree of general Ego-intensity defense, which may indicate a
significant state of psycho-emotional stress and anxiety.

The most evident protective mechanism in the first group is compensation, defined as the person’s
ability to get rid of feelings about their own shortcomings by developing their strengths. This protective
mechanism is a conscious action in support of self-importance and self-worth. In psychoanalytic literature [7]
people who use mostly mature PDM and means of the emotion processing, defined as more emotionally and
personally mature.

The main psychological defense mechanism among the test persons of the second group is a regression
that is the protection of manipulative type. Regression is a return to the earliest infantile behavior strategies that
appear to demonstrate vulnerability and dependence to reduce anxiety [9]. Perhaps the expressive regression
only enhances emotional immaturity, as a small child is unable to control his emotional background, to
recognize and analyze his feelings, to enter the emotional world of another person; he just spontaneously
reacts to what happens.

U-criterion of Wilcoxon-Mann-Whitney helped to set significant difference between the groups in



28 BicHuk XapkiBChbKOro HalioHaJIbHOTO yHiBepcuTety iMeHi B.H. Kapazina

terms of severity among defense mechanisms. Test persons with low emotional maturity in contrast to the first group
people have the highest level of severity indicators such as psychological defense mechanisms: denial (U=952,5,
p<0,0001), displacement (U=1490, p<0,003), regression (U=801, p<0,0001), compensation (U=1619,5, p<0,02),
projection (U = 1333,5, p<0,0001), replacement (U=1138,5, p<0,0001) and jet formation (U=1440,5, p<0,002).

According to the psychoevolutionary theory of personality by R. Plutchik and structural theory of personality
by H.Kellerman, there is a specific network of relationships between emotions, defense mechanisms and personality
dispositions (hereditary predisposition to mental illness) [1]. In order to understand the interaction between structural
features and mechanisms of psychological defense and persistent emotional traits we have done factorization feature
of space data in lifestyle techniques [8] and the data in scale of differential emotions by K. Izard [3]. The resulting
four-factor matrix explains 69,6% variance (Table 1).

Table 1
Factor structure of the emotional and defensive patterns among people with different levels of emotional
maturity
Factor 1 Factor 2 Factor 3 Fact01_r 4
Indexes . «The release of Co «Interaction of
«Immaturity PDM» . «Projection» .
protection» protectiony
Interest 0,50
Joy 0,65 0,43
Surprise 0,64
Grief 0,69 -0,39
Anger 0,66
Disgust 0,63
Contempt 0,41 0,47
Fear 0,64
Shame 0,48 -0,50
Guilt 0,58
Denial 0,51
Extrusion 0,68 -0,40 0,64
Regression 0,68
Compensation
Projection 0,57 0,33
Substitution
Intellectualization -0,53
Jet formation -0,42
Factor value 29,60% 18,19% 13,58% 8,23%
Note: Table includes only meaningful load factor (from 0,40)

The first monopolar factor that explains 29,6% of variance is designated as «Immaturity PDM» and includes
the following indicators: grief (0,69), anger (0,66), disgust (0,63), contempt (0,41 ), fear (0,64), shame (0,48), guilt
(0,58), extrusion (0,68), regression (0,68) and projection (0,57). In this factor, combined are immature psychological
defense mechanisms, sthenia and asthenia negative emotions, and emotions aimed at criticism of one’s own ego. In
our view, it is evident that increasing negative emotional experiences activate protective defense mechanisms (which
do not allow the flow of conflict and traumatic information to the consciousness of the individual). It means that
such test persons inherent complexity to be faced with negative emotions and to experience their depth, so they may
unknowingly suppress them, demonstrate helplessness, dependency, child behavior and replace their unacceptable
internal desire for other people to reduce anxiety. At the same time, we can assume that the activation of these
protections does not fully ensure the avoidance of negative emotions.

The second factor with 18,19% value is bipolar and called «The release of protection». It combines the
following components as joy (0,65), surprise (0,64), extrusion (-0,40), intellectualization (-0,53). Combining these
components into a single factor indicates that control over impulses and emotions, which happens when thinking about
them instead of direct experience and suppressing of unacceptable for individual signals block the experiences of
positive emotions, which are activated spontaneously. The decrease in intensity of psychological defense mechanisms
involves the emergence of joy and wonder, and conversely the presence of these experiences eliminates the effect of
defense mechanisms.

Third bipolar factor that explains 13,58% variance is called «Projection». In this factor, we have the following
indicators: interest (0,50), joy (0,43), grief (-0,39), contempt (0,47), shame (-0,50) and projection (0,33). This factor
shows the interaction of positive and negative emotions and contains a projection. We can assume that positive
emotions constitute appropriate self-image for individual. Contempt, painted as a negative emotion, arises among test
persons with respect to a man who demonstrates in their opinion bad characters or behavior. Projection is a protection
from contempt when the individual has difficulty to admit his own feelings as for significant advantage over others.

The fourth bipolar factor with the value of 8.23% is called «Interaction of protection» includes the following
indicators: denial (0,51), extrusion (0,64) and jet formation (-0,42). When denial there appears disregard of painful
reality for human, the information that is countered to the individual is not accepted at all. Extrusion is aimed at
leveling the negative experiences by removing them from consciousness. Jet formation involves the transformation of
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unacceptable impulses in consciously acceptable appearance. We can assume that this factor grouped psychological
defense mechanisms by setting their polarity and complexity. Thus, denial and repression are polar mechanisms
of protection against the jet formation; it is noted in the opposite signs of factors. Thus, the person cannot use both
protective and defensive protection mechanisms.

Table 2
The difference in severity of selected factors among representatives in groups with high and low emotional
maturity
Level of
Average value | Average value L L
Factors t-criterion significance, p
(Group 1) (Group 2)
(df=128)
Factor «Immaturity PDM» -0,41 0,41 5,62 0,001
Factor «The release of protection» 0,37 -0,37 -4,54 0,001
Factor «Projectiony -0,13 0,13 1,42 0,183
Factor «Interaction of protection» -0,38 0,38 -4,79 0,001

Checking the authenticity of the differences in highlighted factors between research groups using Student
t-criterion showed that specific for test persons with high levels of emotional maturity is «Release from protection»
factor and for subjects with low levels of emotional maturity specific are factors of «Immaturity PDM» and «Interaction
of protection». Factor «projection» does not reach the significant level in differences and can be considered as part
of the emotional sphere, equally expressed in the structure of the emotional sphere among emotionally mature and
emotionally immature individuals.

Conclusion

L. The most significant protective mechanism among the representatives with the high level of
emotional maturity is compensation, defined as the person’s ability to get rid of feelings about his own shortcomings
by developing strengths. The main psychological defense mechanism among people from the second group is a
regression that is the protection of manipulative type.

2. People with low emotional maturity have advantage of such psychological defense mechanisms
as denial, repression, regression, compensation, projection, replacement and jet formation.

3.Emotionally protective space of personal maturity is represented by four factors: «Immaturity PDMy,
«Release of protectiony», «Projection», «Interaction of protection». These components reflect the peculiarities of the
emotional sphere among both emotionally mature and emotionally immature personality.

4.The specific component of emotional maturity phenomenon for people with high level of emotional maturity
is the «Release of protectiony, i.e. low intensity of psychological defense mechanisms involves the emergence of
positive emotions.

5.The specific component of emotional maturity phenomenon for subjects with low level of emotional
maturity is «Immaturity PDM» and «Interaction of protection». Factor «Immaturity PDM» highlights that the
increase in negative emotional experiences activates primitive defense mechanisms that cannot fully balance primitive
negative emotions. The factor «Interaction of protectiony reflects the tensions in sphere of protection and shows the
impossibility of simultaneous use of protective and defensive mechanisms of maintenance.

The prospect of further studies may be connected to the expansion of ideas about factors that crystallize and
support the functioning of individual emotional maturity for further creation of a system including psycho measures
to eliminate already existing violations of the studied phenomenon.
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The goal of this article was to explore collective memory of the Holocaust and its connections with the
national identity in the students youth of Ukraine. A theoretical analysis of the concepts of collective memory
and national identity and their characteristics was conducted. Writing essays as a methodology of collecting
empirical data was provided and sample peculiarities were described. Discourse analysis was chosen as a
methodology of empirical data analysis. It was proved that one can make some suggestions about national
identity on the basis of collective memory. Civil, ethnic and victimized types of identity which have regional
peculiarities were singled out.

Key words: collective memory, national identity, Holocaust, discourse analysis, regional peculiarities.

Mertoro 1aHO1 cTaTTi OYIT0 TOCIIHKCHHS KOJIEKTUBHOI TaM’ siTi mpo ['010kocT 1 11 3B’ 130K 3 HAIliOHATBHOIO
IICHTUYHICTIO YKpPaiHCBKOI CTYOCHTCHKOI Momofi. ByB mpoBeieHWil TEOpeTHYHUI aHaji3 KOHIEMIIil
KOJIEKTUBHO{ IaM’sITi 1 HAIlIOHAJFHOI IICHTUYHOCTI 1 MOJaHi iX XapaKTepUCTHKH. Byno oO6rpyHTOBaHO, 110 K
METO/1 30MPaHHs EMITIPUYHOTO MaTepialy MOXe OyTH BUKOPHCTAHE HAMMCAHHS €Ce; OyiIu MmoaHi 0COOIMBOCTI
BUOIpkH. B sikocTi aHaii3zy emmipuyHuX JaHuX OyB BUOpaHUil 1 onvcaHuii TUcKypc-aHaii3. byno noseneno,
110 MOJKHA 3pOOUTH JIesIKi BUCHOBKH IIOJI0 HAIIOHAJIBHOI 1IeHTHYHOCTI Ha 0a3i KOJIEKTHUBHOI TaM’sTi. bymu
BUJIIJICHI TPOMAaJTHCHKA, CTHIYHA ¥ 1ICHTUYHICTE JKEPTBH 1 iX perioHabHI 0COOIUBOCTI.

KirouoBi cinoBa: KOJEKTHBHA IaM’sTh, HAIllOHAJBbHA 1IEHTHYHICTH, [ONOKOCT, IHCKypc-aHai3,
perioHaIbHI 0COOTUBOCTI.

Llenplo naHHOM cTaThbd OBUIO MCCIECNOBAHHE KOJUIEKTUBHOM NaMATH O XOJIOKOCTE M €€ CBSTH C
HalMOHAIBHON MJCHTHYHOCTBIO CTYAEHUECKOH MOJIO/IC)KH YKpanHbl. bbul IpoBe/ieH TeopeTHUeCKUH aHaH3
KOHLISNIMH KOJJICKTHBHOM MaMATH M HAMOHAIBHOW MJCHTUYHOCTH M BBIICIICHBI UX XapaKTePUCTUKH. BbUI1O
000CHOBAHO, 4TO B Ka4eCTBE MeToIa cOOpa IMIHPUIECKOr0 MaTepHaa MOXKET ObITh HCIIOJIb30BaHO HAITMCAHHE
acce; OBUTM OMHMCAHBI 0COOCHHOCTH BBHIOOPKH. [T aHAMM3a SMIMPHIECKUX JaHHBIX OBIT BEIOpaH AUCKypC-
aHaIN3 M JAHO €ro ONMCaHue. BBUIo 10Ka3aHO, YTO MOXKHO CHENaTh HEKOTOPBIC BHIBOABI OTHOCHUTEIBHO
HaLIl/IOHaJ'H)HOI‘/II UJICHTUYHOCTHU HAa OCHOBC KOJIJIEKTUBHOM MaMsTH. bl BbIJCJICHBI I'paKAaHCKas, 9THUYECKasA
W WJCHTHYHOCTD J)KEPTBBI M MX pETHOHAJIbHAS CTICIIH(HUKA.

KitroueBble c10Ba: KOJUICKTHBHAS TaMsITh, HALMOHAIbHAS HACHTUYHOCTh, XOIOKOCT, AUCKYpPC-aHAIIU3,
peruoHanbHbBIE 0COOCHHOCTH.

In the turning points of existence and changing orientation toward the future every state faces a task
of constructing a new version of the history and people’s collective memory, because as G.Orwell noted
those who control the past also control the future. This new version is constructed in several directions. Well
known events are interpreted in another way and a new narrative about them is created. Events that were
less important before are emphasized. And finally, those events which were tabooed before, not kept in the
official memory and which the authorities tried to remove from unofficial memory begin to enter official
and collective memory. It is typical for post-totalitarian countries first of all. Thus a new grand narrative of
a national history is constructed. These “new” events, new interpretations, new narratives create and support
national identity since representations of the historical past are very important in this process.

Memory and identity (both individual and collective) interact tightly and constantly influence each
other. It should be mentioned that history determines their relations [4, p. 5]. Both memory and national
identity are not immutable but they are constantly constructed and reconstructed depending on political and
ideological goals, distribution of power, etc. [4].

The goal of this article is to explore collective memory of the Holocaust and its connections with the
national identity in the students youth of Ukraine.

It should be solved by the accomplishment of the following tasks:

1. To conduct a theoretical analysis of the concepts of collective memory and national identity and their
characteristics;

2. To provide a methodology of collecting empirical data and the sample peculiarities.

3. To discuss the results about collective memory of the Holocaust and its connections with national
identity.

4. To analyze regional features of national identity.

Concept of Collective Memory

A concept of collective memory was introduced by M.Halbwachs [5]. In his views collective memory is a
socially constructed phenomenon. It is constructed by various social groups and institutions, and there can be as

© Ivanova E. F., 2016
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many versions of the collective memory in the society as many groups it has. Certainly it is separate individuals
who remember and recollect but their memory and recollections are determined by a group context and collective
memory of a definite group is shared by its members. Thus, different social groups create their different versions
of collective memory. But even within the limits of one group collective memory about some event can vary and
differ. To analyze this phenomenon it is productive to use the notion of “distributed” collective memory introduced
by J.Wertsch [11, p.23-24]. According to him collective memory is not identical, it is distributed between the
members of the group. The simplest version of the distributed collective memory is the so called “homogeneous”
memory, mainly identical for each member of the group. In fact it can be met rather rarely. Wertsch named the
second version of the distributed collective memory as “complementary”. In this case different members of the
group remember different things and events but these memories are not contradictory, they can supplement each
other forming a general picture. The third version is characterized by Wertsch as “contested”. In contested memory
different members of the group remember different events as in complementary memory but their memories
contradict and oppose each other. Many historians and sociologists who write on collective memory and use other
terms describe frequently just this “contested” version of collective memory [1], [2], [3], [8], etc.

Collective memory has a number of characteristics: it inclines to create a simple and clear version of an
event (P. Novick), it is determined not only by a group that creates and shares it but also by the place and time
of its creation (P.Burke), it is able to constant development (P.Nora). The content of memory can be kept and
forgotten, unconsciously distorted, being manipulated and appropriated; memories can be latent for a long
time and then to “wake up” for life again. Memory is a phenomenon of the present and it is changed being
influenced by a current life. It agrees with M. Halbwachs idea that in many respects the past is a changeable
social concept adjusted for the needs of the present [5, p.25]. Being emotional, collective memory keeps only
those facts that “fit” it. It is subjected to transfer, defense, censorship and projection of all kinds. Being filled
with emotions collective memory can be a “burden” of the past. At the same time collective memory develops
narratives addressed to contemporaries using for it the language and the system of ideas of the present, not of
the past [9, p. 9].

M. Halbwachs considered that supporting a stability and wholeness of the group is a significant
characteristic of the collective memory. Developing this thought H. Rousso mentions that both individual
and collective memory support identity. He also underlines the fact that individual memory always enters
collective bounds of the family, school, working place or country. People do not remember by themselves;
they always remember in the context [9, p. 6]. Thus collective memory supports not only local group identity
but also ethnic, national or civil and other identities.

National Identity and its Connections with Collective memory.

Many scholars note many difficulties in defining a notion of national identity. It is used in various fields
of knowledge and each field puts its own somewhat different content in this notion without giving it accurate
definitions at the same time. The most general characteristics of this notion are the following.

National identity is a kind of a more general notion of social or collective identity. When an individual
learns essential elements of a group culture in a wide sense including norms, ideas, political views, etc.,
considers them own, identifies with them, has a feeling of belonging to a definite group or community it is
defined as a group or collective identity. As soon as any person belongs to various social groups it is possible
to speak about multiple collective identity.

As it was already mentioned identity is not static, it is a historical, constructed and reconstructed
phenomenon. Identity (national as well) is developed in a certain historical situation and can be changed in
definite circumstances. But forming a new identity is always connected with rewriting history, creating new
myths, new heroes, and a new version of the collective memory.

If a person identifies with and feels belonging to a definite nation, state, ethnic group it is defined as
national identity. National identity is constructed by a political community which seeks to get a sovereign status
or to defend it. National identity development is a process of describing one’s own group and differentiation
and separation it from “Others”. I share a viewpoint that national and ethnic identity are not equal. Members
of the same ethnic community may have different national identities: an ethnic Ukrainian with Canadian
national identity, for example. Whatever is an understanding of national identity and its content, almost all
scholars recognize that national identity is inseparably linked with collective memory; development, support,
and transformation of national identity is impossible without collective memory. Therefore national identity
cannot exist without support of collective (historical, national) memory.

Basing on the theoretical assumption about tight connections between collective memory and national
identity this study is focused on the collective memory of the Holocaust in Ukraine and its connection with
national identity.

Methodology of Collecting Empirical Data

A method of collecting empirical data which gave the information to conclude about collective memory
was writing essays about the Holocaust. With the help of this method one can obtain data of what respondents
know and remember about the Holocaust. Besides, the essays contain a wide range of issues connected with
genocide in general, with person’s right for life and other moral questions. Gillis notes “what is remembered
is defined by the assumed identity” [10, p. 3]. Thus, having analyzed what is remembered by people it is
possible to reconstruct their identity. Asking a direct question we can get a socially approved answer. When
a person writes about something his views, attitudes, identities, in many cases including national identity
become apparent.



32 BicHuk XapkiBChbKOro HalioHaJIbHOTO yHiBepcuTety iMeHi B.H. Kapazina

Sample and its Description

The sample was chosen with regard for generational, regional, educational and gender characteristics.
Analyzing memory of historical events it should be kept in mind that memory about them will change from
one generation to another. Person’s memory of the event in which he participated or witnessed differs from
his memory of the event about which he learnt from stories, books or other written or oral sources. New
generations create their memory of the Holocaust drawing information from different sources and getting as
a result a mixture which forms a collective memory of the Holocaust of a definite generation. Therefore it
makes a sense to speak about the collective memory of the Holocaust with reference to a definite generation,
historical, social, and cultural situation. Continuing J. Young’s idea it can be said that not only every country
constructs “own” memory of the Holocaust but also every region can have somewhat different memory of
it. Thus the sample was compiled from the students from Kharkiv, Poltava and L’viv. The sample of each
city, approximately equal, included university students of sciences, social sciences, and humanities (but not
historians) of all years. Their age varied from 16 to 23 years, females slightly exceeded males. Altogether 237
essays were analyzed: 89 from Kharkiv, 74 from Poltava, and 74 from L’viv. Empirical data were collected in
September — October 2006.

Methodology of Empirical Data Analysis

Collected essays were like small texts. One of interdisciplinary methods for qualitative text analysis
is discourse analysis. It is widely used not only in linguistics but in other humanities — philosophy, sociology,
anthropology, psychology, etc. to study different social phenomena such as youth subcultures, sexual
harassment, anti-Semitism, attitude to racism, etc. In discourse analysis attention is paid not only to what
people say but also to how they say it. Even when we speak “in our own words” these words are not just ours
but they are the words of our community. “We speak with the voices of our communities, and to the extent
that we have individual voices, we fashion them out of the social voices already available to us, appropriating
the words of others to speak of our own” [7, p.24-25]. The way individuals speak is determined by those ways
and means that they share with other members of their community. Discourse analysis may be considered as a
method for the analysis of these social voices.

Discourse analysis can be applied not only to oral but also to written texts. An approach most frequently
used for the analysis of the written texts is called critical discourse analysis [10], [12]. This approach unites
analytical means of structural linguistics and the so called critical theory that consider social phenomena to be
constructed by various social forces, and not be “essential” and “natural”. Thus R. Wodak mentions that every
discourse and every text are connected with others and they should be examined in connection with other
discourses [12, p. 11]. Discourse is a form of social activity which is defined by values, social norms and social
practices. Many conscious and unconscious motives are significant while creating texts, and this leads to the
appearance of articulated and hidden meanings, cognitive and emotional aspects of the discourse.

Thus, facing a task to recall and to write about the Holocaust respondents created their text using some
discourse which had to be reconstructed. Discourses reconstructed in this study show values and views of
respondents which were reflected in their narratives about the Holocaust.

Characteristics of the Collective Memory about the Holocaust

Respondents actualize facts about the Holocaust, events, considerations putting this content into a
wider framework and using one or another discourse. It is anti-racist (or anti-nationalist) discourse, historical
discourse, personification and transferal of responsibility discourse, comparative discourse, everyday life
discourse, anti-Semitic discourse, stating discourse, neutral discourse, interpretative discourse, emotional
discourse, regional discourse, religious and philosophic discourses. These discourses were described in details
in my article [6]. In general the content of the collective memory about the Holocaust is rather shallow, not
informative, based on the details, stereotypes, and myths of the everyday life and is personally distanced from
the respondents.

Connections of the Collective Memory about the Holocaust and National Identity

Essays written by the students showed not only specific features of their collective memory about the
Holocaust but also gave a possibility to make some conclusions and assumptions about their national identity.
The first which is striking in most essays is the absence of the localization of the Holocaust in the space. Two
thirds of respondents connect the Holocaust with Ukraine in no way; they did not mention any Ukrainian
realities. They did not connect the Holocaust either with Ukrainian history or its past. Thus, remembering the
Holocaust two thirds of respondents did not display their national identity in any way. So it can be assumed
that collective memory of the Holocaust is not connected with their national identity.

At the same time it is possible to say about manifested national identity in a third part of a sample
(31%). Let us focus on the analysis of this part. What can be said about their national identity? This group
appeared heterogeneous.

The first group, the most numerous, is the group which places the Holocaust in national Ukrainian
history, understands it as a fact of our history that took place in Ukraine with people who lived not only beside
but together with Ukrainians. National identity in this group is not equal to ethnic, as soon as it includes not
only Ukrainians but other people living in Ukraine. So in fact we can speak about civil identity in this case.

The second group is composed of the respondents with strongly marked ethnic identity and a large
distance from other people, Jews in particular. Students of this group consider that the Holocaust is an event
of Jewish history that it bears no relation to Ukrainians.

The tragic fate of the Jews made some students ponder over it and put other nations, Ukrainians in
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particular, in the place of the victims. These students belong to the third group. They have a strong idea about
Ukrainians as victims in history. A myth about Ukrainian people as victims and martyrs is a part of their
national identity. Students of this group often draw a parallel between Ukrainians and Jews according to the
level martyrdom. They are aware that the Ukrainians suffered not less than the Jews and they feel offended
in terms of recognition their sufferings. They mark that Golodomor was not less tragic historical event and
during World War II Ukrainians suffered innocently not less than Jews. It can be qualified as a manifestation
of the inferiority complex, desire to make equal themselves with other victimized people and to become sure
that Ukrainian people suffered not less than any other.

It is possible to single out a subgroup here which compares discrimination of the Jews in fascist
Germany and in the Soviet Union. Some respondents mention that both Germany and the Soviet Union strove
to get rid of the Jews. Other compare Germany’s attitude to Jews with Soviet Union’s attitude to Ukrainians.
But in both cases they express negative attitude to the Soviet Union and denial of Soviet identity.

At the same time whatever versions we are speaking about all they tend to keep positive and not
conflicting identity. It can be assumed that this reluctance to shake positive identity, desire to keep it consistent
and plain is one of the reasons of the poor collective memory of the Holocaust in the students.

Regional Characteristics of Collective Memory and National Identity

In general as it was expected both differences and similarities have been found in the results of
respondents from the three regions. In each city everyday life and interpretative versions of collective memory
are represented most frequently (Table 1).

Table 1
Regional distribution of the versions of collective memory

Versions of collective Kharkiv Poltava Lviv
memory

Interpretative 29,2% 33,8% 20,3%
Anti-racist 18,0% 23,0% 18,9%
Historic-comparative 13,5% 5,4% 16,2%
Everyday life 28,1% 23,0% 33,8%
Anti-Semitic 14,6% 14,9% 5,4%
Regional 1,1% 2,7% 10,8%

Students from these cities have all versions of the collective memory though the frequency of their
usage is different. The L’viv sample differs from the samples of Kharkiv and Poltava by rather frequent use
of the regional discourse and by remembering more facts and events relating to the Holocaust in Ukraine.
Students from Kharkiv and Poltava used anti-Semitic discourse rather often. At the same time almost three
times less L’viv students used it.

The expression of the national identity is the following. Most of all students who showed it are from
L’viv (37.8%), 24.3% - from Poltava, and 21.3% - from Kharkiv. Comparison of civil, ethnic identity, and
identity with Ukrainians as victims showed that in all three groups most students manifested civil identity
(Table 2).

Table 2
Regional distribution of the types of identity (%)
Type of identity Civil Ethnic Victimized Others
City
Kharkiv 31,6 21,1 - 47,3
Poltava 44,4 22,2 22,2 11,2
L'viv 32,1 25,0 21,4 21,5

Other types of identity were distributed in each city in a different way. In L’viv ethnic identity appeared
on the second place, identity with Ukrainians as victims — on the third place. More than other groups L’viv
students deny Soviet identity. In Poltava ethnic identity and identity with Ukrainians as victims are presented
equally. Somewhat different structure of identity is in Kharkiv sample. Here the second place after civil identity
is occupied by the attitude to the Jews as “Others” (26.3%). So they describe themselves not positively but by
negating those who are not “We”, thus throwing away a part of history from their collective memory. Fewer
students in comparison with the whole sample showed ethnic identity.

Conclusion

It should be mentioned first of all that these findings relates to the generation of the youth who were
born about thirty years ago. They cannot be distributed at least without special study to other generations
whose collective memory of the Holocaust has its own features that are characteristic for their generation.
Besides, highly probable that the data which could be obtained in small towns or villages, in the youth without
higher education would have been different as far as it is well-known that more educated population is not only
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more informed but also more tolerant including inter-ethnic relations.

In general the content of the students’ collective memory about the Holocaust is very poor, not much
informative and rather strange to them. It is rested on various cultural models and values such as human rights,
equality of people of different race and nations, absence of violence, everyday stereotypes and myths. It is
not homogeneous but present both complementary and contested versions. Everyday life and interpretative
versions of the collective memory are most frequently used. Wide use of the everyday life version agrees with
ideas that collective memory tends to simplify events, present them as simple and consistent.

Very few respondents remembered the Holocaust in a regional context (in a narrow and a wide sense,
applying to own region or Ukraine as a whole). It evidences about their attitude to the Holocaust as a foreign
event, that the Holocaust is not incorporated in Ukrainian history and national memory by these students. A
large number of the students expressed their anti-Semitic views and position (mainly in Poltava and Kharkiv).
Their views and attitude toward the Jews are rather intolerant and aggressive.

Some specific features have been disclosed in regional peculiarities of collective memory and national
identity. Regional memory and national identity is more evidently expressed in the students from L’viv.
Students from Poltava in general remind them. Kahrkiv students display their ethnic identity in an indirect
way, separating themselves from the Jews as “Others”.

Thus, students’ youth collective memory of the Holocaust acts a minor part in the support of their
positive national identity.

Taking into account an idea about inseparable connection of national identity and collective memory it
can be assumed that it is possible to make some suggestions about national identity on the basis of collective
memory. Several types of national identity have been singled out: ethnic identity, civil identity, identity with
Ukrainians as victims and martyrs, denial of Soviet identity. But it was possible to make conclusion about
respondents’ national identity only regarding about one third of the sample: two third of respondents while
remembering about the Holocaust did not display their national identity in any way. It gives a reason to suggest
that the memory about the Holocaust is not connected with their national identity and does not support it. At
the same time among the respondents who displayed their identity the largest amount revealed civil identity.
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FEATURES OF YOUNGER PUPILS’ IDEA OF RICH AND POOR PEOPLE
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The article deals with psychological characteristics of primary school children idea of a poor and rich
man. It is shown that at early school age children define the limits, signs of poverty and wealth, qualities of
poor and rich, the nature of their relationships with others, their social significance. Perceptions of poor and
rich images are related to both poor and rich fantasy characters, and with images of real people who are formed
in the process of interaction with parents, peers and others.

Key words: representation, younger students, poor people, rich people, fabulous characters.

Y crarTi AOCHIIKEHO TICHUXOJIOTIYHI OCOOIMBOCTI YSIBICHHS MOJIOMIIMX IIKOJSIPIB 1po OifHy Ta
Oarary snroauHy. [loka3aHo, 1[0 B MOJIOJIIOMY MIKUIBHOMY Billi IITH BH3HAYAIOTh MEXI, O3HAKU OITHOCTI
Ta OararcrTBa, SIKOCTI 0COOMCTOCTI OITHMX Ta Oararnx, XapakTep iXHiIX B3a€MOBIAHOCHH 3 OTOUYIOUMMH, IX
comiajgbHy 3HAUYIIICTh. YSBICHHS Mpo OiTHWX Ta OaraTux IOB’s3aHi K 3 oOpasamu OigHOTO Ta OaraToro
Ka3KOBOTO MIEPCOHAXY, TaK 1 3 00pa3aMu pealbHUX JIFONIeH, SKi (OPMYIOThCS Y TIpOIIeci B3aeMOIii 3 OaTbKaMH,
OHOJITKAMH Ta 1HITUMH JTIOIbMH.

Kiro4oBi ciioBa: ysiBIeHHs, MOJIOJIII IIKOJISIP, OifIHA JIFOMHA, Oarara JIoAnHA, Ka3KOB1 MEPCOHaKI.

B crarbe mccrenoBaHbl MCUXOJIOTHYECKHE OCOOCHHOCTH MPEICTABICHUH MIIQIIINX IIKOJIBHUKOB O
OemHOM M Gorarom denoBeke. [1okazaHo, 4TO B MIIaJIIEM IIKOJIBHOM BO3PACTE JCTH ONPEACISAIOT IPaHHULIBI,
MIpU3HAKH OCTHOCTH U OOraTcTBa, KauecTBa TMYHOCTH OSTHBIX U OOTATHIX, XapaKTep MX B3AUMOOTHOIICHHH C
OKPY’KaIOIINMH, HX COLUAIBbHYIO 3HAYNMOCTS. [IpencraBnenne o OeTHBIX 1 OOraThIX CBSA3aHBI KaK ¢ 00pazaMu
6eqHOr0 M OOraToro CKa304HOTO MEPCOHaXa, Tak U ¢ oOpasamMM pealbHBIX JIoAeH, (OPMUPYIOIIUXCA B
IIpoLecce B3aUMOACUCTBUSL C POAUTEIISIMU, CBEPCTHUKAMU U IPYTMMMU JIFOIABMH.

KiroueBble ciioBa: IpeacTaBICHUS, MJIaIINE IIKOJbHUKH, OCIHBIN YeOBEK, OOTaThlii YeJoBeK,
CKa304YHBIC MIEPCOHAXKH.

Among phenomena of economic consciousness a special place is taken by an idea of rich and poor
people, wealth and poverty. It was in the early school years, when children begin to form a picture of the poor
and the rich man, about poverty and wealth, to identify himself with a poor or rich man. This leads to their
further development in economic and social terms, and as a result of emerging economic culture of an indi-
vidual and society as a whole. Therefore, the study of representations of rich and poor people is important in
the early school years.

In psychology, there are discussed various aspects of an idea of the poor and the rich man [1-12]. For
example, authors such as A. L. Zhuravlev, T. V. Drobysheva studied the idea of the poor and the rich man in the
course of personality formation, influence of a child’s economic consciousness and others [4-5]. T. V. Droby-
sheva also studied the value orientations and socio-economic understanding of primary school children of
a poor and rich fairy-tale characters [3]. A. B. Fenko studied features of economic socialization in children
and found that children of primary school age gain experience of economic relations in artificially created
conditions [8]. E. V. Shchedrina studied the economic notion of primary school children and found that the
most important factors of economic socialization is education, family education and personal experience, and
also for a man to understand the economic process well he must necessarily learn the role and the nature of
money [11]. V. A. Haschenko and E. S. Shibanova studied the picture of poverty and wealth in different socio-
economic conditions of life and found that the economic identity is the result of social categorization system
of ideas about the economic category of “rich - poor people.” [9]. S. G. Ianovska studied the importance of
parental instruction in shaping monetary child>s behaviour and determining its level of material security [12].
But the problem of psychological ideas about a rich and poor man in primary school children isn’t enough
highlighted and needs further study.

In this context, the aim of our research is to determine psychological characteristics of younger pupils’
ideas of a poor and a rich man.

There were used the following methods and techniques: the conversation method for determining the
representation of a poor and a rich man in fairy tales and reality in primary school children; nonverbal seman-
tic method differential (of Bentler and Lavoyye) to determine the characteristics of a rich and poor man ideas;
methodology of self-assessment determining (Dembo-Rubinstein) to define the self-esteem of young pupils,
with the added by us the scale of subjective self-assessment of poverty / wealth; projective drawing “The Ideas
of a Poor and a Rich Man” to determine the characteristics of a rich and a poor man image; methods of math-
ematical statistics (primary mathematical analysis, factors Spirman, Dzhonkhiyera-Terpstra).

The sample was made of 60 pupils aged 7 to 8 years, enrolled in Kharkov schools.

If we consider the economic development of the childys views, we can say that from about 3 years old,
a child is indirectly involved in the economic relations of society, perceiving and appreciating other people
as economic actors, but later, a child, in addition to the basic characteristics about himself, including into the
description such indicator as “poor / rich.” Some authors say that it happens when a child appeared to have
pocket money before it becomes a problem of limited or unlimited opportunities and needs that is when he
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has the first experience of handling money. However, this idea of a child himself bears the mark and how he
perceives and understands the resentment of a rich and poor, from which they are composed, as shown in rela-
tion to a poor and rich, poverty and wealth in general, etc. [7]

The study of T. V. Drobysheva found that a result of children economic socialization, social identity
formation characteristics can be considered, based on the concept of himself as a subject of economic rela-
tions. Children notion of poor and rich people is based on the accepted data evaluation categories in society,
but of himself as a poor or rich person is determined by identifying with his socio-economic group. [3]

Aleksyeyenkova E. G. noted that the idea of a rich and poor real people is beginning to appear at early
age, along with a system of ideas about themselves. For the first time children are describing the images of
poverty and wealth while listening to stories, communicating with parents. Images of a rich king or poor
fisherman, etc. are underlying concepts of children’s’ understanding of inequality, poverty and wealth, a poor
and rich man and are different from those of real poor and rich people that have generalized and culturally
conditioned nature. While in parent’s representations of a real poor and rich man, passed to a child, reflect the
experience of interaction and identity of parents themselves [1].

A. L. Zhuravlev concludes that an idea of a poor and rich man as a component of economic conscious-
ness appears as a child is in the process of economic socialization, through communication with parents,
siblings; in the process of stories reading, watching children>s movies and cartoons, and advertising; in the
comparison himself with peers on material grounds, and are peripheral in the system of ideas about economic
prosperity and inequality, poverty and wealth as a social and economic phenomena. [5]

A. V. Mudrik, said that “the impact of social structure in the process of future generations socialization
is one of the tendencies there is installations reconstruction on property and social inequality” [6].

H. Dittmar identifies the following age stages in the development of ideas about a poor and rich man:

- Peripheral stage, aged 6-11 years old, when pupils rely on external attributes (appearance, presence or
absence of material goods and behaviour of these people);

- Psychological stage, aged 11-14-years old, adolescents rely on the quality of individual psychologi-
cal, social inequality explaining differences in work, education, effort and intelligence;

- Systematic stage, about 17 years old, students use sociocentric principle in explaining economic
inequality.

In fact, the author follows the correlation between cognitive maturation of a child and the transition
from the stage of external causal attribution to the stage of ideas development [2]. Based on the theory of social
identity and dominant ideas, H. Dittmar concludes that a child “forms its understanding of the other, based on
their financial situation according to dominant ideas in society. Actually financial situation turns out to be an
irrelevant factor [2].

Thus, the images of the poor and the rich are formed in the process of economic socialization and fixed
in economic perceptions, thinking, behaviour, etc. The idea of a poor and rich man as a component of eco-
nomic consciousness arise in childhood, through communication with parents, peers, the process of reading
stories, watching childrens films, etc.

In the beginning of the research with all pupils there was conducted an interview to determine the
ideas of a poor and rich man in fairy tales and reality. To the question “What stories do you know, which de-
scribed the wealth?”” The children called such tales as “Ivan Tsarevich”, “Goldfish”, “Flying Ship”, “A Wise
Girl,” “Puss in Boots”, “Golden Antelope®, 12 Months “etc. To the question “What tale do you know, which
describes poverty?” Children called somewhat different tale: “Grandfather Daughter and Babin Daughter,”
“Ivan the Fool”, “Morozko”, “Horse-skipjack”, “Ohnyvo”, “Porridge with an Ax” and others. Thus, the chil-
dren response of demonstrates stories the distribution by the criterion of poverty / wealth in representations of
the subjects. However, in these tales there are both poor and rich characters, but the children divided tale on
criterion for poverty / wealth.

To the third question “Which of the stories you like best? Why? “Children called such tales as ”Gold-
fish*, ”Flying Ship*, ”Puss in Boots “, "Horse-skipjack®, “Golden Antelope”. Choice of children was due to
the fact that these tales easily performed desires, evil people get what they discover and the poor become rich,
etc. The answers are presented in Table 1.

Table 1
The frequency younger pupils’ on responses the choice of tales about poverty and wealth
Tales of riches Incidence rate | Tales of poverty Incidence rate
Prince Ivan 30 Grandfather daughter 24
Goldfish 18 Ivan the Fool 20
Flying Ship 16 Morozko 14
Puss in Boots 12 Horse-skipjack 14
A Wise Girl 12 Ohnyvo 8
Golden Antelope 8 Porridge with an Ax 6
12 Months 4 Poor Ivan and Priest’s Wife 2
Three tolstyaka 6 Wise Ivanko 2
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Poor and rich 6 On Right and Wrong 2
As Fox made a man rich 2 Rich Brother and Poor Brother 2
About Mark Rich 2

Thus the frequency distribution of responses for stories about poverty and wealth differentiation has
defined these concepts. Children distinguish tales of poverty from tales of wealth: fairy tale “Ivan Tsarevich”
and “Goldfish” are a stories that largely are the tales of wealth and tales “Grandfather Daughter,” “Ivan the
Fool” are in the perception of children tales about poverty. The greatest advantage is given by children to tales
of wealth (52.38%).

In response to the question “What are the heroes of poverty? What happens to them?* Children called
such heroes, as grandparents, poor boy John, the youngest third brother Ivanko, daughter (Grandfather’s) Ma-
sha, an orphan-boy and others. These characters get into a variety of complex situations, but they do best in
order to solve them, to overcome the difficulties that arise in their way, they carry out their dream and become
rich and prosperous. In response to the question “What are the heroes of wealth? What happens to them?
The children called heroes are such as: Princess Zabava, Prince Ivan, Rich Queen, Greedy Sultan and others.
These characters are rich from birth, they are greedy or hard-working, willing to get a lot of money and doing
for this everything possible: overcome the difficulties that arise in their way, use for their aims weaker people,
cheat, etc.

So images of poor and rich fairy-tale characters in representations of children with differences and at
the same time in some meaningful characteristics are similar. So, both poor and rich fairy-tale characters work
hard to be wealthy and independent, but heroes of fairy tales, who are associated with wealth, have such traits
as cunning and hypocrisy with the help of which acquire wealth.

In the response to the question “What words, phrases do you associate with your poverty?” The chil-
dren pointed to external appearances and material attributes: dirty clothes, bad food, garbage, lack of housing
and money, in addition, they pointed to loneliness, lack of friends, family and others. In response to the ques-
tion “What words, phrases do you associate with wealth?” Children also pointed to external appearance and
material attributes: gold, expensive clothes, a car, a big house, expensive jewellery, a lot of money, etc., in
addition, they talked about family and friends whom a real rich man (Table 2) has.

The frequency responses of younger schoolchildren to determine the real feble2
poverty and wealth
Synonyms to poverty Incidence rate | Synonyms to wealth Incidence rate
No money 36 A lot of money 41
Dirty clothes 27 Gold 22
Poor food 22 Expensive clothes 20
Trash 16 Machine 18
Homeless 15 Big house 18
Lack of Friends 2 Precious Jewellery 13
Lack of family 2 Many friends 3
Family 1

The mvestigated younger pupils differentiate poor and rich people: they determine external character-
istics of poverty and wealth, can have arguments, which confirm their statements.
The method of semantic differential was the notion of a poor and rich man. The data presented in Table 3.

Table 3
Average data on the semantic method of Bentler and Lavoyye differential
Criteria Rich man Poor man
Evaluation | Activity | Strength | Ordering | Evaluation | Activity | Strength | Ordering
Averages 2,4 2,8 3,1 2,7 2,4 2,4 2,1 2,7
Boys 2,6 2,9 3.3 2,9 2,6 2,2 1,9 2,9
Girls 2,1 2,8 2,9 2,5 2,1 2,8 2,9 2,5

All the studied parameters are at average or above average. On the factor “evaluation™ concept of a
poor and rich man was assessed equally. A rich man in representations of younger pupils is a stronger and
active (performance factors for the “power” and “activity” of a rich man are higher than the notion of a poor
man). Boys compared with girls appreciate a rich man above all factors. Girls are equally assessing both poor
and rich man. Both boys and girls evaluate a rich man as a more active, strong and well-organized. Boys find a
poor person to be more orderly than girls. Girls believe poor people to be more active and stronger than boys.

There was analyzed self-esteem of younger students who evaluated a poor and rich man. The entire
studied have the average level of self-esteem, mental development - adequate by average; character - more or
less good; on happiness factor, children identify themselves rather as happy people; additional factor for poor-
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rich children are more likely referring to people of average wealth (Table 4).

Table 4
Average rate due to the method of self-esteem determination on Dembo-Rubinstein
Criteria Mental Development Character Happiness Poor-Rich
Averages 4,6 3,3 34 5
Boys 4,5 2,7 3,5 5,1
Girls 4,6 3,8 33 4.9

As the result of the analysis of a poor and rich man pictures it was identified the following. Most chil-
dren put a poor man picture at the bottom and to the left that says that children in representations of a poor
person show him as uncertain and suppressed. There is no house in the picture that indicates that a poor man
has no support, warmth, etc. Pictures are made in most children with thin lines that may indicate the presence
of adequate image of a poor man. Most children present shading that can speak of insecurity, anxiety that
characterizes a poor man.

Pictures of a rich man are in the centre, demonstrating that children imagination of a rich man is that
he has an adequate self-esteem and self-confidence. Also, in most children (72%) pictures there is no home
and there is only one person drawn, that speaks of a rich man as a one having no support, warmth, love, and
for him external characteristics are important. Pictures of all children are made in average lines that indicate
adequate understanding of a rich man. Figures of 54% of the studied children present shading that can speak
of insecurity, anxiety. 82% of studied children the well draws their pictures, which may indicate that the topic
is important for them. So analysis of rich and poor man pictures showed differentiation of these images in
younger pupils’ imagination.

As the results of correlation analysis it was established the following relationships between the studied
parameters. Factor “Assessment” of a poor man has a direct link with a picture of poor people (r = 0,604; p =
0.01), the higher is a picture in the paper, the more self-esteem and social importance are attributed to a real
poor man by studied children. Factor “Ordering” of a poor man has a direct connection with the presence of
an element of a house in a pictures (r = 0,567; p = 0.05), the more control is attributed to a real poor people;
the higher is feeling of safety and security. Factor “Power” is a rich man has feedback from the presence of
shading in drawings (r = 0,492; p = 0.05), the ability to create their own destiny, to control life events related
to the lack of anxiety and fear.

On the results of comparative analysis there were identified significant differences in the perception
of a poor and rich man in the factor of “Power”. A rich man, according to the studied children is strong, con-
fident, able to control the events of their lives compared to a poor man. There were also identified significant
differences in the evaluation of boys and girls of a rich man factor “Power”. The girls compared to the boys
credited a rich man with more power and confidence. Comparative analysis data once more approved the view
that younger students distinguish images of a poor and rich man.

As the result, we can formulate the following conclusions.

Images of poor and rich people are formed in the process of economic socialization. Perceptions of
poor and rich people appear in childhood, through acquaintance with the cultural heritage of the society, com-
munication with parents, peers, etc. In the process of information transmission about poor and rich people
there is formed attitude to these categories.

At the primary school age children define limits, signs of poverty and wealth, qualities of a poor and
rich personality, nature of their relationships with others, their social significance, etc. Perceptions of poor and
rich images related to both poor and rich fairy-tale characters, and with images of real people who are formed
in the process of interaction with parents, peers and others. In the characteristics of fairy-tale characters there
appear elements of knowledge about real people, and vice versa, the idea of real rich fragments includes fabu-
lous characteristics.

Comparative analysis of primary school children idea of a poor and rich man identified ambivalence
of these images, and the idea of a rich man is more controversial than the image of a poor man. There was
determined a meaningful unity and difference trend between poor and rich images, representations of children
fabulous images of a poor and rich are closer than real similar images. The notion of children of a poor person
in greater degree than of a rich one is due to influence of public perceptions that are fixed in fairy-tales and
movies. Poor and rich people are distinguished in appearance and material attributes that surround it. A rich
man compared to poor has more opportunities to change himself and the world, are emotionally stable, ac-
tive and provides a sense of security to a child. Poor people are more hesitant, less active than rich, have less
power, strength, self-control, emotions, business and others.
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The article of I. Lukashenko, O. Lutsenko “Psychological aspects of learning in the virtual environment”
is aimed to analyze psychological aspects of people learning and functioning in the virtual environment. There
were analyzed a number of researches which highlight such psychological aspects of people’s functioning
in the virtual environment as motivational, cognitive, age-related, pedagogical, social, clinical, gender,
psychophysiological and other ones. There are several advantages of Internet-learning in compare with
traditional one — decrease of pedagogical authoritarianism, increase of learners independence, their higher
responsibility for their learning, expanding the boundaries of learning, time economy etc. At the same time
the Internet is characterized by specifics, which may make potential threats to the successful learning in it.
These include addictions forming, identity violations, problems with the information defense, deterioration
of communication quality, the development of deviations and specific psychopathology. Interaction with
psychologists is desired during the development of distance learning courses to improve their efficiency and
for its implementation at the time of appearing above mentioned problems.

Key words: distance learning, virtual environment, cyberpsychology

Crarps U.H. Jlykamenxo, E.JI. Jlynenko «IIcuxoiornueckue aceKThl 00y4eHHs B BUPTYAIBHOM CPeme»
HalleJIeHa Ha aHaJIU3 TICUXOJIOTHYECKHUX aCTIeKTOB 00yUueHUs M PyHKIIMOHUPOBAHUS YeJIOBEKa B BUPTYaTbHON
cpene. IIpoananu3upoBaH psJl UCCIEAOBaHUHN, B KOTOPHIX OCBEIIAIOTCS TaKUE MCHUXOJIOTHMYECKHUE ACTIEKTHI
(DYHKIIMOHUPOBAHMsI YEJIOBEKA B BHUPTYallbHOW Cpelle KaK MOTHUBAI[MOHHBIN, KOTHHUTHUBHBINA, BO3PAaCTHOM,
MEIarOTUYCCKH, COLUANBHBIA, KIMHUYCCKHHA, TeHACPHBIN, mcuxodmsuonorndyeckuid u T.. OOydeHue
B cperne VHTEepHET XapaKTepU3yeTCsl PSIOM MPEHMYIIECTB M0 CPABHCHHUIO C TPAIWIMOHHBIM — CHIDKCHUC
ABTOPUTAPHOCTH TIPETIoIaBaTeNeH, MOBHIIICHIE CAMOCTOSTEIFHOCTH YyUaIINXCsl, IX OTBETCTBEHHOCTH 34 CBOE
oOyueHue, paclupeHre rpanull 00ydeHus, SKOHOMUS BpeMeHH U 1p. B To ke Bpemsi UHTepHET-TIPOCTPaHCTBO
XapaKTePHU3yeTCs CICUPUKO, KOTOPas MOKET COCTABUTH IIOTCHIIHAJILHBIC YTPO3bI JIS1 yCIICIITHOCTH 00y UCHHSI
B HeM — ()OPMHPOBAHUC 3aBUCHMOCTCH, HAPYIICHHE HICHTUYHOCTH, MPOOJIEMBI C 3alUTOl HH(OpMAIINH,
YXYIIICHUE KadecTBa OOIICHNUS, Pa3BUTHE ICBUAINN U CTIEIU(UICCKON IICUXOTIATOIOTHH. B3anmozeiicTBre ¢
TICHXOJIOTaMH JKeJIaTeNIbHO KaK Ha 3Tare pa3paboTKu KypCOB JUCTAHIIHOHHOTO OOYICHUS B LIENISIX MOBEBIIIICHHS
uX dPEKTUBHOCTH, TaK U B XOZAE €0 Pean3aliy P BOSHUKHOBEHUH BBIIICYTIOMSIHYTHIX TPOOIEM.

KiroueBsbie ciioBa: AUCTaHIIMOHHOE 00yUYeHHNE, BUPTYyaIbHASI Cpesia, KHOePIICUXOIOTHS

Crarts [.M. Jlykamenko Tta O.JL.JIynenko «[Icuxosoriyni acrnekTH HaBYaHHS Y BIPTyaJbHOMY
CCpENIOBHUIII» HAIlICHa Ha aHaJli3 IICHXOJOTIYHMX AacleKTiB HaBYaHHS Ta (DYHKI[IOHYBaHHS JIONUHH Yy
BipTyalpHOMY cepenoButii. [IpoananizoBaHO HU3KY JOCTIKECHB, B IKAX BHCBITIIOIOTHCS TaKi MCHXOIOTIYHI
acTeKTH (pyHKIIOHYBaHHS JIOAWHHU y BipTyaTbHOMY CEPEIOBHIII, K MOTHBALIHIHA, KOTHITUBHUHN, BIKOBHH,
MeIaroriYHui, COMiaMbHUM, KIIHIYHUN, TeHACPHUH, ncuxodisionoriuauii Tomo. HaBuanHs y cepenoBuHIIi
[HTepHeT XapaKkTepu3yeThCsi HU3KOIO IepeBar y MOPIBHSAHHI 3 TPAAWIIMHUM — 3HMKEHHS aBTOPUTApHOCTI
BUKJIAJIauiB, MIJBUIICHHS CAMOCTIHHOCTI Y4YHIB Ta CTYAEHTIB, 1X BIIMOBIZaJBHOCTI 3a BIaCHC HaBYaHHS,
PO3IIMPEHHsT MEX HaBYaHHS, CKOHOMIS dacy Tomo. BoaHowdac IHTepHET-poCTip XapaKTeph3yeThCs
cnennikoro, siIKa MOYKE CKJIACTH IMOTEHIIIIHI 3arpo3| ISl YCIIIIHOCTI HABYAHHS B HHOMY — (HOpMYBaHHS
3aJI)KHOCTEH, TOpPYIIEHHS IMeHTUYHOCTi, mpobmeMu i3 3axucToM iH(opMmarmii, MOTIpIIeHHS SKOCTI
CIIJIKYBaHHsI, PO3BHUTOK JIeBialliil Ta crierudivnoi ncuxonaronorii. B3aemonis 3 ncuxonoramu OakaHa sik Ha
erari po3poOKU KypCiB JAUCTAHIIMHOTO HABYAHHS 3 METO IMIJBHUIICHHS 1X ¢(EKTHBHOCTI, TaK i MPOTAIOM
Horo peaizarii Imiji Yac BAHUKHCHHS BUIIIE3TaIaHuX Mpo0ieM.

KirowoBi ciioBa: AucTaHIiiiHe HABYaHHS, BipTyaJlbHE CEpeIOBHUINE, KiOEPIICHXOJIOT 1S

Actuality of the problem of the psychological aspects of learning in a virtual environment is dictated by
the need to develop the skills of independent learning and creative approach in teaching, formation of critical
thinking, a new culture, active self-development in distance learning.

Virtual educational space of the subject reflects interrelationship of all areas of personality: the
intellectual, emotional, value-semantic, behavioral, and others.

Psychological aspects of distance learning and information technologies were studied by L.N. Babanin,
N.A.Bagdasarova,.V.Bogdanov, I.N.Vasileva, A.E. Voiskounsky, E.M. Osipova, N.N. Petrova, O.V. Smyslova,
E.V. Chmyhova, 2003, S.A. Matalyga, 2015, who have accented of importance of psychological factors for
successful solution of such problems [2, 3, 5-9]. Review of psychological studies of human activity on the
Internet is represented by Voiskounsky A.E. [6].

The psychological consequences of informatization and Internet impact on the person examined Yu.D.
Babayeva, A.E. Voiskounsky, O.V. Smyslova [3, 5].

The works of MLI. Starov, M.S. Chvanova, M.V. Vislobokova, 1999, O.K. Tikhomirov, Yu.D. Babayeva,
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A.E. Voiskounsky, O. Arestova, 1999, are devoted to psycho-pedagogical problems of communication in
distance education [3, 5].

The study of N.V. Chudova and Yu.M. Kuznetsova, 2007, is devoted to the psychology of “Internet
dwellers” [10]. Cognitive and personality characteristics of full-time students and distance learners were
compared by N.A. Bagdasarova and Yu.V. Balashova, 2011 [2, 3]. Comparative analysis of personality and
motivational characteristics of full-time students and distance learners was held by Uddin M.D., 2014 [13].
Features of personality-centered learning through distance technologies in professional education studied by
V.V. Kravtsov, 2010 [9].

Psycho-pedagogical means to overcome the cognitive barriers of distance learning studied by N.V.
Mapahovskaya, 2003 [11]. Psychological characteristics of people who are prone to Internet addiction and
Internet addiction behavior of teenagers studied by A.S. Iskandirova, A.V. Minakov. V.L. Malygin, 2010 [13].

The phenomenon of computer anxiety is described among the factors influencing the decline in the
efficiency of the computer technology use and the Internet use by I.A. Vasilyeva, E.I. Pashcenco, N.N. Petrova,
2004, E.M. Osipov, 2004, Doronina O.V., Heinssen R. K., Glass C. R., Knight L. A., 1987 [3]. The emotional
factor of teaching material perception in distance education explores by A.V. Isaev, 2008 [8].

The psychosemantic study of hackers’ motivation was carried out by Voiskounsky A.E., V.F. Petrenko,
0.V. Smyslova [5].

A.V. Beliaeva, .M. Verenikina, B.K. Uzihanova, 2000, studied psychological characteristics of the
children inclusion in the telecommunications environment [5]. A.S. Minzov posed the problem of learner
identification during control testing [1].

At present, there are almost no studies which comprehensively reveal the psychological conditions
of the organization of distance learning and person functioning in the Internet environment. The concept
of computer telecommunication educational environment has not yet received enough consideration from
psychological point of view. It is unclear what kind of professions can be trained in the telecommunications
educational environment and for which - it is impossible, or perhaps in part. Issues of distance education have
not proper psychological rationale to date.

The purpose of research is to analyze the psychological aspects of learning and functioning people in
a virtual environment.

The effectiveness of the learning process with the use of computer technology is possible only in if it
was created the proper conditions for this. One of these conditions is the psychological support of students,
which aims to create a favorable psychological climate at distance learning and help students to develop an
individual style, based on the effective knowledge assimilation in virtual learning. The main difficulties for
teachers are the lack of opportunity to directly observe the students reaction to presenting educational material,
misunderstanding after written feedback between students and teachers. Full eye contact is disturbing (during
Skype-lectures) or disappears (during correspondence and placing materials on the web), which ensure the
coordination of attention resources [4], and quality control of the perception information and skills developing.

There are the following tasks of psychological support for distance learning: the study of the environment
(and communicative environment as a set of individual characteristics of the participants), the study of
personal characteristics, level of mental properties, the characteristics of interpersonal relations of participants
of distance learning; transmission to distance learning participants relevant information on psychological
issues; creating the most favorable conditions for the development of the necessary personal qualities of the
students and the teachers during the learning process and their full adaptation to training conditions; providing
individually-differentiated approach to teaching, based on the psychological characteristics of the students to
overcome the often dominant authoritarian style in teaching.

Among the existing approaches it can identified the main directions of psychological studies of human
learning in the virtual space: 1) the study of the psychological conditions for successful learning (psychological
characteristics, properties required for distance learning); 2) creation of a psychological model of «effective
learner” on the base of a study of psychological characteristics of students who have successfully trained in
this system; identification of his/her integrative personality characteristics (indicators of mental development,
especially the modality of perception, professionally important characteristics, properties of temperament and
personal qualities to ensure the successful distance learning); 3) design of distant psychological diagnostics
methods; creation the batteries of diagnostics instruments; 4) rationale the methodological tools and forms
of training in terms of the psychological characteristics of the interaction structure “the system of distance
education and the learner”; 5) psychological analysis of the methodological tools of learning in distance
learning system for their psychological adequacy of goals and objectives that would lead to the need to develop
new distance learning tools; 6) design of methods and practical psychological tools to solve the problem of
students identification at a control assessment in the Internet.

It seems promising these topics and areas of psychological research related to learning in a virtual
environment: psychological specifics of the game, cognitive and communicative activity, mediated by the
Internet (for example, the loss of information and misunderstandings, reduced motivation to communicate
with feedback delay etc.); reasons for the attractiveness of computer work and Internet use for children and
adolescents; psychological mechanisms of quick viewing of hypertext structures, the so-called browsing;
dynamics of psychological states during the stay in the virtual reality; reasons of many attempts to change the
identity of Internet users and create multiple “network identity” [5, 6].

In the second half of the 1990s. in fact, it was appeared a new branch of psychology - “cyberpsychology”.
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It synthesizes all areas and approaches of psychology to the study of human functioning in a virtual environment.
So, for the developmental psychology becomes important to study the online / role-playing game, new
types of giftedness (e.g., in the application of computer technology and the Internet), age-specific application
of the Internet and electronic devices, part of computer programs in the formation of “zone of proximal
development”: namely, participation its “instead of” the adult in the child’s mental development.

For general psychology, particularly for the psychology of motivation, it can be referred the study of
people’s desire to participate in the Wikipedia articles writing, study the formation and modification of “world
representation” and “self-concept”, “reality-to-reality transition” under the influence of stay in the virtual
space, and to psychology of scientific activity it can be referred the study of the ways how the Internet has
changed the specificity of research and scientific communication [14].

In clinical psychologyit is arose the problems of Internet addiction, changes in the perception of time
spent in the network, the mystification of consciousness for some gamers, maladjustment in the form of
autization and “escape from reality” in the virtual world; animism (animation of the computer and information
systems), anxiety in the application of computers and the Internet in some people; organization of distant
psychodiagnostics, psychotherapy and counseling; incitement to suicide and, on the contrary, prevention of
suicidal ideations via Internet [14], study and correction of deviations related to cyberbullying among its
perpetrators and victims; description of new forms of mental disorders caused by fantasies about network
technologies and trying to implement them [5, 6, 12].

For the cognitive psychology the topics of particular importance are psychological characteristics of
WWW information units perception, the specific of attention distribution, operating the “external” memory,
problems of understanding in the conditions of rapid information browsing, etc. [4, 5, 6].; the role of the
imagination at the involvement in different forms of network activity.

Social psychologists are interested in the processes of Internet mediated communication and group
activities on the type of socio-psychological training, especially the appearance and functioning of new social
groups - gamblers, gamers, chatters, bloggers, including persons belonging to the so-called “shadow Internet”
(computer trolls, pranksters, spammers, hackers, “digital pirates” and others). It is useful to identify the features
of social networks of virtual associations, nomination of “leaders” and “outsiders”, processes of altruism and
aggression; to study how behaviors, values, style of communication, prevailing affective background and
virtual organizational structures transfer to the ordinary reality, etc.

Educational psychology faces the task of group and individual distance learning, development and
implementation of training programs, game models for training of psychological qualities, a special kind of
children and adolescents giftedness - talent in the field of information technologies; assessment the possibility
of knowledge and skills transfer from virtual environment (for example, obtained in games) to real life. The
psychological mechanisms of information influence on the psyche (the analogy, assimilation, reversion,
ekzutsiya) described by Yu.D. Babayeva and A.E. Voiskounsky [5, 6]. can provide ambivalent and uncertain
effect on the results of distance learning.

Organizational psychology and occupational psychology mainly interested in the study of new forms
of employment and organizational behavior in the Internet environment, the transformation of professions,
the introduction of communicative and organizational principles of online games in the work of professional
industrial, commercial and research teams [5, 6].

It can be studied characteristics of visual, auditory, tactile perception and their interaction with the
learning in a virtual environment; particularities of brain rhythms of and autonomic nervous system work
when performing tasks on the computer and in the Internet as part of psychophysiology.

It may be called among the problems of differential psychology and personality psychology the study
of typological personality characteristics with the dominant type of behavior on the Internet, with selection
of specific sites and with search certain information via web browsers; the study of new identification forms,
ways of one selves representations in the network, combinations of virtual and real identity.

It can be studied gender roles in the application of Internet services: communicative, educational,
entertaining, gaming, economic, gambling (stock exchanges, auctions, casino), cybersexual, experience a
«change of gender role» in the virtual world, the functioning of gender groups and associations, etc. in the
gender psychology.

Frames of communication psychology and psycholinguistics can be enriched by studies of synchronous
and asynchronous communication, specificity polylogue (group chat), characteristic of speech and stylistic
features of mobile communications — oral, writing and by exchange of images, properties of business or
personal foreign language communication in a limited language possession, the flow characteristics of
communication, interaction and social perception through emails.

Ethnopsychology connected with the study of national and cultural features of communication,
knowledge and entertainment, mediated by the Internet.

Legal psychology may be interested in new forms of fraud and crime, carried out through the Internet,
and political psychology received a field of activity due to the active use of Internet technologies in political
propaganda, psychological war, etc.

Management psychology development is closely related to the high level of Internet technology use
in the management and the transition to the new trends in the mobile management activities - team work out
of the office. Leadership of the «invisible» groups, employees on different continents, the specificity of the
virtual workshops, etc. are particularly interesting in this area.
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It is settings tasks to research the promotion of goods, services, companies and brands by the Internet
advertising campaigns in the marketing psychology. It will be promising to study the effectiveness of marketing
researches, carried out via special applications which monitor search queries and browsing of network users.

Based on the above described psychological aspects of learning in the Internet and whole human
functioning in a virtual environment it can be noted that learning in this space has both tremendous opportunities
and serious limitations. The latests are connected with the already fixed risks: Internet and computer addiction,
low availability of non-verbal communication, stress due to the loss of information during hardware, software
and network failures, psychopathology, anonymity, fraud, unauthorized data access, including “identity theft”,
“cyber-bullying” [12], the problems with the transfer of knowledge in reality, etc.

Conclusions

In connection with the ideas of individualized training and developing educating the use of
psychological learning opportunities in a virtual environment brings both pedagogy and psychology to a new
level of understanding of the mediation of thought, creativity, communication and performing learning and
training activities.

The use of distance learning helps students acquire the skills of independent work, creates a comfortable
environment for creativity, enhances creativity and intellectual potential of the students by self-organization,
ability to interact with computers and make their own responsible decisions, creates favorable conditions for
taking into account individual characteristics of creative expression in the process of knowledge assimilation
for personal development.

At the same time the Internet space is characterized by specificity, which can make potential threats to
the successful training in it.

Therefore, cooperation with the psychologists is desirable at the stage of the development of distance
learning courses in order to increase their efficiency, and during its implementation in case of the appearing
abovementioned problems.

In future it is planned to study the features of self-awareness and job satisfaction of teachers in the
process of distance learning compared to conventional teaching.
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SEX AND SEX-ROLE PECULIARITIES OF ADOLESCENTS’ GENDER IMAGES PERCEPTION IN
ADVERTISEMENT
Brovko D.O., Tereshtchenko N.M.
nadiiat@gmail.com

Gender identity formation problems are urgent nowadays in psychology. However these special traits
of the process in teenagers were not enough studied. The perception of woman advertising images and influ-
ence of these process’ on teenagers’ gender identity formation were researched. As a result it turns out that
there are divergences between teenagers’ declarative attitude to gender images and their personal connotation.
For girls it’s particular to have a psychosemantical approximation of both a business woman romantic girl, and
a caring mother with a sexy woman. It turns out that there exist gender-role divergences of girls’ perception
and connections between self-appraisal and identification to different gender images.

Key words: masculinity, femininity, gender identity, teenagers, woman advertising images.

[Ipobiemu hopmMyBaHHS TEHACPHOT IICHTUYHOCTI € HAI3BHUANHO aKTyaJIbHUMH B Ticuxosorii. OmHak
0COOJIMBOCTI IIBOTO MPOIECY Y MIUTITKIB HE € JOCTATHHO BUBYCHUMHU. J[OCITIKEHO 0COOIMBOCTI CIIPHIHSATTS
peKsIaMHUX 00pas3iB XKIHKH Ta BILUIMB L[LOTO MPOLECY Ha ()OPMYBAHHS IeHJEPHOT iJIEHTHYHOCTI y IJUTITKIB. Y
Pe3ynbTarti 3’ICOBaHO, MO ICHYIOTh PO30IKHOCTI MiXK JCKIApPaTHBHUM CTaBJICHHSIM MITITKIB 10 TEHACPHIX
0o0pa3iB Ta iX OCOOMCTICHOIO KOHOTaIi€r. s miB4aT BIACTHBE IICHXOCEMaHTHYHE 30JIDKEHHS 00pasiB
JIIJIOBOT 1 POMaHTUYHO1 KIiHKM Ta 00pa3iB TypOOTIMBOI MaTepi 1 CeKCyaabHOI KiHKH. BUSBIEHO, 1110 iICHYIOTh
CTaTEeBOPOJIHOBI PO301KHOCTI y CHIPUUHATTI FCHACPHUX 00pa3iB y JMiBYAT, Ta 3B’SA3KH MiXK CAMOOI[IHKOK Ta
inenTHdIKaIi€elo 3 piI3HUMHU FeHICPHUMH 00pa3aMH.

KirouoBi ciioBa: MacKymmiHHICTb, (DEMiHIHHICTB, T€H/IEpHA IIEeHTHYHICTb, IT1JUTITKH, KIHOYI PeKIaMHi
o0pa3sm.

[TpoGnemsl HOopMUPOBaHKS I'€HACPHON HASHTUYHOCTH SBIAIOTCS OYEHb aKTyaJ bHBIMU B IICHXOJIOTHU.
OnHako 0COOEHHOCTHU 3TOr0 MpoLecca y MOAPOCTKOB HENOCTATOYHO U3YydUeHBI. lcciaenoBaHo 0coOOEHHOCTU
BOCIIPUATHS PEKJIaMHBIX 00pa30B XKEHIIMHBI M BIMSHHUE JAaHHOTO Ipolecca Ha (GOpMHUPOBaHUE TeHIEPHOM
WJICHTUYHOCTH Yy IIOJJPOCTKOB. B pe3yinbrare BBIICHEHO, YTO CYIIECTBYIOT PACXOXKACHHS MEXTY JICKJIapaTHBHBIM
OTHOLICHHEM ITOJIPOCTKOB K FeHACPHBIM 00pa3aM U UX JINYHOCTHON KOHHOTaue. /st 1eBodek CBOHCTBEHHO
MICUXOCEMaHTHIEeCKOe CONMMKEeHHe 00pa30B JeTOBOI H POMAHTHYHOM KEHIITIHEI, a TaK 5ke 00pa3oB 3a00TIHBOM
MaTepu U CEeKCyalbHOH JKeHIMHBI. BBIABIEHO, YTO CYIIECTBYIOT HOJIOPOJIEBBIE PACXOKIAECHHS B BOCIIPHATHU
TeH/IEPHBIX 00pa30B y JAEBOYEK M CBSI3M MEXIy CAMOOLICHKOH M MIICHTU(QHKAIMEH C Pa3HbIMU T'€H/ICPHBIMU
oOpazamu.

KiroueBbie citoBa: MacKy/lIMHHOCTb, (JEMUHUHHOCTb, T€HIepHast HAEHTHYHOCTD, IIOJJPOCTKH, JKEHCKHUE
pEKIaMHEIe 00pa3bl.

Actuality: Image of a woman and a man is widely introduced in an dvertisement industry, therefore
by watching television some stereotypes about appearance and specifics of a human behavior in society are
formed in viewer’s consciousness. The most influence experience teenagers because exactly in this age ac-
quires active development the gender role identity, which is based on both basic psychological component and
adoption of cultural models which are broadcasted in mass media. It’s for that we appropriate reasonable to
research an influence of advertisement images on formation of gender identity by teenagers.

A society experiences every day an influence of mass media. Lately an advertisement demonstrates
images of a strong man and of a weak woman, that is why in contemporary advertisement texts its possible
to notice some asymmetry which is connected with social differentiation of a gender. The image of woman in
advertisement is based on some gender stereotypes ipso facto making an essential influence on their formation,
especially by teenagers. At this point it’s important, that the influence is used in advertisement as an activator
of selling goods and services.

On a number of works is shown that gender images out of advertisement influence considerably the
gender identity. To opinion of E.Giddens, identity is not finished process so long as it should be constantly
reproduced and transformed, securing the adequacy of existence. Day by day the society is influenced by
mass media, which are a powerful engineering tool of reality. Tuluzakova by her turn points that a frequent
consolidation of gender roles is a result of adoption of gender stereotypes, based on accepted in a society ideas
of maleness and femaleness. [3]

Work object: to reveal a connection between symptom complex specifics of masculinity/femininity and
teenager’s perception of gender images in advertising.

Research methods: we used in research such methods: structural gender-role scale of O.S. Kocharyana,
E. V. Frolova [2], self-appraisal diagnostic method of Dembo-Rubinstein and personality semantic differential
method. There were used also multivariate statistics methods — correlation analysis (Kendall coefficient) and
criterion @* (Fisher measure).

Sample characteristic. 20 girls and 20 boys at the age of 15-17 years from Kharkover gymnasium Ne
12 took part at the research.

© Brovko D.O., Tereshtchenko N.M., 2016
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We asked them to watch 5 commercials, which demonstrate female and male images in advertising. Af-
ter watching they ought to estimate the images, they’ve seen. TV commercials were selected owing to council
of psychological consulting and psychotherapy department specialists from psychology department of V.N.
Karazin Kharkiv National University. There were among of media materials: “Magne B6 Forte» commercial
(successful business woman image), “Amour” commercial (romantic girl image), “Cif ” commercial (success-
ful housewife image), “Nasha Ryaba” commercial (caring mother image), chocolate “Korona” commercial
(passion sexy woman image).

Findings of investigation. At the first stage of research there was identified a desire to follow some
brought images by girls or a desire to meet a girl who is an image alike. (Table Nel)

Table 1
A desire to be alike or that a partner is a woman image alike
Sex Business Romantic girl Successful Caring mother Sexy woman
woman Housewife

Female | + 36% 28% 36% 44% 20%

- 64% 72% 64% 56% 80%
Male + 10% 5% 10% 25% 5%

- 90% 95% 90% 75% 95%

It turns out that declaretory girls dont want to follow gender images that are presented in a commercial.
The most desired image is a caring mother that probably is estimated by girls as social the most welcome im-
age. Least of all was chosen the image of romantic and sexy woman. Thereby disregarding some mass media
pressure where are propagandized such values as attractiveness, sexuality, relations with men, teenage girls
take these images as social undesirable and proclaim a negative treatment to images which implement similar
behavior.

Boys in this age treat woman images quite haughty and haven’t chosen none of them as a life-standard
of their partner that can be also connected with age specifics and relations with opposite sex unavailability.

At the second stage the teenagers were describing each image using three adjectives which were di-
vided by analysis into positive and negative. In general it should be said that the majority of reactions was
positive but there was also such a tendency according to that girls showed a negative attitude towards the fifth
image especially towards to sexy, emancipated woman who was characterized as harsh and haughty. While
boys characterized negatively the image of successful business woman (absent-minded and blate) and roman-
tic girl image (mercenary and venal).

Interesting is also the fact that according to a semantic differential methodology results calculating the
semantic distance between own image and commercial image there was established the most semantically
close images that are considered as identification. It’s possible to observe that girls identify themselves mainly
with images number one (successful business woman) and five (sexy woman), although they demonstrated the
negative attitude to the fifth image. So it’s an evidence of the fact that neglecting the upbringing girls repeat
similar behavior patterns under the influence of mass media.

Girl

® I'm-Business woman
B I'm-Romantic girl
I'm-Successful

Housewife

m I'm-Caring mother

B I'm-Sexy woman

Figure 1 Identification to commercial images by girls’ ratio.

One of the basic parts of data handling is a correlated analysis method. After its implementation there
was obtained some connections where among them was an interesting regularity. By girls there exists a cor-
related connect between I’m-business woman image — I’m romantic girl image and I’m caring mother image
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—I’m sexy woman image rates.

Table No2
Correlation rates between identification of images by girls
Correlations I’m-romantic girl image I’m-sexy woman image
I’'m-business woman image 0,425% -
I’m-caring mother image - 0,444*

**Correlation important at 0, 01 Ievel (double-sided)
*Correlation important at 0, 05 level (double-sided)

e ——

Q I"m-successful woman image D

—————",

< I’'m-romantic girl image >

—

Figure 2 Correlated constellation. Connection with identification of images by girls. Notable- positive con-
nection.

(| I'm-caring mother image )}

d I'm-sexy woman image D

Figure 3 Correlated constellation. Connection with identification of images by girls. Notable- positive con-
nection.

Notable that by girls are united quite opposite images especially the image of successful business
woman and sexy woman image. It’s possible to see that the other pair defines the examinated as girls who are
more prepared for family relationships, mother care demonstration that in some way demonstrates sexual af-
fair readiness which by force of the fifth image description corroborated. It’s ought to be pointed as well that
examinated girls Ego combines two aspects at the same time. Such facts indicate of unformed so far gender
identity and self-discovery that can become an occasion of internal conflicts. Correlation level is represented
in table Ne2.

Girls have also important correlations between their own maleness and femaleness indicator and some

commercial images femaleness.

——
< Romantic girl M-image ( Caring mother F-image
e ——————— e

Figure Ne4 Correlated constellation. Connection between girls’ masculinity and woman images maleness/
femaleness. Notable — direct relation.
“M” — maleness, “F” — femaleness

S22

ﬁﬁ

< Business woman M-image > ( Caring mother F-image >

S — e —

Figure Ne5 Correlated constellation. Connection between girls’ femininity and woman images maleness/fe-
maleness. Notable — direct relation.
“F” — femaleness, “M” — maleness

Thereby if girls have high masculinity traits so much they endow with male traits the second
image(romantic girl) and with female traits image number four(caring mother). And the higher their feminin-
ity traits are, the more they endow with male traits image number four (caring mother). Its possible that it de-
pends on girls’ associations of mother image with own mothers whose behavior patterns are more womanlike
for them that is why both female and male girls apprehend it exactly as a female and the image of business
woman is apprehended as an image which demonstrates a parental approximated behavior pattern, notably
more manly so there girls who demonstrate female traits apprehend it as a male.

There was established some connection between perfect self-appraisal and gender images identification
by girls. (Table Ne3)
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Table Ne3
Correlation rates between self-appraisal and image identification by girls
Features I’m-business woman | I’m-successful  house- | ’'m-sexy woman im-

image wife image age

Desire to have a good temper - - 0,459%*

Desire to be authoritative among | -0,466* - 0,425*

peers

Desire to be talented - -0,549%* -

Desire to be self-confident -0,402%* - -

**Correlation important at 0, 01 level (double-sided)
*Correlation important at 0, 05 level (double-sided)

Boys who select an image number five (sexy woman) don’t want to have a good temper. And girls
who identify themselves with business woman image don’t want to be self-confident and don’t want to be
authoritative among peers. Those girls who identify themselves with a successful housewife image don’t want
to be talented but those who identify themselves with a sexy woman image want to be authoritative among
peers and want to have a good temper. Note should be taken that there was got the connection of identification
with demand level activities that indicates of girls’ unavailability to fulfill oneself at these images and girls’
directivity to the future.

Consequently to the research of connection between masculinity/femininity specifics symptom com-
plex and woman images in commercial it’s possible to make such conclusions:

1. There are some divergences between teenagers’ declarative attitude to gender images and their per-
sonal connotation. At declarative level girls chose frequently a caring mother image and seldom sexy woman
image. At the same time they identity themselves with sexy woman image and business woman image.

2. Its peculiar to girls a psychosemantical approximation to the business woman image with romantic
girl image and caring mother image with sexy woman image that can be an evidence of both gender identity
which includes many-sided aspects and presence of different gender realization purposes.

3. There are gender-role divergences by perception of gender images by girls. That’s why male girls
ascribe male features to romantic girl image and female traits to caring mother image. And girls with female
gender-role traits ascribe some male features to business woman image.

4. There exists some connection between self-appraisal and identification with different gender images.
Girls have a connection between identification with business woman image to successful housewife image to
demand level that is girls don’t consider themselves ripe enough for these images and are more future-oriented.
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PRINCIPLES AND METHODS OF PSYCHOLOGICAL CORRECTION OF WOMEN PERSONALITY’S
GENDER FUNCTIONING
Kocharian A. S., Pospelova S. V., Frolova E. V.
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The work considers the issues of some problems of gender functioning psychological correction of
modern young women, that were identified in the study: prevalence of immature sex-role types; masculinity/
femininity symptom-complex ego-dystonity; femininity deficiency; gender-role behavior differentiation lack,
rigidity and misery. The article proposes a psychological correction program that focuses on improving sex-
role and personality maturity. The group form of work is realized in program, built on the person-centered
therapy basis. In technical terms, the program is multi-modal. The results of program effectiveness evaluated
by using the comparative analysis of preliminary tests and post-test results. The changes that occurred after the
end of women participation in psychological correction are analyzed.

Key words: gender functioning, psychological correction.

PoGoTa BHCBITIIIOE TMTaHHS TICUXOJIOTIYHOT KOPEKIii AeIKUX MpoOiIeM reHIepHOro (yHKIIOHYBaHHS
CY4JacCHUX MOJIOJHX JXKiHOK, IO OyJI0 BU3HAYEHO Y JOCTIKCHHAX: TIOMHUPEHICTh HE3PUTUX CTaTeBOPOIHOBUX
TUMiB; Ero-IucTOHHICTh CKIAIO0BHX CHMIITOMOKOMIUIEKCY MACKYJIIHHOCTI/(DeMIHIHHOCTI;, Ae(ilUTapHICTh
(heMiHIHHOCTI; HelU(EePEHIIHOBAHICTb, PUTIIHICTh Ta 301HEHHS TE€HEPHO-POJILOBOT MOBEAIHKU. Y CTarTi
MIPOTIOHYETHCSI TPOrpamMa TICUXOJIOTIYHOT KOPEKIlii, SIka OPIEHTOBAaHA HA IiJIBUIICHHS PiBHS OCOOMCTICHOI i
CTaTeBOPOIIBHOBOI 3pIIOCTI. Y Mporpami peanizoBaHo rpynoBy GpopmMy podoTH, moOyj0BaHy Ha 3acaaax KJIi€HT-
LEHTPOBAHOI IIcHXoTeparii. Y TeXHIYHOMY IUIaHI IporpaMa € MyJIbTHMOAAIbHOK. HaBeneHo pesynbraru
OIIHKH €(pEeKTHBHOCTI MPOTPAMH i3 BUKOPHUCTAHHSAM IIOPIBHSUIBHOTO aHAJI3y pPE3yJbTaTiB MOMEPEIHBOTO
TecTy # moct-tecty. [IpoananizoBaHo 3MiHH, sIKi BIIOYJINCS 110 3aBEPILCHHIO y4acTi )KIHOK Y ICUXOJIOTIYHIN
KOPEeKIii.

KirowoBi ciioBa: renyiepHe (hyHKITIOHYBaHHS, ICHXOJIOTTYHA KOPEKIIisL.

PaGora ocBemaer BONPOCHI TCHXOJIOTMYECKOW KOPPEKLUH HEKOTOPHIX HPOOIEM TIeHICPHOIO
(YHKIMOHHPOBAHMS COBPEMEHHBIX MOJOIBIX JKCHIIMH, YTO OBUIO BBIABIGHO B MHCCICHOBAHMAX:
pacnpoCcTpaHeHHOCTh HE3PEIBIX TOJ0POJIEBBIX THIIOB; DTO-MCTOHHOCTh COCTABIISIFOIMX CUMIITOMOKOMILIIEKCA
MacKyJIMHHOCTH / (eMUHUHHOCTH; AeUIHUTApHOCTH (EMUHMHHOCTH; Heau(pPpepeHIMPOBAaHHOCTS,
PUTHIHOCTH M OOEIHEHHWE TEeHJIEpPHO-POJIEBOTO TOBEJICHMs. B cTarhe mpearaercss mHporpamma
TICHXOJIOTMYECKOH KOPPEKINH, KOTOpasi OPHEHTHPOBAHA Ha MOBBIIICHUE YPOBHSI JIMYHOCTHOH U ITOJIOPOJIEBOM
3pernoctd. B mporpamMme pear30BaHO I'PYIIIOBYI0 (OpMy padOThI, MOCTPOCHHYIO Ha OCHOBE KIIMEHT-
LECHTPUPOBAHHONW IICHXOTEpanuH. B TeXHWYECKOM IUIaHe IporpamMMa SBISCTCS MYJIBTUMOAAIBHOM.
[TpuBenensl pe3ynbTaThl OLEHKH 3((GEKTUBHOCTH NPOrpaMMbl C MPUMEHEHHEM CPAaBHUTEIBHOIO aHAU3a
PEe3yJbTaToB MPEABAPUTEIBHOIO TecTa U noct-recta. [Ipoananin3upoBaHbl K3MEHEHUS, KOTOPbIE POU30ILIN
TIOCJIe 3aBEPILICHNS YUaCTHsI )KEHIIMH B IICUXOJIOTMYECKON KOPPEKIHH.

KiroueBbie cnoBa: renaepHoe (yHKIIMOHUPOBAHHE, ICHXOJIOTHYECKAast KOPPEKITHSL.

Actuality. Today in the Ukrainian society the phenomena, which reflect serious problems of women’s
gender identity organization: surrogacy mothering, child-free, sexuality separation from reproduction function,
infantilism become widely spread. Traditional mechanisms and factors of gender identity formation lose their
effect, and a new gender situation is connected with building individual patterns of gender functioning, which
largely normalizes deviant forms of gender development.

Psychological analysis of the gender and sex-role identities phenomena’s showed that sex-role
individual properties are its basic structures and perform a central role in the processes of adaptation and self-
regulation, as well as supporting psychological and psychosomatic health, interpersonal relations satisfaction,
etc. [1]. Therefore, the potential of solving these problems of gender identity functioning is focused on sex-
role structures that provide women personality’s gender functioning.

Study of problem’s scientific experience. In modern literature [2, 3, 4] there are many proposals
concerning the programs and trainings content and structure for the work with gender sensitive context. Most
of these programs are aimed at awareness-building, diagnostic or cognitive tasks: expanding self-presentation
about gender identity, gender and sex-role skills development, tolerance formation towards people with
alternative forms of gender identity, development of skills of interaction with the opposite sex and so on.
However, to effectively address the challenges of correction, it is necessary to take into description the actual
problems which determine the choice of target effects.

According to the results of our studies [5, 6, 7, 8] modern young women have a number of problems in
the gender identity functioning:

- high prevalence of immature sex-role types is more common for adolescence personality development,
which may indicate psychological infantilism and deformation of the gender socialization process;

- non-deepened sex-role characteristics into the personality structure, as evidenced by the ego-dystonity
of various components of masculinity/femininity symptom-complex: sex-role self-concept, gender-role
behavior, biogenic manifestations of masculinity/femininity. This divergence can create an internal conflict

© Kocharian A. S., Pospelova S. V., Frolova E. V., 2016
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between own notions of “female” and means of behavioral realization;

- psychosemantic content (archetypes denoting) of only masculine component of sex-role Self-concept
of women that reflects the social attraction of masculinity in women. In turn, femininity is deficient; it functions
as a lack of masculinity and has no its own positive content;

-nondifferentiation, rigidity and misery of the gender roles repertoire and psychosemantical space of
female attractiveness ideas in women, who have immature sex-role types;

- interior heterogeneity of androgynous sex-role type, which combines both mature and immature
personality structures and mechanisms of personality functioning.

The purpose of work is to develop psychological correction program, which is oriented at increasing
personal and sex-role maturity, correction of feminine manifestations deficiency, expansion of repertoire and
increase the flexibility of gender roles in modern women.

We have developed a program based on the following theoretical principles:

1. The masculinity/femininity symptom-complex is a complicated multi-level formation, containing
sociogenic, behavioral and biogenic levels [1]. Sex-role personality characteristics may be the psychological
correction influence aims, particularly the level of sex-role Self-concept and behavioral level of masculinity/
femininity, as far as they have the potential to change due to the key role of the socio-cultural factors in their
origin and regulation.

2. Psychological androgyny in modern gender psychology is viewed as the most mature and adapted
version of gender identity. According to S. Bem [9] acceptance of traditional gender roles determines lesser
flexibility and performance of gender identity functioning. Going beyond traditional gender identity the author
sees in the combination of masculine and feminine qualities in their relative independence, as reflected in the
concept of “psychological androgyny”. According to studies [9], androgynous individuals are distinguished
by higher level of personal maturity, higher self-esteem and self-respect, developed achievement motivation,
a high level of success in professional activity, inner sense of well-being and satisfaction with his/her own
life. Therefore, the main vector of program is aimed at the progressive development of androgyny, increasing
maturity of the individual and transformation of immature sex-role models and behavior patterns.

3. Formation and stabilization of gender identity is a product of gender socialization. In our study [5]
social development factors were found which could be decisive in the formation of one or another sex-type
organization. As far as one of the areas of correction work, a processing of relationships with parents was
chosen in order to use “genetic” level of identity gender functioning.

4. Sex-role area includes conscious and unconscious aspects. Unconscious aspects of masculinity/
femininity can be archetypal images with which the person identifies himself/herself. Therefore, as another
line of activity, the work with women’s archetypal images was chosen. According to C.G. Jung, the characters
from fairy tales and their stories are specific prototypes designed by deep layers of the psyche. Work with the
archetypes allows dealing with the typical forms of life strategies and models of relations and discovering the
meaning of life scenarios and those aspects of gender functioning which are “closed” defense mechanisms
personality.

Group work was chosen as the main form of work; its advantage is the contact and communication
between group members. The basis of the conditions creation for group correction work was human-centered
approach proposed by C. Rogers [10]. Technically, the program is multimodal.

The main objective of correction program was in recognizing of nonadaptive gender-role behavior and
nonadaptive cognitions, femininity assimilation and enhancement of personal and sex-role maturity level.
The task for correction program: 1) work with nonadaptive gender-role models of behavior; 2) correction of
nonadaptive cognitions in own sex-role Self-concept; 3) formation of a positive mean of feminine component
of Self-concept and behavior; 4) realization of infantile experience in relationships with parents and its
influence on behavior and relationships during adulthood; 5) strengthening of mature personality structures.

The program was designed for young women. It was attended by 30 women aged 18-20 years, who
became participants of the program according to voluntary consent to participate. Women had their own
interest and they turned to counseling or psychological help with problems in communicating with the
opposite sex: loneliness, lack of understanding and men’s attention, dissatisfaction with their own status and
partnership relations.

The total duration of the program is 30 hours. The group members met 2 times a week for 3 hours (in
total 10 meetings). Plan of the meetings is approximated and may be corrected depending on the members
and age of the group, its psychological climate and personal focus. Table 1 shows the contents of correction
program in a condensed form.

Table 1
The psychological correction program content
The main purpose of the Exercises Methods
meeting
1. Getting acquainted, “It’s me”, exercises for trust establishment Art therapy, gestalt
diagnosis of problem therapy
areas
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2. Diagnosis of
nonadaptive models of
gender behavior

“Drawing the body” (L. Renar),

“Fairy-tale analysis”

Art therapy, analytical
therapy

3. Work with Self-image
and own body

Drawing “My body” (modified. “Drawing of a
human”), discussion “Whatis female attractiveness”
technique “Sculpture”

Art therapy, gestalt
therapy

4. Relationship analysis
of in parents family

“Early memories analysis” (A. Adler), family
sculpture

Analytical, gestalt
therapy

analysis

technique

5. Impact analysis of “Parents traits analysis”, directed imagination | Analytical therapy

the relationships with technique “Life line”

mother and father

6. Life script analysis Discussion of the life script problem, sexual | Analytical therapy,
scenario diagnosis, “Autobiography.” psychodrama

7. Partnership relations | Drawing “Man and Woman”, “Emotional release” | Art therapy

8. Working of sex-role
problems

“Visualization and harmonization of male and
female elements” (A. Kocharian), “Inner woman”,

Art therapy, analytical
therapy, NLP,

“Inner man” psychodrama
9. Understanding Anchors technique, “I am an ideal woman” NLP, psychodrama,
personal resources discussion

10. Summing up Reframing and goals statement, directed

imagination technique “Wings”

NLP, discussion

Further, we will discuss in details specific exercises and techniques that focus on the key aspects of
gender issues in the field:

e Exercise “It’s me”. It is supposed to work with female characters. Participants of the program chose
fairy tale female character or image of the famous movie characters, famous women of the world history, etc.
The task is to present herself on behalf of the character, it can be a short story about herself or own history.
Other participants may ask questions or ask for explanations on certain aspects of the story.

e Exercise “Drawing the body.” Materials: white paper (A4), a writing pencil, two crayons: red and
blue, and an eraser. Group members are asked to draw with a help of a writing pencil the outlines of their
own body on the paper. And then, make it colorful using the two colors. Analysis of the figures is done by
determining the ratio of the percentage of colored parts with blue and red colors and content analysis, which
body parts were colored. According to L. Renar [11, 12] blue is unconsciously associated with masculine
manifestations, and red — with feminine. Analysis and discussion of images of the participants in conducted
during the training.

e Technique “Fairy-tale analysis”. The technique begins with the fact that women are asked to recollect
a favorite fairy tale from childhood or a favorite fairy-tale character. During the reproduction of the tale, the
coach specifies which of the characters is the most important, which feelings he/she provokes and asks to
indicate why the girl feels her resemblance to this character. As in fairy-tales psychic reality is reflected, the
characters of fairy tales embody different aspects of female identity, their archetypal images. Work with fairy
tales has a powerful diagnostic capability that enables a deeper understanding of the identity of the woman and
a formed life script. An important aspect of technology is the analysis and processing of internal taboos and
mindsets about their female role.

e Exercise “Parents traits analysis.” The participant is offered to write down on the sheet of paper
the traits which are typical for her parents (separately for mother and father). Then, without looking at the
first sheet, she writes the personality traits typical for her on the second one. On the third sheet, she lists the
traits which are typical for her friends, girls and boys. On the fourth sheet, the woman lists traits, which she
considers good and bad. The analysis is conducted by comparing various lists of traits, determining similarities
and differences, relating own qualities, those which are preferred and parental qualities. A separate vector of
analysis contains the qualities which the woman distinguishes in her partner (boyfriend) and the origin of these
qualities.

e Directed imagination technique “Life line” [11, 12]. The participants are invited to recall their own
mother when she was young and preparing for the birth of a child (that is the woman). Then, she imagines
her mother as a teenager, a child and a baby. After that, she goes to the life line of her grandmother (mother of
her mother) and also imagines her grandmother younger and gradually goes to the state of the baby. Thus, she
travels the life lines of all women of her family and meets the first woman of her family. She can get a piece
of advice, support, and love from her and from of all women of own family. Then, the participants are invited
to return to their own lives. After that, the analysis of the difficulties that arose while passing the life lines, the
content of the messages that she has received from women in her family is conducted. Similarly, the girl passes
the life line of men of her family.

e Exercise “Autobiography.” The woman are invited to imagine themselves in old age and write a letter
to their granddaughters or write memoirs about their lives, which will present autobiographical events and
building of a family life. This exercise focuses on the formation of meaningful aspects of life scenario.
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¢ “Emotional release” technique. Participants of the group imagine their partner, towards whom they
have an affection or love. They actualize negative experience of these relationships and transform it into a
positive by using the metaphor of a “lesson.” After that, according to the formula of Gestalt therapy, in her
own imagination, she frees herself and her partner from promises granted each other and gives him freedom,
according to the principle “I am myself and you are yourself; I have my own pass, and you — yours. Then, the
analysis of feelings and completeness of release or opening of space for changes in the relationship is done.

e Directed imagination technique “Visualization and harmonization of male and female elements” [1].
The technique is a free picture of how she feels “female” and “male” in her own personality. Group discussion
of the picture is done.

¢ Directed imagination technique “Inner woman”. The woman is offered to imagine that a little girl (up
to 5 years) comes to her in whom she recognizes herself. She takes her in her arms and tells her what she will
be in the future. The two images, an adult and a little one, unite and exchange with one another what each one
lacked. Then, the analysis of images and the received “gifts” is done.

e Directed imagination technique “Inner man”. The woman is offered to imagine that she walks the
forest and meets a man. The one needs to imagine in detail what does he look like, what does he do, when he
meets her, how old is he and so on. Then, the analysis of man image is done. For this, the archetypal approach
may be used.

e Directed imagination technique “Wings.” The participants are invited to imagine that they are standing
on the edge of the mountains or over the precipice. It is needed to feel that wings grow behind their back and
they start flying. The technique is a resourceful and allows creating an image of freedom and confidence,
developing spontaneity and reinforcing the positive experience of the program.

The proposed psychological correction program includes multimodal techniques and allows studying
the gender identity problems at different levels: emotional, corporal, rational behavioral, and at the level of
unconscious attitudes and images.

An integral part of the development and implementation of any psychological correction program is an
evaluation and proof of its effectiveness. We used the results of psychological diagnosis before and after the
program was conducted among women who participated in it (30 people). We used the methods which allowed
evaluating changes in the target, at which the psychological treatment program was focused: method of Self-
concept studies (M. Kuhn, T. McPartland), self-esteem scale (G. Manaster, R. Corsini), structural sex-role
scale (A.S. Kocharian, E.V. Frolova). Mathematical processing was conducted with the usage of G-criterion
for related samples.

The results revealed changes in Self-concept of women participating in the program in the sphere of
“Social Self” (G=9; p<0.05), “Physical Self” (G=6; p<0.01), “Perspective Self” (G=8; p<0.01) and “Reflexive
Self” (G=9; p<0.05). The main vector of changes concerns the sex-role and family identity aspects, increase
of positivity in the perception of the image of her body, appearance of perspectives concerning family self-
realization as woman and increase of personal maturity level. In the structure of self-esteem, significant
changes in the levels of actual and future self-esteem are observed (G=9; p<0.05 1 G=8; p<0.01). It is noted
that changes in the type of sex-role personality organization do not reach a significant level: a transformation of
immature types into androgynous ones among 4 participants of the program was observed; thus, the proposed
amount is not sufficient to correct such a stable identity structure as the sex-role. But, in general, the results
allow making a conclusion about the program’s effectiveness in dealing with gender-functioning problems of
individual.

Conclusions:

1. Based on results of research work, a corrective program was developed; its goal was the realization
of non-adaptive gender-role behavior and non-adaptive cognitions, assimilation of femininity and enrichment
of personal and sex-role maturity. A form of group work, based on the client-centered psychotherapy and
group meetings offered by C. Rogers is implemented in the program. Technically, the program is multimodal,
based on the principles and methods of multimodal therapy. The main methods of psychological correction
force were the methods of art therapy, psychodrama, gestalt therapy, group discussions within client-centered
approach, NLP techniques, and elements of psychoanalysis. The aims of correction influence were: sex-role
Self-concept of personality and gender-role behavior.

2. The evaluation of effectiveness of correction program was conducted with the G-criterion for related
samples usage for the purpose of data comparison before and after the program. Comparative analysis of the
results of the previous test and post-test as well as content analysis of lingual reports of program participants
led to the conclusion that the program contributed to changes in sex-role self-concept, actual and potential
self-esteem of the individual, raising the personal maturity level.

Refferences

1.Kocharian A. S. Lichnost i polovaya rol. / Aleksandr Surenovich Kocharian. — Kh.: Osnova. 1996. —
127 s.

2.Praktikum po gendernoj psichologii pod red. I. K. Klecinoj — SPb.: Piter, 2003. — 479 s: il.

3.Tkachenko I. Programma i trening gendernogo razvitiya detej mladshego shkolnogo vozrasta / Irina
Tkachenko // Zhurnal «SHkolnyj psicholog». 2004. — Ne 14. Elektronnyj resurs. Rezhim dostupa http://
psy.lseptember.ru/article.php?id=200401408.

4.Gender v ustojchivom razvitii. Sbornik uprazhnenij dlya provedeniya treninga dlya trenerov (TOT)
— Elektronnyj resurs. Rezhim dostupa: http://www.wecf.eu/download/2014/september/gendertotfinalru.pdf



52 BicHuk XapkiBChbKOro HalioHaJIbHOTO yHiBepcuTety iMeHi B.H. Kapazina

5.Pospelova S. V. Osoblivosti gendernoi socializacii divchat z riznimi tipami statevorolovix modelej
/'S. V. Pospelova // Visnik Odeskogo nacionalnogo universitetu im. Mechnikova. Seriya «Psichologiya». —
2014. - T.9, Vip.1 (31). — S. 262-269.

6.Pospelova S. V. Osoblivosti genderno-rolovoi povedinki divchat iz riznimi tipami statevorolovoi
organizacii osobistosti / S. V. Pospelova // Visnik Kharkivskogo nacionalnogo universitetu imeni V.N.
Karazina. Seriya «Psichologiya». —2014. — Ne 1110, Vip. 55. - S. 110-114.

7.Kocharian O.S. Psichosemantichnni osoblivosti organizacii statevorolovoi sferi divchat u period
rannoi doroslosti / O. S. Kocharian, E. V.Frolova, S. V.Pospelova // Visnik Kharkivskogo nacionalnogo
pedagogichnogo universitetu im. G. S. Skovorodi. Seriya Psichologiya. —2014. — Vip.48. — S. 123-132.

8.Kocharian A. S. Psychosemantic analysis archetypical female space at girls in a period of early
adultness / A. S. Kocharian, E. V. Frolova, S. V. Pospelova // Moral Potential of the Society: Reproduction
Preservation and Intensification Issues. — CA, USA, B&M Publishing, 2013. — P. 80-89.

9.Bem S. Linzy gendera: transformaciya vzglyadov na problemu neravenstva polov / Sandra Lipsic
Bem. — per. s angl. — M., Rosspen, 2004. — 336 s.

10. Rogers C. On Becoming a Person: A Therapists View of Psychotherapy. Carl Rogers / Boston,
Houghton Mifflin, 1961 - Psychology — 420 p.

11. Renar L. Krug zhenskoj sily. / Larisa Renar — SPb.: Vektor, 2008. — 320 s.

12. Renar L. Otkryvaya novuyu sebya / Larisa Renar — SPb.: Vektor, 2010. — 320 s.

Hapirimna go pemaxuii 20.04.2016



Cepis “Tlcuxosnorist”, Bumyck 60, 2016 53

Psychology of Health and Clinical Psychology

UGC 159.923.2-055.26:616-036.86-053.2
SELF-ACTUALIZATION AS THE FACTOR OF PSYCHOLOGICAL HEALTH OF WOMEN WHO
RAISE CHILDREN WITH SPECIAL NEEDS
Huliaieva O.

<elenagulyaeval 2@gmail.com>:

The article shows the results of empirical research of level and structure of self-actualization in mothers,
raising children with special needs. The obtained data’s analysis points that the desire for self-actualization
is common for them, they strive to develop themselves, and this is the sign of their psychological health. But
eventually the self-actualization level of women, who raise disabled children, has a negative downward trend.

Key words: self-actualization, psychological health, children with special needs, women.

VY crarTi HaBeleHI PEe3yNbTaTH EMITPHYHOTO JOCIHIIKEHHS PIBHS Ta CTPYKTYPH CaMOaKTyaizamil
MartepiB, IO BUXOBYIOTH AiTel 3 0COOMUBUMHE IOTpeOaMu. AHATI3 OTPUMAHNX JaHUX BKA3y€e Ha T€, [0 TAKUM
MaTepsiM BJIACTHBE TPArHEHHs 10 CaMOAaKTyaji3allii, BOHH MparHyTh peanidyBaTu cede, a 1e € 03HAKOI0 iX
TICHXOJIOTTYHOTO 3/I0POB’si. AJIe 3r0JIOM PiBEHb CaMOAKTyallizallil )iHOK, 1110 BUXOBYIOTh JIITeH-1HBAIIIB, Ma€
HEraTUBHY TEHJICHIIIIO JI0 3HIKEHHSI.

KitrouoBi ciioBa: camMoakTyaizallisi, ICUXOIOTi9HE 30POB s, TITH 3 0COOTMBUMH OTPEOAMH, JKIHKU.

B crartbe mTpuBEAEHBI pE3YNBTATHl IMIUPUYECKOTO HCCIEAOBAHUS YPOBHS W CTPYKTYPBI
CaMOAaKTyalIn3aluy >KEHIMH, KOTOPbIE BOCIUTHIBAIOT JETEH C OCOOCHHBIMU MOTPEOHOCTAMH. AHAmM3
MOJYYECHHBIX JAHHBIX YKa3bIBA€T HA TO, YTO TAKUM MaTepsiM CBOICTBEHHA CaMOAKTyaJIn3alsl, OHU CTPEMSATCS
ce0st pealn30BaTh, a 9TO ABILETCS IPU3HAKOM UX IICHUXOJIOTHYECKOro 310poBbi. Ho co BpeMeHeM ypOBEeHb
CaMOAKTyalIU3alluy >KEHIUH, BOCIUTHIBAIOIIUX JETEH-MHBAIMUOB, MMEET HETraTHBHYK TEHACHIUIO K
YMEHBIICHUIO.

KnroueBble cioBa: caMoOakTyanm3alys, IICHXOIOTHYECKOE 3/I0pOBbE, JAETH 3 OCOOCHHBIMH
MOTPEOHOCTSIMH, KEHIINHBI.

The problem of children’s early disability is extremely critical for modern Ukraine. The amount of
children with congenital malformations is growing every year. But if the problem of maturity and adaptation
of such children is paid at least some attention to from the government and scientists, then the question about
personality, inner world of the person who is engaged in upbringing, is almost never arisen. Often this heavy
burden lies down on mother. The event of invalid child’s birth can change woman’s life forever. In course of
time, depending on child’s growing, mother’s inner world transforms, too.

Aspiration for self-actualization is completely natural for a healthy person. Mothers of children with
special needs are not the exceptions. The health of the person, who self-actualizes, according to A. Maslow,
is connected with satisfaction of main (basic) needs. When satisfaction of basic psychological needs, like the
need of security, of love, of respect, of self-respect, of identity and self-actualization is impossible it leads to
diseases and different kinds of disorders. According to Maslow the self-actualization process isn’t a moment
act, but it’s an endless process, it’s a way of living, relationship with the world [1]. According to C. Rogers self-
actualization is a striving of a person for more complete maturity and demonstration his own personal abilities
and potential [2]. We consider that self-actualization should be regarded as a process of self-implementation,
a process of searching and maintaining course of life and sense of existing. Tendency to self-implementation
is an important factor of personal maturity and psychological health.

The striving for self-actualization of mothers, who bring up children with special needs, is confronted
with different difficulties, diffidence and own weakness. That’s why they give up the obstacles, refuse the
desire for showing their worth, for self-actualization.

During the child grows up the mother has more time for self-implementation, for implementation
her own potential in professional activity, interpersonal relationship, different hobbies, et cetera. But we can
observe another situation with a mother, who raises a child with special needs. Such mothers oftener tell about
disappointment and loss of hope of professional implementation, show diffidence and loss of confidence to
outward things.

The aim of the given work is to conduct a comparative analysis of level and structure of self-
actualization of mothers, who bring up children with special needs, with different periods of children’s
disability.

For achievement the aim we used the “Self-actualization test by E. Shostrom” in adaptation of N.F.
Kalinina. The Personal Orientation Inventory (POI) allows us to measure self-actualization as many-sided value.
POI was developed from A. Maslow’s theory of self-actualization, the concept of psychological perception
of time and subject temporal orientation by F. Perls and R. May, ideas of C. Rogers and other theorists of
existential-humanistic direction in psychology. The specific POI questions were chosen from numerous set of
evaluative and behavioral indicators, which is natural for a healthy person, who self-implements. We used the
sample average characteristics for a quantitative analysis.

In the research took part 60 mothers, whose children have from birth the following diseases:
cerebral palsy, delayed psychomotor development, Down syndrome, hydrocephalus, microcephaly, epilepsy,
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congenital abnormality of the brain, syndrome of motion disorders, autism, CNS pathology, double hemiplegia,
sensorineural deafness, congenital orthopedic pathology, West syndrome and rinolohiya. The investigated
were divided for 2 groups depending on age of child’s disability. The first group included parents of children
aged from 1 to 3 years, the second one contained parents of children aged from 7 to 10 years.

As aresult of diagnostic the mothers who formed the first group of subjects we got the structure and
level of self-actualization.
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Picture 1. Structure and level of self-actualization of mothers, who have children with young age of
disability.

The results of the questionnaire are all indicators of self-actualization at the average level of severity.
Also, it should be noticed that scale “Time-Competence” tends to a high level of expression. This scale in
particular E. Shostrom connects manifestation of personality, who is striving for self-actualization. This shows
that women, who bring up children with special needs aged under 3 years, able to live the present time, trying
not to postpone their life and don’t seek refuge in the past. At the same moment the actual pleasure of «here
and now» is not always present in women. From time to time they tend to deepening into personal experience.

The scale “Self-Actualization Value” and the scale “Capacity for Intimate Contact” take the second
place in the structure of self-actualization of the mothers who have young children with special needs. These
scales have the average level of characteristics of women in this sample. The adoption of the highest values
is an obligatory attribute of a personality, who is able to self-actualization. This fact indicates the presence
of mothers, raising young children with special needs, the healthy desire for productive communication with
other people and the outside world. Besides that, these women use primitive manipulations for achieving their
own interests. Relatively to the scale “Capacity for Intimate Contact,” it should be noticed, that mothers are
capable to adequate self-expression in relations, to self-disclosure, to receiving pleasure from relations.

In the structure of self-actualization of women-mothers, who have children with special needs aged
under 3 years almost at the same level expressed the scales: “Necessity for knowledge”, “Inner-Direction”,
“Self-Acceptance”, “Feeling Reactivity”, “Synergy”, “Nature of Man”. This is evidenced by the fact that
these mothers enthusiastically tackle something new, try to learn more and actively adopt experience of other
mothers, who also have children with disabilities. Besides, they don’t loss belief in possibility of curing their
child, they believe in their strength and adequately estimate themselves, direct on own and external points of
view.

In structure of self-actualization of mothers, who raise children with special needs the last point
occupy the scales “Self-Regard” and “Spontaneity”. As this scales have the medium level of expression we
can declare that the mothers have characteristics of psychologically healthy person — aliveness, self-support,
relative independence and positive freedom, absence of feeling of loneliness.

Thus, at the early stage of child’s disability mother, who raises this child, has all the indexes of
psychologically healthy person at the middle level with a tendency to increase.

As a result of the diagnosis of mothers from the second group of investigated, we got the following
structure and the self-actualization level.

The self-actualization level indexes of the mothers, who bring up children with special needs aged from
7 to 10 years old, are on the middle level of severity.

The highest level of severity in the self-actualization structure of this examined group got the scales
“Time-Competence”, “Inner-Direction” and “Self-Actualization Value”. It means that mothers, who bring up
children with special needs eventually don’t lose creative attitude to life, have adequate attitude to the past,
present and future, head for the highest human values. At the same time, these figures tend to decrease.
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Picture 2. Structure and level of self-actualization of mothers, who have children with older age of disability.
Like the mothers of the first examined group in the second group in the structure of self-actualization
at the middle level are the scales: “Existentiality”, “Self-Acceptance”, “Feeling Reactivity” and “Synergy”.
We consider that exactly these features as ability to development, aspiration for new information, exchange of
knowledge and information with others, give additional strength to mothers to confront her child’s disease.
At the same time in the self-actualization structure of woman, who brings up invalid-child aged from
7 to 10 years the last points have the scales: “Self-Regard” and “Spontaneity”. Despite the fact that the indexes
of these scales are at the middle level of expression, in comparison with mothers, who have invalid-children
under 3 years old, and they tend to decrease. Moreover, that means that women find themselves hostages to
the circumstances and weakly consider themselves as free individuals. To our mind, this is directly related to
raising a child with special needs, whom mother can not leave. Awareness of the heavy burden she has to bear
till the end of life only deepens the state of hopelessness mother and prevent her towards self-actualization.
Also, these women do not have enough self-confidence, and it reduces the level of self-esteem. Such
mothers start putting the blame on themselves for not being capable to bring the child up, and for not having
done everything they have been able. Gradually the feeling of guilt increases, and the world around seems to
them as not trustworthy and even as an enemy. They lose faith in people because “in the world of other people
everything is well, all are healthy, but I have real trouble and instead of support I receive only condemnation
or sympathy.”
So, women, who have children with special needs of 7-10 years old, have the middle level of self-
actualization severity with a downward trend, but still are psychologically healthy individuals.

With the purpose of comparative analysis of differences in the level of self-actualization of mothers
depending on the time the child’s disability, we used Mann-Whitney U-criterion. The significant difference in
the level of severity of the scale “Spontaneity” was found (at p < 0,04), which is inherent to self-actualizing
personality. We found out, that in course of time mothers, who raise a disabled child, lose confidence in the
world. This gradually leads to disbelief in their own strength, to reduce of confidence. We can say that the
older child with a disability, the more his mother lost hope for his recovery and the less she implements herself
in other areas, the less attention she pays to her own life path and she looks narrower at the meaning of her
existence.

The self-actualization structure of mothers practically does not change depending on the time the
child’s disability.
Summarizing the recieved results, we can make the following conclusions:

1.Regardless of time of the child’s disability it’s peculiar to this child’s mother to have the desire for
self-actualization, and this is a sign of psychologically healthy personality.

2.Depending on time of the child’s disability the self-actualization level of its mother can change. Thus,
the older the invalid-child is, the lower the self-actualization level of the mother is.

3.The self-actualization structure of mothers, who have children with special needs doesn’t change in
course of time.
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ATTITTUDE AS A FACTOR OF LIFESTYLE FORMATION IN PEOPLE WITH SPECIAL NEEDS
Kreidun N. P., Polivanova O. E.
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The article deals with the problem of an attitude as a factor of lifestyle formation in people with special
needs. The results obtained allow us to ascertain the presence of psychological mismatch between self-concept of
a person with special needs, and his interpretation of the requirement imposed on him by society. As a rule, it is
more fixed in women: expectations of society women turning into their own regulations. Men have attitude toward
self related to values, aimed at preserving their own individuality: primarily health and focus on the immediate
satisfaction of vital needs. Identified gender differences in relation to self, can act as one of the internal factors of
the lifestyle in people with special needs.

Key words: lifestyle, self-attitude, people with special needs.

VY crarti po3nIsnaeThest mpodieMa CaMOBITHOIICHHS OCOOHMCTOCTI SIK YMHHHK (POPMYBAHHS CIIOCOOY
KHUTTS 0cid 3 ocobmuBuMu moTpebamu. OTpuMaHi pe3yiIbTaTH TO03BOJLSIIOTH KOHCTaTyBaTH HAasBHICTH
TICHXOJIOTIYHOTO PO3Y3TOLKEHHS MK SI-KOHIIETIIIEr0 0cO0H 3 0COOMMBAMHE TOTPeOaMHu 1 ii TpaKTyBaHHSIM BUMOT,
IO MpeJ IBISIFOTHCS CYCHUIBCTBOM. SIK MPaBMIIO, BOHO OUTBII BUPAKEHE Y JKIHOK: YEKaHHS CYCILIbCTBA KIHKH
MEPETBOPIOIOTH HA CBOI BJIACHI HOPMH. Y YOJIOBIKIB BiJJHOLICHHS 10 BJaCHOI 0COOM IMOB’sI3aHE 3 I[IHHOCTSIMH,
HaIpaBJIeHUMHU Ha 30€peKEeHHs BIIACHOT 1HIBITHOCTI: TIEpIll 32 BCE 3/10POB’SI 1 33/I0BOJICHHSI BITAJILHUX 1TOTPEO.
BusiBneni reHaepHi BiAMIHHOCTI BITHOCHO BJIACHOI OCOOMCTOCTI MOXKYTh BHUCTYNATH SIK OJIMH 3 BHYTPILIHIX
YHHHHKIB ()OPMYBaHHS CIIOCO0Y JKUTTS 0Ci0 3 0COOMMBHME TTOTpedaMu.

KirowoBi crioBa: crioci0 sKUTTS, CAMOBIHOIIEHHS, 0COOU 3 0COOIMBHMH MOTpeOaMH.

B crarbe paccmarpuBaercs mpoOiieMa CaMOOTHOIICHUS! JIMYHOCTH Kak (pakTopa hopMupoBaHus oOpasa
JKU3HU JIMI C OCOOBIMH TOTPEOHOCTSIMU. [loNydeHHbIE pe3yiabTaThl MO3BOISIIOT KOHCTATHPOBATH HAITMYHE
MICUXOJIOTHYECKOTO PACCOMTACOBAHUS MEXKIY SI-KOHIENIUEeH JUYHOCTH C OCOOBIMH MOTPEOHOCTAMH H €
TPAKTOBKO# TPeOOBaHUI, IPebABIISIEMbIX 00111ecTBOM. Kak MpaBuio, 0HO 00J1ee BBIPAKEHO Y KEHIINH: OXKH/IAHHS
00111eCTBa XSHIIMHBI [TPEBPAIIIAIOT B CBOM COOCTBEHHBIE HOPMBI. Y MY>KUMH OTHOIIICHHE K COOCTBEHHO JIMYHOCTH
CBA3aHO C IECHHOCTAMU, HAIIPABJICHHBIMU Ha COXPAHCHUEC CO6CTBeHHOﬁ HHIMBUAHOCTH: ITPEKIEC BCECTO 3JOPOBLC
U YJIOBJIETBOPEHHE BUTAIBHBIX OTPEOHOCTEH. BhIsSIBICHHBIE I'eHIEPHBIE Pa3IM4usl B OTHOIIEHUH COOCTBEHHOI
JIMYHOCTH MOTYT BBICTYTIaTh B KAYECTBE OHOTO U3 BHYTPEHHUX (PaKTOpoB hopMUpOBaHHs 00pa3a )KHU3HH JIHII C
0COOBIMHU MOTPEOHOCTSMH.

KittoueBbie ciioBa: 00pa3 KM3HH, CAMOOTHOIICHHE, JIUIA C 0COOBIMHU MTOTPEOHOCTSIMH.

Among many urgent problems, the solution is concentrated in modern psychology, psychological analysis
highlighted personal activity of people with special needs. In this case we are talking about the people who are in
difficult circumstances.

Difficult life circumstances are circumstances that objectively violate the normal functioning of a person,
the consequences of which he can not overcome on his own (disability, partial loss of motor activity due to old age
or health, loneliness, abandonment, homelessness, lack of housing or employment, violence, neglect and negative
relationships in families, low income, psychological or mental disorder, natural disaster, accident, etc.).

Due to N. Kryvokon’s point of view, the main features of critical circumstances of people with disabilities
are as follows: they break the rhythm of everyday life; include social and psychological problems (as some kind
of contradiction), is psychologically traumatic; they can be identified by both objective and subjective aspects;
they call for change necessity and through temporality provide for these changes; require social adaptation of
personality; have a negative outlook on further development and life of an individual [1].

In our country, the quality of life of persons with disabilities and limited opportunities, as a rule are below
the rest of the population, due to the following: 1) failure in our society, humanity and compassion towards
people with special needs; 2) inability underdevelopment and social infrastructure of cities and rural areas, taking
into account basic needs of disabled persons; 3) low level of financial security and social services, their lack of
flexibility; 4) poor quality or lack of means and devices needed for service, movement and work of disabled; 5)
the existence of significant difficulties in obtaining high-quality vocational education, especially higher education
in meeting spiritual needs [3].

On the other hand, there is an information barrier separating the society from the disabled, persons with
disabilities find much harder to present their views and positions to convey to make other people understand
their needs and interests. Therefore, there can be distorted views about the needs of disabled people, especially
their identity. Based on these false beliefs and prejudices arising phobia that hinders communication between the
disabled and society [3]. The emotional barrier is also a two-way, it can consist of unproductive emotional reactions
of others about the disabled - curiosity, mockery, discomfort, guilt, hypercare, fear and so on and frustrative
emotions of a disabled, self-pity, resentment in the regard to others, waiting for hypercare desire to blame someone
for his defect, the desire for isolation and so on. Such a range makes difficult social contacts in the relationship
of a disabled and his social environment. Both an individual with disabilities, and his closest surrounding show
desperate need for emotional background of their relationship to be normalized. Finally, the integrated nature of a
communicative barrier caused by the accumulation of all these action restrictions distort of the identity of a person.

© Kreidun N. P., Polivanova O. E., 2016
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Communication disorder, one of the most serious social problems of a disabled, and is the result of physical
limitations and emotional protective isolation, and loss of a working group, and usual shortage of information.

Dedicated barriers interaction of society and persons with special needs lead to formation of a certain
lifestyle.

Lifestyle in the context of our study, we define as really practiced norm of human behavior, the way of their
daily activities in different spheres of existence (work, leisure, lifestyle, etc.) [4].

Achievement of the objectives set by people depends just on the range of ways of everyday activities. We
believe that interfering with everyday tasks and solving them successfully (i.e. removing from the range of the
necessary ways) a person feels comfortable in both intra- and in interpsychological aspects. Interpsychological
aspect of particular significance gets in the lives of people with special needs. On intrapsychological, intrapersonal,
level the ways of their solutions of life problems are normative and subjectively justified. Faced with the «objectivex»
in the face of the society, such as social institutions, i.e. interpsychological level, a person is going through a kind
of dissonance between their individual evolved modes of behavior and norms and expectations of society. That
is, the situation which has arisen out of the ordinary «life» takes the character of complex, problematic situation:
the existing solutions to be ineffective, and the new has not yet formed. On an emotional level, the individual is
experiencing stress, the output of which is covered in a dyad “escape-attack™, i.e. a person “goes” at the organismal
level of existence [2].

Qualitative characteristics of the newly found way to solve the problem situation (biological, such as
aggression, which has a protective character, or socially-acceptable) form depends on the formed self-concept of
an individual

The object of our study: a person with special needs.

Subject: interconnection of selfattitude and psychological well-being of persons with disabilities.

Objective: To explore the features of the relationship of oneself and psychological well-being of women
and men with disabilities.

The following methods are used:

1) Test - Questionnaire “oneself” (V.V. Stolin and S.R.Pantelyeyev);

2) Scale subjective welfare (Fetiskin N.P., Kozlov V.V., Manuilov H.M.);

3) Method of personal differential.

The study involved 50 people with disabilities aged 25 to 35 (25 men and 25 women) who are in difficult
circumstances and are registered in social service centers.

Let us consider the results of studies obtained by us. Both women and men sufficiently appreciate the self,
aware of being carriers of socially desirable characteristics. At the same time, this figure is significantly higher
(r<0,001) (the use of «Personal differential» technique) in the group of women.

Table 1
The average of the methodology «personal differential» in a group of men and women with
disabilities
Group Factors
Evaluation Activity Power
I 12,7 4,1 6,2
11 8,0 5,0 4,5
Figures of Differences 0,001

Low rates on a factor of “activity” in both groups suggest a low intrinsic activity, initiative in relations
with others for persons with special needs. They are more focused on themselves, their feelings and not always
willing to share them with others. Also there are not enough expressed, both in men and women, figures on a
factor of “The Power”. That is, it can be argued that they are more dependent on external circumstances and
the surrounding evaluations, and are therefore not always able to stick to their own line of conduct.

Investigation of the features of the self of persons with special needs (test - questionnaire “self-relation”
(V.V. Stolin and S.R.Panteleev) showed similar results: women are significantly higher self assessed, they are
characterized with a positive attitude to their emotional level, substantive undifferentiated perception of self.
that is, it can be argued that women have more faith in their own strength, power, energy, the ability to control
their own lives.

Table 2
Percent expression of self-relation, women and men with disabilities.
rate

group S [ no|om | v 1 2 3 4 5 6 7

% 1 80,0 58,67 | 58,00 | 39,67 | 71,33 | 47,67 | 32,00 | 70,67 | 60,33 | 60,67 54,67 68,67

% 2 69,33 | 58,67 | 58,00 | 27,33 | 71,33 | 47,67 | 32,00 | 70,67 | 38,33 | 43,33 54,67 68,66
Figures of | 0,01 - - 0,05 - - - - 0,01 0,01 - -
differences

Notes: Scale S - integral sense «for» or «against»; Scale I - self-esteem; II- autosympathy scale;
Scale III - positive attitude expectations of others; scale IY —self-interest; Scale 1 - self-confidence; Scale 2
— relationship to other; Scale 3 - self-acceptance; Scale 4 — self-managing; Scale 5 - self-incrimination; Scale
6 — self-interest; 7 scale - self-understanding.
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They also demonstrate significantly higher rate of their ability to manage their own behavior than men
(p<0,01) and a low level of adaptation in society, acting more on the basis of their own beliefs and values,
than the subject of social norms and group pressure. However, the ability to control and direct their lives leads
to the fact that all the responsibility women assume, and tend to blame themselves for their mistakes and
failures. This is confirmed by a more pronounced performance on a scale of “self-incrimination” in the group
of women.

A little unexpected for us were the results obtained on the scale of “Waiting for a positive attitude from
the other” and “Attitude of others”: in the group of men and a group of women with special needs: indicators
of mild (27, 33 and 39, 67, respectively, ). Those. both men and women with special needs, believe that others,
on the one hand - not always treat them well, and on the other - are not sure that they could be of interest to
others. Here we are faced with some of the contradictions in the personality of persons with special needs: high
self-assessment and the inability of others to see and appreciate all the depth of their personalities. Although
women, after all, to a greater extent than men, are hoping for a positive attitude to them from their surrounding
(p<0,05).

Also, the importance of the social environment for women is confirmed by the results of subjective
well-being research: in women, this figure is significantly higher (p<0,01). That is, women are still more
focused on the support of society and have certain expectations of people around them.

Table 3

The average of the method “Scale of subjective well-being” in a group of men and women with
disabilities.

rate General 1 2 3 4 5 6
score

1 group 552 11.3 9.9 8.6 | 9.8 6 6.6

2 group 551,9 11.8 | 104 84 | 87 | 64 6.2

Note 1 - tension and sensitivity; 2 - signs that accompany the basic psycho-emotional symptoms; 3 -
mood changes; 4 - the importance of the social environment; 5 - self care; 6 - satisfaction with daily activities.

The overall subjective well-being in the groups studied had an average severity and does not differ in
groups of men and women. You can tell that both women and men with special needs are not satisfied with
their lives, have a high level of anxiety and low level of adaptation in society, they have a dominate level of
negative emotions in their life there is practically no experience of happiness. In the group of men identified
high rates of scale “symptoms that accompany the psycho-emotional symptoms,” i.e., it can be argued that
men are quite tense and more anxious than women.

Correlation analysis showed that in the group of women with special needs, there is an inverse
relationship to such indicators as the activity factor (method of “Personal differential”’) and the scale of “The
importance of the social environment” (method of “subjective well-being”) (- 0.411; r<0.01). That is, women
with increased intrinsic activity decreases the importance of social environment. Thus, we can assume that
they are trying to solve problems on their own, relying on their own strength and, to a lesser extent, guided by
the opinions of others.

In the group of men with special needs correlation analysis showed positive relationship between the
following parameters: evaluation factor and self-assessment of health (0.406; r<0,05) and evaluation factor
and the degree of satisfaction of daily activities (0.409; r<0,05). Thus, in men rating their personalities,
primarily associated with the self-assessment of their health and the subjective satisfaction of everyday life.
Keeping in mind that the study was conducted in a group where health is a debilitating factor, and everyday
life is complicated by problems with the movement, the lower estimation of self in men compared to women
becomes clear.

The results obtained allow us to ascertain the presence of psychological “mismatch” between self-
concept of a person with special needs, and their interpretation of the requirement imposed on them by society
(so-called “social desirability”). And, as a rule, it is more fixed in women. We can assume that the woman,
being by nature more labile, trying to coordinate her activity with social approval. And then, to determine
psychological content of the “social approval”, i.e. expectations of society, women interiorize them, turning
them into their own regulations. Men have the attitude toward the self related to values, aimed at preserving
their own individuality: primarily health and focus on the immediate satisfaction of vital needs.

Identified gender differences in relation to self in persons with special needs, can act as one of the
internal factors of the definition and building of strategy of behavior strategy in society. Another thing is
whether society is willing to take into account these gender differences? The answer to this question is the
prospect of further research.
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COMMUNICATION FEATURES OF YOUTH PUBLIC ORGANIZATIONS MEMBERS
Yavorovskaya L. M., Semenihina K. G.
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The article discusses the research of communication features members of youth YGO. The basis of the
study is the approach to the communication study of G. M. Andreeva, according to which communicative, interac-
tive and perceptive components of communication are defined. The results of empirical studies have shown that
there are significant differences in communication between members of a youth organization and young people
who are not representatives of a youth organization.

Key words: communication, communicative, interactive and perceptive components of communication

VY crarTi po3IANAETHCS THTAHHS AOCIIHKEHHS OCOONMMBOCTEH CIIUIKYBaHHS YYaCHHUKIB MOJOIDKHOI
TpoMajChKoi opraHizamii. OCHOBOIO JOCIIKEHHS € TI/IXi/ 0 BUBUCHHS ciKyBaHHSI ["M. AHIpeeBoi, 3rimHO 3
SIKUM BUJIUISIFOTh KOMYHIKaTHBHY, IHTEPaKTHBHY Ta [IEPILIENTHBHY CKJIaJI0BI CITUTKYBaHHsI. Pe3ynbraTy eMIipHyHOoro
JIOCITIJDKEHHSI TTOKA3aJIM, 110 ICHYIOTh CYTTEBI BIIMIHHOCTI y chepi CIIUIKYBaHHS MK YYaCHUKaMH MOJIOADKHOT
TPOMa/ICHKOT OpraHi3aii Ta MOJIOIIO, 10 He € IPEACTaBHUKAaMHU MOJIOJIKHOT TpOMa/IChKoT opraHizarii.

KottouoBi ciioBa: CIiIKyBaHHS;KOMYHIKaTHBHA, 1HTEPAKTHBHA Ta MEPLENTHBHA CKIIAJOBI CITIJIKYBaHHS;
MOJIOJI’KHA TPOMAJIChKa OpraHi3ais, TisTbHICTh

B crarbe paccMaTpruBaeTesi 0COOCHHOCTH OOIIEHHS Y4AC THUKOB MOJIOIEKHON 00111 CTBCHHOM OpraHH3aIHH.
B ocHOBe nccreoBanus JSKHUT MOAXO0M K U3ydeHno obmmenus .M. AHIPeeBo#, CONTACHO KOTOPOMY BBLICISIOT
KOMMYHHKATHBHYI0, HHTEPAKTHBHYIO U MEPLENTUBHYIO COCTABILSIOIIME OOIICH s Pe3ybTaThl SMIUPHUIECKOTO
MCCIIEIOBAHMS TTOKA3aJH, YTO CYLIECTBYIOT CYIIECTBEHHBIC OTIMYUS B cepe OOLICHUS MEXIY Y4aCTHUKAMU
MOJIOJIC)KHOW OOIECTBEHHON OpraHU3alii U MOJIOAEKBI0, KOTOpask He SBJISACTCS IPEICTAaBUTEIIEM MOJIOICKHON
00IIIECTBEHHOW OpTaHU3aIIIH.

KunroueBble cioBa: O6H.IGHI/IG; KOMMYHUKaTUBHasA, WHTCPAKTUBHAA W NEPUCHTUBHAA COCTABJIAIOIIUEC
001IeHNs; MOJIOAEKHAS OOILECTBEHHAS! OPraHHU3alusl, JIeITeIbHOCTh

There are many youth organizations, each of them has its purpose, structure, scope of activities and others.
And their number is growing. Youth, who joins these organizations is voluntary and is focused on helping others
in one field or another (depending on the direction of the organization). One of the important areas is communica-
tion - especially productive communication. From that, what are the features of the communicative sphere of each
member depends on the formation of different aspects of communicative competence, which in turn affects the
performance of the organization.

The study of communication engaged many researchers (B.G. Ananiev, B.F. Lomov, A.A. Leontiev, G.M.
Andreeva T. Shybutani, E.Bern, V.P. Ilin, K. Verderberand R. Verderber, etc.) each of which explored various
aspects of communication, namely communication features of the process, especially the influence of the environ-
ment and the process of communication, etc ..

Theoretical approaches to the study of communication cover a wide range of views on what exactly com-
municationis: starting with the study of communication as a process and its development to communication com-
ponents and factors affecting its efficiency.

Post-soviet psychology considers communication as: a process that comprises both individual and social
component and suggests the communication participants’ perception of each other (B. H. Ananiev); the interaction
of the particular individuals who in some way reflect each other, who are related to each other and influence each
other (V. N. Myasishchev); an independent and specific form of person’s activity, its result, it is not a converted
object but relationship with another person, with other persons (B.F. Lomov); one of the activities, which can be
as well a component part (and at the same time condition) of another non-communicative activity; has the follow-
ing characteristics: intentionality, effectiveness, normalization (A. A. Leontyev). Therefore, national approaches
draw more attention to the features of interaction between participants of communication and to the influence
characteristics of the social and individual.

Western psychology defines communication as method that facilitates mutual adaptation of persons’ be-
havior through interaction (T. Shibutani); the process of creating and transmitting important messages; this process
comprises participants, background, message, information channels, presence or absence of noise and feedback
(K. Verderber and R. Verderber); symbols or “significant action”, such as verbal and nonverbal means of commu-
nication, are accountable for acts of communication between people (symbolic interactionism, T. Mead). There-
fore, the attention is paid to the features of transmitted messages, and to the study of information channels, etc.

The most common approach to the study of communication is the concept of G. M. Andreeva, which con-
siders communication as consisting of three components: communicative, interactive, and perceptual.

With a large number of studies there is almost no research on the communication features of the members
of youth public organizations. B. F. Lomov notes that social relations determine the content of communication
and direction of its development. It is in the process of communication of individuals that social relationships
develop. Since social activity is one of the manifestations of public relations features, it can influence communica-

© Yavorovskaya L. M., Semenihina K. G., 2016
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tion features.

In psychological studies the impact of public organizations is considered in the context of their impact on
the processes of socialization, personal development, education, etc. However, these studies focus primarily on
the process that is being studied, and not on the specific features of public organizations. They are studied in more
details in sociology.

Public organizations perform functions important both for their members and supporting structures, as well
as for public institutions, businesses and other subjects of public relations. One of such functions is a function of
channels of communication between different groups and public institutions and also businesses.

One of the most important areas of the research is the study of youth organizations. Youth associations
always show high activity. Nowadays, a large number of both formal and amateur youth organizations on a
variety of social problems have appeared. Radical change of forms and methods of work, decisive rejection of
monopolies, and the direct connection with the life of young people were the real source of the vitality of youth
organizations.

The relevance of the study is that many young people are now performing volunteer work in youth public
organizations. They provide communication, both members of the organization, with people that contact with it.
This requires them acquiring a high level of communicative competence, develop their communication skills. De-
pending on how the communication develop, there can be a different level of communication effectiveness, which
influences the efficiency of the organization.

The object of our study is communication. The subject of the study consists of communicative, interactive
and perceptive components of communication between members of youth organizations

The aim of our research is to study the characteristics of communicative, interactive and perceptual com-
ponents of communication between members of youth organizations

The objectives of the study are: analysis of theoretical approaches to the study of communication and
study characteristics that influence the effectiveness of communication and communicative competence; identi-
fying features of interpersonal relations of members of youth organizations; the study of social and perceptual-
communicative interactive competence; self-study and successful interpersonal members of youth organizations;
establishing communication sphere features of youth organizationsmembers.

Methods and techniques of the research. 1. Testing method of interpersonal relationships (AA Rukav-
ishnikov); 2. Testing method of communication of social competence (CSC); 3. Testing method of perceptual-
interactive competence (modified version N.P.Fetiskina). 4. Methodology SSIC(Self-regulation and successful
interpersonal communication) V.N.Kunitsyna. 5. The method of statistical data on criteria Mann-Whitney U

The participants in the study were members of youth public organization AIESIC (20 people); students
who are not occupied in the activity of youth public organizations aged from 18 to 25 (20 people).

AIESEC is an international youth public organization that unites students and graduates of higher educa-
tional institutions and aims at the development of leadership and professional potential of the youth and positive
contribution to the society. The AIESEC’s main occupation is management of international programs. The organi-
zation’s mission is peace and personal fulfilment.

Our study showed that members of the public organizations have a need to be accepted by others, to belong
to the group. They are interested in others to invite them to spend time together, to participate in joint activities. At
the same time they tend to take the responsibility for what happens, perform main role and manage themselves.
However, they do not accept the take control of others on them. It is also important for them that other people set
close emotional relationships with them and share their experiences and feelings.

So, we can say that members of youth organization often interact with other people, because they have
a higher need for communication, participation in joint activities established close emotional contact. But these
needs are not constant and can fluctuate from positive to negative pole. This may be due to the fact that interaction
within the organization havesome needs, while out of it they get significantly reduced.

Regarding the study of the communicative competence of social youth organization members we can say
the following. On a scale of truthfulness group members YGO figures are much higher than in the second group.
This may mean that they are more inclined to give socially acceptable answers, compared with young people who
are not members of youth organization. For them it is very important how they are perceived in society. They are
focused on supporting image which correspondssocially established norms and rules.

The tendency to such behavior is confirmed by the fact that the rate on a scale of independence (M) mem-
bers of the YGO considerably lower. This may mean that they are more likely to act in accordance with the opinion
of the majority and often are dependent on the group, in which they are. Young people who are not members of the
YGO is more susceptible to independence, mainly rely on themselves and their own opinions.

Participants of the YGO figures are higher on a sociability scale (A), that they are more open communica-
tion and more sociable. They can much easier find common ground with a stranger, start a conversation. Such
result could be influenced by the situation that the circle of participants off the organization is much broader of
features of their ability require from them to establish contact because they constantly need to communicate with
new people, build relationships with members of the same organization in other countries. The participants of the
YGO have more fun, are cheerful, sometimes even slightly careless, frivolous.

Due to the method of statistical data, we found that there was a difference in terms of “Safety” between the
two groups studied. This may mean that the participants of the international youth organization is more cheerful,
safe fun. They easily relate to the life?Expect from it, mostly, something good, paying much lessattention to the
problems and difficulties.
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For such components perceptual-interactive competency as “mutual understanding”, “Understanding” in
the group of public organization participants figures are somewhat lower than in the other group. That is, they are
less able to evaluate the personal characteristics of the partners in the interaction, and less inclined to listen to the
terms of their opponent. Preferably, they are concentrated on the correctness of their opinions, not suggesting that
it may be wrong, so have no habit to change it. They are less likely to understand the perspective of another person,
but does not exhibit this behavior in all areas of their lives.

For such elements as “Social autonomy”, “Social activity” members of the YGO have a significant ad-
vantage. This may mean that they are more satisfied with their position in the group in which they interact. There
is also a greater contact between group members, a sense of comfort and well-being in relationships with others.
Participants of public organization are more socially oriented, as one of the leading motives of their work is the in-
teraction with others, the effectiveness of joint activities. This result may be due to the fact that members of youth
organization put the group on their own, voluntarily carry out joint activities because they feel more pleasure from
the process of his position. In contrast, students who are not members of the NGO usually find themselves in
groups that are based on formal criteria, sometimes even on their own. Perhaps because they express less satisfac-
tion with their positions in the group and they are less focused on achieving overall efficiency.

The study of self-communication showed strong performance at scale “Trust the People” of the partici-
pants in youth public organization. This means that the main focus when dealing with people - confidence, the be-
lief that people can be good and kind. Perhaps it subordinates other features of communication between members
of the NGO, namely the opening, contact, ease of communication and others. At the same time, at a high level and
there is a scale figure “Communication Skills”, this is what allows you to maintain the quality of communication
at a high level.

Interestingly, the participants in the YGO with a frequency of 15 to 20% there is a manifestation of exag-
gerating of their skills and ideas about successful communication. This may be due to the fact that the members
of the YGO put forward certain unwritten requirements as to what they should be (more sociable, open, easy,
active, etc.), so they tend to give answers that correspond the image more . A similar situation was with truthful-
ness scale of previous methods. That is, members of the public are more likely to have socially acceptable pattern
of behavior, act in accordance with established standards, not so much in society in general, as in the norms laid
down in the organization.

Thus, having analyzing the data we reached the following conclusions:

1. The members of the YGO have a higher need to be accepted by other people, belong to the group. They
are interested in being invited by other people to spend time together, participate in joint activities.

2. They have a higher level of interactive, perceptual competence, social competence and communicative
than those who are not members of the YGO. This advantage is achieved by a high level of some components.
They are more open to communication, more socially oriented. One of the major reasons of activity is the interac-
tion with others, the effectiveness of joint activities.

3. The main focus when dealing with people - confidence, the belief that people can be good and kind. All
indicators corresponding effectiveness of communication in the YGO participants are considerably higher and
closer to the level that corresponds to the individual skill in contacts, and high adaptability in the field of com-
munication. However, there is exaggeration and display of their skills and ideas about successful communication.

4. The features that distinguish members of youth organizations compared to youth who are not members
of youth organization is high for such characteristics “Conversation Disclosure,” “The behavior in the heat of pas-
sion, as demonstrated,” “Serenity,” “ Social activity .

The prospect of further research is to go to a deeper study of communication, namely the factors and
characteristics that may affect its features. This motivational aspect study, communication systems research, an
individual values organization and others. To confirm the results of previous studies should explore the features of
communication between members of youth organizations at different specific activities, depending on the objec-
tives to achieve the aims of the organization. Also it is interesting that the identified features of the youth organiza-
tion members have the expression only within YGO or communication in general.
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In this work, the differences in expression of young offenders and their age-mates (high school
schoolchildren) aggression were studied. It was found that hand projective test was more effective in finding
aggressiveness of young offenders as compared to the survey. Young convicts had the following characteristics
especially marked: aggressiveness, affectation, dependency. Their aggressive behavior is much more vivid
than that of their age-mates; however, at the same time, they feel much more profound need in affection and
close and friendly relations. In addition, their dependency from other people is much stronger.

Key words: aggression, projective test, questionnaire, young criminals, high school students.

B po6oTi mocmimkeHo BiIMIHHOCTI B arpecii Mi>k MOJOIUMH 3JIOYUHIIIMU Ta IXHIMH OJHOJITKaMH-
HIKOJISIPAMHU  CTapIInX KiaciB. BCTaHOBJIEHO, 1O MPOEKTHBHUH TECT Kpallle MPOSIBUB 3/IaTHICTb BUJILISATH
arpecuBHICTh MOJIOJIMX 3aCY/PKEHUX — B IOPIBHSHHI 3 OITUTYBaJbHUKOM. BUSsIBIICHO, 1110 B MOJIOANX 3JI0YHHIIIB
3HAYHO BHII[A arpecis 3a BciMa JIiarHOCTHYHUMH ITOKa3HUKaMHU IPOSKTUBHOTO TECTY, 0COOJIMBO: arpeCUBHICTB,
adexTaris, 3aJIeXKHICTh. BOHM 3HAYHO CHIIBHIIIE, HIJK IXHI OMHONITKH, 3[1aTHI TICPSIKUBATH arPECUBHI TOYYTTS
JI0 IHIIMX JIFOJIeH, ajie pa3oM i3 THM Big4yBarOTh MOTpeOy B CHIIKYBaHHI 3 IHIIAMH JIFOMBMH, B OMH3BKUX 1
JPY’KHIX BIIHOCHHAX 3 OTOYYIOUMUMH. TaKo)K BOHM 3HAYHO TOCTPIIlIe TMEPEKUBAIOTH TTOUYTTS 3aJICKHOCTI Bif
IHIIHX JTFOICH.

KirowoBi ciioBa: arpecisi, IpOSKTUBHHUIN TECT, OITUTYBAJIBHUK, MOJIO/II 3JI0YHHIII, CTAPIIOKIACHUKH.

B pabore nccienoBansl pa3nuns B arpecCHy MEX/Ty MOJIOABIMH ITPECTYITHUKAaMH M UX POBECHUKaMH-
IIKOJTBHUKAMH CTapIIMX KJIACCOB. BBIABICHO, UTO MPOEKTUBHBIA TECT PYKH JIyHIIe MPOSIBUI CIIOCOOHOCTD
BBIJIEIISITH arpeCCUBHOCTD MOJIOABIX MPECTYITHUKOB MO CPABHEHHIO C OMPOCHUKOM. Y MOJIOJBIX OCYXJICHHBIX
OCOOEHHO BBIIIIE BBIPAYKEHBI MOKA3aTEeNIM: arpeCCUBHOCTh, addekraiys, 3aBUCUMOCTb. OHU 3HAYUTEIBHO
CHIIbHEE, YeM MX CBEPCTHHKH, CITIOCOOHBI ITEPEKNBATh arpeCCHBHBIC YyBCTBA K APYTUM JIFOASM, HO BMECTE C
TEM HCIIBITHIBAIOT 3HAYUTENILHO OoJiee TITyOOKyI0 HOTPEOHOCTh B MPUBSI3aHHOCTH, OJM3KHX, APYKECTBEHHBIX
oTHOMIEHHAX. Takke OHM 3HAYUTEILHO OCTPEE IEPEKUBAIOT TYBCTBO 3aBUCHMOCTH OT JIPYTHX JIFOJCH.

KiroueBsie citoBa: arpeccust, IpOEKTUBHBINA TECT, OITPOCHUK, MOJIOABIE ITPECTYITHUKH, CTApPIICKITACCHUKH.

Problem definition. In modern conditions, aggression is unfortunately one of the typical characteristics
of social intercommunication and psychological attribute that occupies more and more space in individuals’
personal structure. Thus, no wonder that aggressive behavior and aggressiveness as a character trait attract
more attention of research psychologists.

The questions of detection, assessment and monitoring of aggression in individuals are closely
connected with the problem of truthfulness of the results of its study. Many researches doubt that application
of surveys and questionnaires is a valid and reliable diagnostic tool for detection of inclination to aggression.

In this work, the possibilities of two diagnostic methods in studying young men’s aggression are
examined. Buss - Durkee Hostility Inventory and projective hand test by E. Wagner were used, which served
for detecting differences and for differentiation of individuals with aggressive behavior. In order to detect the
peculiarities of application of various types of diagnostic methods depending on a cohort of the test persons,
we have selected convicted young men and senior teenagers as compared to their age-mates (high-school
children).

Theoretical overview. The Scientific study of aggression has been conducted for a long time, and it has
become productive. In psychology, by aggression we mean actions that cause any damage to another person,
be it moral, material or physical damage. At the same time, the term “aggression” combines various behavior,
down to full-fledged banditism [4].

Aggression is one of the regulators of human behavior. Some scientists consider tendency to aggressive
behavior to be mostly congenital; however, at the same time, they admit gradual development of ability to
control one’s emotions in the process of socialization, which would be repression of aggression [1,2].

Psychologists suppose that aggression is one of the defense mechanisms, with the help of which the
person tries to throw off negative emotions and adapt to the environment. In society, aggressive actions and
attitudes are those, which are of hostile character, but which at the same time they are not caused by objective
reasons, and which can’t be justified by the conditions of moral and legal character, in particular — the need for
self-protection of protection of other people [1].

Psychologists underline the aggressiveness, which is defined as a specific character trait that is expressed
in person’s hostile attitude to other people, animals, and outward things.

It should be noted that investigation of aggressive behavior in teenagers and young people becomes
especially topical. Early aggression becomes more and more acute social problem. The young age is the
time when negativism becomes the most significant, also verbal and physical aggression grow. Gradually,
aggressive behavior forms the aggressiveness as a character trait.

© Zuiev 1. O.,2016
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In domestic psychology, a close attention is paid to the social developmental situation, which defines
the conditions for the formation of this or that trait in a child, including aggressiveness. The purposefulness of
upbringing and educations define adoption of some aggressive behavior patterns in teenage and adolescence
[3, 7]

Aggressive actions may be conditioned by various factors and form part of the structure of various types
of deviant behavior. In researches, the following factors are usually marked: family education, frustration,
aggressive behavior patterns of peers, movie heroes, computer games etc. Development of aggressiveness is
defined by some character traits like irritation, short temper, anxiety, and others.

Various researchers claim that aggressive behavior is more often observed in boys than in girls. It is
known that boys are more perceptive to the explosion to both physical and psychological factors. That is why
they demonstrate deviant behavior and mental disorders more often [1].

Buss and Durkee [1, 2] differentiate between aggressiveness and hostility and define the following
manifestations of aggression and hostility: physical aggression, indirect aggression, irritation, negativism,
offense, suspicion, verbal aggression and sense of guilt.

It is known that during early adulthood (14-16 years old) we may observe teenagers comparing their
own personal peculiarities and behavior patterns with certain norms that are recognized in relational tribes. At
the same time, they often demonstrate verbal aggression in the first turn, while physical and indirect aggression
are increased insignificantly, as well as the level of negativism [2].

In the research of Semeniuk L.M., it was found out that during teenage the following indicators of
aggressiveness become the most evident: verbal, physical and indirect aggression. Teenagers often express
aggression because of application of physical power against other person or group of persons. A high indicator
of verbal aggression gives evidence of the attempts to express aggression while showing negative feelings
through verbal reactions. At the same time, such indicators of aggressiveness as negativism, suspiciousness
and offense are less expressed [6].

In compliance with his approach to studying of aggression, E. Wagner offered projective method — Hand
test, which is a well-known diagnostic instrument. The idea of the test is based on the assumption that human
hand, its image, serves as a motorial base, particularly — aggressive one. The level of individual’s aggression
is detected, while the following items serve as indicators of aggression: aggressive actions, directivity, fear,
emotionality, communication, dependency, ostentation and others [1, 5].

Thematic justification lies in the fact that nowadays the problem of teenage aggressiveness’ growth
becomes especially topical, which leads to negative social consequences. In addition, one should consider
that attempt of explanation of young men’s aggressive actions is complicated by the fact that many theoretical
concepts give a controversial interpretation of aggression. Besides, psychologists still lack evidence of
the levels of correspondence of projective methods to studying young men’s tendencies to aggression and
aggressiveness.

The object of the article: to study peculiarities of application of diagnostic methods of studying of
aggression depending on a cohort of the test persons. It is expected that there are certain differences between
questionnaire test and projective test in the possibility to detect aggression in early adults and teenagers.

Statement of the basic material. In this research projective hand test by E. Wagner (domestic modification
of Maksimenko S.D. and others) and Buss — Durkee questionnaire were used [5]. A sampling of the tested
persons was comprised of two groups of age-mates (senior teenagers and young men at the ages from 14 to
18). The first group was formed by juvenile offenders (convicted) of Kuryazhskaya correctional facility to the
number of 214 persons. The second group was comprised of senior schoolchildren 9(the 8- the 11" grades) of
Kharkiv and Pervomaisk (Kharkiv region) schools to the number of 205 persons. All test persons were male.

All young convicts were confined for the commission of serious crimes, which means that aggression
is very typical for their behavior, which constitutes a threat to health and safety of other people in the society.
Two groups of the test persons were differentiated according to the level of antisocial behavior, accompanied
by the aggression. In the research, we studied the possibility of aggression’s detection according to some
indicators (test scales) by two various means of extracting information.

In order to compare the results of aggression’s diagnostics according to test scales between the groups
of tested persons, obtained data was expressed in average grades — for 8 diagnostic indices of Buss — Durkee
questionnaire and 6 of the first and foremost test scales of Hand test projective method. This data is contained
in Tables 1 and 2.

Table 1
Comparison of aggressiveness of two groups according to results of Buss — Durkee questionnaire
Tested persons Scales
Physical Indirect Irritation | Negativism | Offence Suspiciousness Verbal Sense
aggression | aggression aggression | of guilt
The convicts 5,82 4,16 5,27 3,41 4,22 7,97 6,3 7,35
The 5,33 4,5 4,55 2,68 3,77 7,52 5,45 54
schoolchildren

According to the results of the questionnaire, the young convicts demonstrate higher indices (7 out of 8)
of aggression as compared to their age-mates’ results. Schoolchildren demonstrated higher results only in one
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index — indirect aggression. Young convicts had higher indices of physical aggression, irritation, negativism,
offense, suspiciousness and verbal aggression. The sense of guilt was especially expressed in this cohort.

In general, it is obvious that aggression is more manifested in the convicts who are completing their
sentences in the penal colony. However, the level of differences between these groups is different in some
scales, that’s why for assessment of these differences we needed to apply some statistical methods.

Table 2
Comparison of aggressiveness in two groups according to results of Wagner’s Hand projective test
Tested persons Scales
Aggression Directivity Fear Affectation Communication Dependency
The convicts 2,06 1,71 1,93 2,00 2,03 1,01
The schoolchildren 0,99 1,1 1,2 0,92 1,33 0,59

According to the results of the projective test, all indices were much higher in the convicts (in some
scales the difference was 2 times and more).

Thus, young convicts are much more aggressive than their age-mates; they are demonstrating hostility
to the others, and they are inclined to destructive behavior. Conflict situations cause more intense negative
emotions, which may obtain an affective character. Young convicts are inclined to the directive, authoritative
behavior styles, as well as intensive fears on various occasions. Also, they are more dependent on other
people, which is often one of the reasons for their aggression. At the same time, it is more typical for them to
experience overwrought angst in connection with communication and the system of relations with the others
obtains a special meaning for them.

The results of detecting statistical significance according to Student’s t criterion are presented in Tables
3 and 4.

Table 3
Statistical significance between the groups of the tested persons according to the results of Buss —
Durkee questionnaire

No. Diagnostic scales t
1. Physical aggression 1,13
2. Indirect aggression 0,85
3. Irritation 1,84
4. Negativism 2,17*
5. Offence 1,59
6. Suspiciousness 0,97
7. Verbal aggression 1,78
8 Sense of guilt 2,42%

- the differences are significant at p<0,05.
Significant differences between the groups of tested persons have been detected only according to two
indicators out of 8: negativism and sense of guilt. This means that the young convicts have formed a stable
negative attitude to the other people, events, as well as antagonism against occurring events and disobedience
patterns. Also, it is typical for them to suffer a strong sense of guilt, which is probably connected with the
estimation of the crimes they committed. At the same time, according to other six aggression indices from
Buss — Durkee questionnaire, the differences appeared to be statistically insignificant.

Table 4
Significance of differences between the groups of tested persons according to the results of projective
hand test
No. Diagnostic scales t

1. Aggression 5,89
2. Directivity 2,93*
3. Fear 2,78%
4. Affectation 5,34%*
5. Communication 3,07*
6 Dependency 5,63%%*

- the differences are significant at p<0,05; ** - at p<0,01.

Statistically significant differences between the groups of the tested persons were detected at each of
six indices. Young convicts demonstrated much higher rates of aggression, affectation, and dependency. Their
aggressive behavior is much more vivid that that of their age-mates; however, at the same time, they feel much
more profound need for affection and close and friendly relations. Also, their dependency from other people
is much stronger.

Young convicts demonstrated statistically higher levels of directivity, fear, and communication. They
manifest more vivid need in domination over other people and putting pressure on others. Comparing with
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their age-mates, they experience higher levels of fear of others and the urge to protect themselves from the
other people. At the same time, it is typical for them to seek contacts with the others and establish more
equitable relationships than they have in reality.

Thus, projective test method allowed more vividly separate young convicts from their age-mates (senior
schoolchildren) according to indices of aggression’s intensity. We see the reason for this phenomenon in the
fact that projective methods give the possibility to detect unconscious tendencies (motives, needs, strivings,
wishes) in the mentality of the subjects. This allows predicting their behavior and their actions, particularly,
aggressive ones.

In our opinion, projective Hand test (its domestic modification) showed sufficient diagnostic possibilities
for detection of aggression in young males.
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Enexrponna Bepcist mogaeTsest 10 penakiii y ¢popmarax *.doc ta *.rtf, siky HeoOXiMHO HajicIaTH Ha ajpecy:
psychology series@karazin.ua. [lIpu¢gt Times New Roman, 14 xerib, yepes miBTopa inTepsanu. [loms: 3Bepxy — 2 cM;
3HH3Y — 2 cM; JTiBopyd — 2 cM; mpaBopyd — 1 cm. [lamip — A4. B Tekcti crarti 3a00pOHSIETHCS BHKOPUCTOBYBATH
00’extn WordArt, aBTodirypu, kons0poBi giarpamu Ta rpagiku, Koas0poBi goTorpadii. Yci cxemu MaroTh OyTH y
¢opmari jpg.

[epen crartero momarothes: Y/IK, Ha3Ba cTarTi, Mpi3BHIIE Ta iHIIIATN - YKPAiHCHKOK Ta aHDIIHCHKOK MOBa-
MH, CJICKTPOHHI aJpecH; aHoTalil Ta KIIOYOBI CJIOBA - POCIHCHKOIO, YKPAlHCHKOK Ta aHIIIHCBKOIO MOBaMH. Bukia-
JICHHsI MaTepiany B aHOTALil HOBHHHO OyTH cTucauM i TouruM (Big 500 3uHakiB i Oinbin). Hanexxurs BUKOPUCTOBYBaTH
CHHTAKCHYHI KOHCTPYKIii, IpUTaMaHHI MOBI JIIIOBUX JOKYMEHTIB, YHHKATH CKJIQJHUX TPaMaTHIHUX 3BOPOTiB, HEOOX1THO
BUKOPHCTOBYBATH CTaHJAPTHU30BaHY TEPMIHOJOTI0, YHUKATH MAaJOBIIOMHUX TEPMiHIB Ta CHMBOIJIB. BukopucTOBYBaTH
JUTS1 TIepeKJIaly KOMII I0TepHi nporpamMu 3adoponeno. Crivcok siteparypu (opopmiIeHHi BiIOBIIHO 1O OCTaHHIX BHU-
mor BAK) Ta TpancaiTepamisi 1b0ro ciucKy (JaTHHHLS, a HE IEpeKiIa).

CTpyKTypa TEKCTOBOTO JOKYMEHTY 31 CTaTTEI0, IO MOJA€ThCs 10 BicHNKa Mae OyTH HaCTYITHOIO:

VIK
HA3BA CTATTI (minvxu nponucnumu 6ykeamur)
ARTICLE TITLE (only capital letters)
HA3BAHUE CTATDBMU (monvko nponuchvimu 6yxkeamu)
IpizBume 1.b.
N.F. Surename
damunus 1.0.
e-mail
HasBa Ta aHoTamis ykpailHCBKOIO MOBOIO (1epuioro nosunna oymu aHomayia Ha miil Mo6i, Ha AKill HANUCaHo
mexcm cmammi)

KitrouoBi crioBa ykpaiHCBKOIO MOBOIO

Hasga ta aHoTaltist poCiiicbkox0 MOBOO

KitrouoBi citoBa pociiicbKOI0 MOBOIO

Hasga Ta aHOTAaLis aHIIIIFCHKOI0 MOBOIO

Kirowosi crioBa aHITIHCHKOI0 MOBOTO

Texkcr crarTi

Jliteparypa
1. T'pummna H. B. ITcuxonorus kondmukra / H. B. I'punmna. — 2-e u3n. — CII6. : ITutep, 2008. — 544 c.
2. Ewmenssnos C. M. Ilpaxtuxym no korduukronorun / C. M. Emenssnos. — 3-e m3a. CII6. : TTurep, 2009.
—384c.
3. Kynpeituerko A. b. Tlcuxonorust nosepus u venosepust / A. b. Kymnpeituenko. — M. : U3n-Bo «HCTHTYT
rcuxonorud PAH», 2008. — 571 c.

References
1. Hryshyna N. V. Psykholohyya konflykta / N. V. Hryshyna. — 2-e izd. — SPb. : Pyter, 2008. — 544 s.
2. Emel’yanov S. M. Praktykum po konflyktolohyy / S. M. Emel’yanov. — 3-e yzd. SPb. : Pyter, 2009. — 384 s.
3. Kupreychenko A. B. Psykholohyya doveryya i nedoveryya / A. B. Kupreychenko. — M. : Yzd-vo «Instytut
psykholohyy RAN», 2008. — 571 s.

Jlo crarTi Tako)k OKpeMuM (aiiJIoM J0Ial0ThCs PELICH3Is Ta JI0Bi/Ka PO aBTopa (BKa3ylOThCs MpPi3BHUILE, ITOBHI
iM’st Ta 110-0aThKOBI aBTOPA, YCTAHOBA, 0CA/Ia, HAYKOBHIA CTYIiHb Ta HAYKOBE 3BaHHs, KOHTAKTHHUI TenedoH Ta aapeca) -
YKPaiHCHKOI0 Ta AHIIIICHKOI0 MOBAMH.

Pez!alq!in 3aJIMIIAE 32 CO00K0 NpaBo He IPYKYBATH CTATTIO B |ga3i HEBUKOHAHHS BUIICBUKJIAICHUX TMIPABUJI



HaYKOBe BUOAaHHA

BICHHK
XAPKIBCbKOT'O HAIIIOHAJIBHOTI'O
YHIBEPCUTETY
imeni B.H. Kapasina

Cepisa “IIcuxomoris”

Bumyck 60
36ipHUK HayKOBUX IIpallb

YKpaiHChKOI, POCIICHKOIO Ta AHIJIIICHBKOI0 MOBaMU

Kowmn '1orepne BepctanHsA: CeBoct sAHOB I1.0.

[Tignucano fo apyky 15.06.2016 p. @opmar 64x80/8.
[Mamnip opcernmit. Ipyk pusorpad. Ym. gpyk. apk.11,38. O61-Bup,. apk.13,23.
Tupax 100 mp.
3amoBeHHs N
Lina gorosipHa.
61022, m. XapkiB, maiifan CBobopy, 4.
XapkiBcbkuil HaljioHanbHUI yHiBepcuTeT imMeni B.H. Kapasina.

BupapHunTso.

HappyxkoBaHo 3 roToBMX opirnHan-makeTiB y gpykapHi ®OII Ilerpos B.B.
61144, m. Xapkis, Byn. I. llluponinuis, 798, k. 137, ten. (057) 778-60-34
e-mail:bookfabrik@rambler.ru
€IVHNIT AeP>KaBHNI PEECTP IOPUANIHUX 0Ci6 Ta (isUIHMX 0Ci6-miATpreMITIB.
3ammc Ne 24800000000106167 Bix 08.01.2009



